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Rationale 
Co-operative learning is defined by Smith (1996) as “the instructional use of small groups so 

that students work together to maximise their own and each other’s learning”. A central 

component to cooperative learning is the teaching strategy of ‘think, pair, share’ (TPS) 

(Lyman, 1998). More specifically, TPS gets its name from the three stages of student action 

(Marzano & Pickering, 2005). It allows pupils the ability to process what has been taught in 

class, discuss with their peers and prepare feedback to the rest of the class (Kagan, 2009). As 

a result, this professional enquiry evaluated the effects of implementing ‘think, pair, share’ 

(TPS) in the classroom.  

 

Aims 
The purpose of this enquiry was to find out: 

 

1. Does	 the	 implementation	 of	 TPS	 increase	 pupils’	 confidence	 and	 engagement	 in	

classroom	tasks?	

2. Do	the	results	differ	when	different	partners	are	used	for	TPS?	

 

Methodology 
This specific enquiry was adopted within a first-year English class consisting of eighteen 

pupils. The pupils chosen to be the focus of the investigation participate in English for four 

periods a week. Additionally, the enquiry took place over a four-week period in order to 

properly assess the pupils under all the aims stated above. Week one allowed pupils to work 

without TPS and instead individual work was carried out in the classroom. Critical thinking 

skills were observed through the use of formative assessment and also pupils answering 

questions were recorded to compare with later weeks. Week one allowed pupils to use TPS 

with a partner they chose themselves. The following week they were advised by the teacher 

to pick someone of a different gender. As the class had more girl than boys only those who 

had opposite genders were recorded in the data. The last week of the study, the pupils were 

put into pairs by opposite ages. The oldest to youngest were paired up and so on. This was 

chosen by the teacher and not shared with the pupils.  



 

At the beginning of the enquiry, all pupils within the class received a detailed questionnaire. 

This questionnaire addressed the above aims as pupils were asked a variety of questions 

focusing on their confidence both individually and in pairs. During the week, exit passes were 

used to record pupil feedback on a weekly basis when the TPS pupil pair partners were 

altered. The pupils were asked to record how they felt the lesson went and why. Furthermore, 

the questionnaire was also carried out at the end of the four weeks in order to compare the 

results and also record pupils’ opinions on TPS. For example, the first question asked pupils, 

“Do you prefer using TPS in your classroom?” 

 

Findings 
Overall, it was evident that there is a strong correlation between the implementation of TPS 

and the pupils’ confidence within the classroom. For example, when asking pupils questions, 

the number of hands increased each week during the enquiry. To illustrate this, the table 

below counts the number of hands being raised over the four-week study. In the first week, 

no TPS was adhered to within classroom teaching, yet in the subsequent weeks it was 

applied.  

 

Table A) Number of hands raised in response to TPS questions. 

Week Number of Hands Raised 

1 9 

2 11 

3 14 

4 16 

 

Not only did pupils grow in confidence in answering questions and sharing ideas within my 

classroom, they also highlighted positive attitudes towards TPS. Pupils clearly do not feel 

comfortable answering a question in class when they are not confident that they are correct. 

This is illustrated in in the questionnaire statement two (TABLE B). Furthermore, students 

feel less comfortable when working with someone the teacher pairs them with.  This suggests 

that pupils enjoy working with someone that they pick themselves. This expresses that pupils 

feel confident to share their answers around those they spend most of their time with or have 

struck up a friendship with. When pupils had to work with someone of the opposite gender, 



they did not seem to mind as much however were less likely to participate in classroom 

discussion  

 

Table B) Pupil Questionnaire Responses  

Statements Pupils who agreed Pupils who disagreed 

I feel confident answering 
questions in the classroom 
when I know the answer. 

15 2 

I feel confident answering 
questions within the 
classroom even when I am 
not sure of the answer.  
 

8 9 

I prefer working with a 
partner. 
 

15 2 

I prefer working win pairs 
my friend. 
 

17  

I prefer working with 
someone with the different 
gender. 
 

6 11 

I prefer working when my 
teacher puts me into pairs. 
 

5 12 

I think that using TPS makes 
me feel more confident to 
answer out in the classroom. 
 

10 7 

I sometimes lose 
concentration with TPS in 
the classroom. 
 

9 8 

 

The exist passes used each week reinforced and corroborated with the results presented in the 

above questionnaire. In the second week of the enquiry, this is when pupils were allowed to 

pick their own pair for TPS and exit passes were first used. Pupils responded positively with 

the lesson;  

“I really enjoyed working with my friend” 

“I like working with X” 

In addition, they stated that the reasons why were due to the fact that the helped each other; 

“X helped me understand the topic” 



“I liked seeing what my friend thought” 

Overall, in week two, the exit passes were all similar and the responses were all similar. They 

seemed to really enjoy working with their friend and were very enthusiastic and engaged 

when asked a question. This was contrasted to week 3 which was mixed. The pupils seemed 

to be less enthusiastic in their exit passes in their attitude towards TPS; 

“I preferred last week” 

“I learned a lot” 

Their reasoning for these statements were; 

“I prefer working with my friend” 

“it was interesting hearing someone else’s opinion”. 

This suggests that pupils gain confidence when working with someone they are close to and 

have less fear of being judged. In the final week, exit passes again were not as positive as the 

first week. 

“I liked comparing our opinions on the leaflet” 

“It wasn’t as fun today” 

“I enjoyed sharing my view on animals” 

The reasoning was also recorded in exit passes and although they were more positive than 

previously, in this final week two responses stated that they preferred to work alone; 

“I would have preferred to have just done it myself today” 

“I wanted to just write down my own answer” 

This demonstrates that although many pupils enjoyed TPS, there are some pupils who had a 

negative experience. However, it may be related to the fact that in this week the pupils were 

unable to pick themselves who they worked with.   

 

In addition to the exit passes, teacher observation recorded information each week. Although 

pupils did not seem as positive in the final week, the engagement in classroom discussion 

was raised through the majority of the class raising their hand. Furthermore, the answers from 

pupils were in-depth and hardly required further questioning. This demonstrates that the 

pupils were unaware that TPS has steadily improved their confidence within the classroom, in 

particular to classroom discussion.  

 

Conclusion  



As a result of this enquiry it can be suggested that implementing ‘think, pair, share’ is an 

effective way to reinforce pupil engagement in the task at hand. Furthermore, it promotes 

critical thinking skills as the teacher observed much more detailed and reflective answers 

during classroom discussions when TPS was being adopted as a teaching strategy. Although 

pupils preferred it when they chose who they worked with, the results highlight that 

confidence grew regardless (Table A). Furthermore, it seemed that in week 2 when pupils 

picked their own partner; the classroom noise level was higher, and they seemed to go off 

topic quicker. However, the positives of engaging pupils in learning and also promoting their 

confidence completely outweigh any negatives perceived.  

 

Implications for Future 
Unfortunately, this study was extremely limited due the time scale of only four weeks. This 

means that the results may differ within a longer and more in-depth enquiry. Additionally, the 

research took place within a small S1 class. The answers may not be accurate when 

transferred to a larger class or even senior level of schooling.  

 

I truly believe that TPS is an effective teaching strategy that not only encourages critical 

thinking skills, it improves pupil moral and engagement in the subject at hand. As a result of 

these outcomes it is only natural that pupils will in turn feel confident with the topic being 

learned.  

 

In the future I will continue to use TPS in class and even promote mixing the pairs rather than 

working with the same student each time. In order to gage confidence level, I would use 

lollypop sticks to make sure that learning and critical thinking skills are improved regardless 

of a hands up approach to teaching.  
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