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Rationale 

This account outlines the details and findings of an enquiry into the possible effects of 
providing pupils with real-time verbal feedback in the classroom. William and Black (1998) 
established through extensive research that formative assessment is the most powerful tool in 
increasing pupil achievement. In their work, William and Black (1998) also highlight 
effective feedback as one of the many tools available to teachers to engage in formative 
assessment. Hattie (1992) described feedback as ‘the most powerful single moderator that 
enhances achievement’. When feedback is delivered effectively and relates to success criteria 
clearly laid out in the lesson it is most effective. Kluger and DeNisi (1996) found that 
feedback leads to achievement when it provides learners with ways they can improve. 
Similarly, The Sutton Trust Report (2011) depicts effective feedback as information the 
learner receives about their progress in relation to the learning goals and states that feedback 
can affect self-esteem when comments are negative. Therefore, the feedback given to pupils 
must be both relevant to the individual learning goals of the learner and must aim to improve 
overall achievement. This enquiry draws on this necessity for effective feedback and looks at 
how real-time feedback could have a possible impact on pupils’ confidence and therefore 
achievement of the learning goals.  

Aims 

The aim of this professional enquiry was to establish the possible effect of providing pupils 
with real-time feedback in class and to explore its potential effect on pupil confidence and 
achievement.  

Methodology  

This enquiry focused on one S1 class of 19 pupils over a six week period. All pupils were 
given a questionnaire to complete at the beginning of the enquiry to establish their feelings 
towards feedback in general and their preferences over verbal or written feedback. Individual 
verbal feedback was given to pupils on a weekly basis, one half of the class one period and 
the other half the second period. The feedback was given during a task while pupils had time 
to make any potential improvements to their work. A stamp was used in pupils’ jotters to 
both mark where in the task feedback had been given and as a visual reminder for pupils that 
they had been given feedback.  

Notes from discussions between pupils and the teacher were recorded as data and used to 
establish pupil understanding of the feedback given to them.  



Examples of pupils’ work were collected as data for the enquiry, showing the work before 
and after real-time verbal feedback had been given.  

Questioning was also used in the classroom after the feedback had been given to analyse if 
more pupils raised their hands to answer questions or if pupils seemed to be more confident 
in giving answers.  

The enquiry finished with the same questionnaire as the one the pupils completed at the start 
of the enquiry to analyse any changes in their attitudes towards feedback in general and more 
specifically how they felt about verbal feedback.  

Findings  

Pupils were given verbal comments regarding both their written work and speaking skills in 
Spanish. The feedback focused on grammar and spelling in the written work and 
pronunciation in the speaking activities as these were the focus for learning goals in the 
lessons. Comparisons in pupils’ jotters and written activities showed that, where the ‘verbal 
feedback given’ stamp had been used to signify the conversation had between teacher and 
pupil, there were some improvements. However, these changes were not consistent in the 
work carried out the following day and, in some cases, the same feedback was given again. In 
the jotter of pupil A, the verbal feedback stamp was visible and the pupil was reminded to use 
the given example for a structure in writing the date in Spanish, after the feedback had been 
given, the correct structure was used, however the date was then written incorrectly at the 
start of the next period.  

Notes from conversations with pupils regarding their work showed it was clear that they 
enjoyed the feedback from the teacher and particularly where the feedback involved praise 
and ways of improving their work. Pupils appeared to be more engaged in what they were 
learning as the feedback confirmed what they thought they understood about the lesson or 
directed them to a better understanding. However, it was noted that pupils often did not 
engage in discussion regarding their work or offer feedback to the class teacher as part of the 
process, they simply nodded and agreed with what was being said.  

Verbal feedback regarding pronunciation in speaking skills was welcomed by pupils and the 
pupils were also encouraged to provide each other with feedback on this relating to things the 
class teacher had highlighted as targets. It was noted that these pupils who received verbal 
feedback from the class teacher seemed more confident in class to raise their hand and offer 
answers as part of the lesson.  

The questionnaire regarding pupils’ feelings towards both written and verbal feedback 
established pupils’ thoughts prior to starting the enquiry and also at the end of the enquiry. 
The results from both questionnaires were very mixed and the difference in results mean no 
definitive conclusions could be drawn. In the first questionnaire pupils seemed to slightly 
prefer verbal feedback over written and at the end seemed to prefer written over verbal 
despite having only received verbal feedback from the teacher during the enquiry. In the 
questionnaire at the end the same number of pupils said they like verbal feedback as said they 
liked written feedback (Appendix 1) therefore no conclusive statements can be made 
regarding the impact of the enquiry on pupils’ feelings towards feedback. Pupils did state that 
they feel more confident when feedback is personalised, and many said they would like to 



receive more verbal feedback. The final questionnaire showed that pupils preferences still 
lean towards written feedback (Appendix 2).  

It could also be potentially concluded that the length of the study and the frequency of the 
feedback had an impact on the findings. The enquiry was carried out over five weeks and 
with one class twice a week, a longer period of time and more frequent feedback may lead to 
a better understanding of verbal feedback and perhaps even a change in feelings towards it. 
As well as this it could be said that results could have been different if the enquiry was 
carried out with more than one practitioner in similar settings. 
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Chart A – Before enquiry Chart B – After enquiry  
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Chart C – Before enquiry 

Feedback preference 

Verbal Written 

0	 2	 4	 6	 8	 10	 12	 14	

I	always	read	comments	the	teacher	writes	in	
my	jotter	

Written	feedback	I	receive	helps	improve	my	
learning	

Verbal	feedback	I	receive	helps	improve	my	
learning	

I	am	more	confident	when	I	have	received	
personalised	feedback	

I	would	like	to	receive	more	verbal	feedback	in	
class	

Class	Feedback	

strongly	agree	 agree	 disagree	 strongly	disagree	

Feedback Preference  

Verbal	feedback	 Written	fedback	



 

 

 

 

 

 

 

 

 

Chart D – After enquiry 

 

Conclusions 

From this enquiry it could be concluded that while verbal feedback seems to have some 
influence on pupils’ self-confidence and willingness to take part in lessons pupils would still 
prefer to receive written feedback. It could also be concluded that the correct type of 
feedback for each pupil depends on the individual need of that pupil. In the average class 
pupils have varying needs, preferences and abilities therefore it is unlikely one type of 
feedback would suit all learners. It could be agreed that the most effective form of feedback 
is personal feedback at the time of the task regardless of whether this is received in written or 
verbal format as most pupils in the enquiry seemed to benefit from this element of the 
feedback.  

Implications for Future Practice 

The purpose of this enquiry was to inform future practise and to ensure excellent teaching 
and learning experiences for young people. The findings of this enquiry will go towards 
changing perceptions of feedback and helping to improve both the quality of the feedback 
pupils receive as well as the form it should take. In the future, feedback in the classroom will 
be delivered in real-time while pupils still have time to make improvements on their work as 
this seemed to have the greatest effect. Greater consideration will also be taken to each 
pupils’ preference of feedback and ensure that regular feedback comes in a variety of forms. 
Further enquiries could be conducted into forms of written feedback in the classroom and 
potential methods for delivering this real-time to pupils. For positive implications on teaching 
and learning to be introduced in the classroom careful consideration must be taken to pupils’ 
responses to this enquiry in comparison to how the feedback affected their progress. This 
could also be investigated further to try to establish whether personal preference of feedback 
has any relation to pupil progress.  
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