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Rationale  
Growth mindset and formative assessment are areas which each member of my enquiry group 
are passionate about. Formative assessment can be defined as “all those activities undertaken 
by teachers, and/or by their students which provide information to be used as feedback to 
modify the teaching and learning activities in which they are engaged” (Black and William, 
1998). Therefore, feedback is an essential part of learning as it allows teachers to 
continuously improve teaching and learning to better meet the needs of all learners. This 
point is further emphasised by Cowie and Bell (1999) who explain it as “the process used by 
teachers and students to recognise and respond to learning in order to enhance that learning, 
during the learning”. The use of formative assessment allows teachers to make changes 
instantly to meet pupils’ needs in real time. Bartlett (2015) states that we need to see a shift 
towards developing further effective formative assessment strategies in the classroom. The 
use of live feedback would allow pupils to reflect on their work, identify next steps and 
improve their work in real-time. Information gained from this feedback can be used to inform 
future practice and make changes in response to pupils’ needs and ensure learning remains 
meaningful and significant for the pupils’ capabilities.  

The members of the enquiry group realised that we shared similar experiences involving 
children making mistakes which would not be addressed until the work was marked later that 
day. This led us to the realisation that if we were to use live feedback during lessons, it would 
allow teachers to address errors in the moment and allow pupils to make instant changes to 
improve their learning. We contemplated whether live feedback would affect pupils’ 
confidence and mindset as they would be able to respond to feedback immediately to improve 
their work in the moment. Formative feedback can have a positive impact on students’ 
achievement. It is recognised as a powerful driver behind student achievement which can also 
result in more empowered learners (Bartlett, 2015). (Gardner, 2012) emphasises the 
significance of assessing learning as improving the practice of assessment can enhance 
learners’ achievements. Assessment can also be key to promoting or inhibiting the motivation 
to learn. (Gardner, 2012) states that there is strong evidence suggesting summative 
assessment can have a negative impact on students’ motivation for learning in comparison 
with Black et al (2003) who has found that formative assessment can have a positive effect.  

Aims 
The aim of the practitioner enquiry was to investigate the effect real-time feedback may have 
in the classroom.  

  



Methodology  
This research was carried out within a primary 7 class over a five-week timescale. It involved 
the collection of both qualitative and quantitative data. Initially, a questionnaire including a 
range of questions regarding feedback in the classroom was distributed to gain the views of 
the pupils (See Appendix 1). 

A group of six children were identified to be the focus for the enquiry and this group were 
regularly given live feedback on their work. Data was also gathered by recording 
informal/formal discussions within the classroom to identify how pupils felt after receiving 
their feedback. The pupils were observed to identify any changes in behaviour, mindset or 
confidence and pupils’ work was also used to show the impact of live feedback on their work. 
To demonstrate the impact of live feedback, a verbal feedback stamper was used to show the 
point where verbal feedback was given. The “Yellow Box” methodology was also used for 
questions or extracts which pupils were to redraft using their verbal feedback. The live 
feedback was given during taught writing lessons using the Big Writing programme which 
emphasises the use of VCOP (vocabulary, connectives, openers and punctuation). The use of 
these were highlighted in corresponding colours which allowed clear identification of 
whether there was an increase in use. The colours were: 

• Vocabulary – Yellow 
• Connectives – Green 
• Openers – Blue 
• Punctuation – Pink. 

Findings 
The results from the data collection method of the feedback questionnaire made it very clear 
that pupils’ perceptions of verbal feedback were that it was effective and they would like to 
see an increase. The results can be found in Appendix 2. The results indicated that most 
pupils would read the comments in the jotter and they did feel this helps improve their 
learning. However, 35% of pupils responded that they felt this didn’t improve their learning. 
The responses indicated that the majority of pupils found that verbal feedback improved their 
learning and that they preferred this to written feedback. Many pupils also responded that 
they felt more confident when they received verbal feedback during a lesson. However, 45% 
of pupils indicated that they felt more confident after written feedback, and 40% of pupils 
indicated that they did not feel more confident after written feedback. This shows that pupil 
have different preferences in the feedback they like. The results of the questionnaire have 
also shown that the majority of pupils would like to receive more verbal feedback during 
lessons with only a small percentage wanting more written feedback.  

  



Pupil discussions indicated that many pupils did not actually read written feedback as it was 
already in the past, and sometimes did not understand it. Live feedback was implemented 
during Taught Writing lessons where it was used to have one-to-one discussions with the 
pupils about their work so far. These discussions with the pupils allowed the teacher and 
pupil to discuss their writing and identify opportunities together where VCOP could have 
been used effectively. The pupils then had the opportunity to apply their live feedback and 
improve their writing.  

Pupils involved were also asked ,“Did live feedback help you today and how?” after each 
lesson and their responses recorded. These responses can be found in Appendix 3. These 
responses indicated clearly that pupils found live feedback beneficial and preferred it to 
written feedback. The pupils liked that it allowed them to fix their mistakes and make 
changes during their work as this resulted in better work. Pupils found that this helped them 
identify any errors and their next steps to improve their work. Some pupils explained that 
they liked receiving praise and positive comments about good parts of their work as this 
helped them become more motivated and determined with their work.  

The next data collection method which will be discussed is pupil work. This has indicated an 
improvement in the quality of work for most pupils involved in the study as an increase in 
VCOP can be seen. Notably, there are still some who make the changes recommended during 
discussion but do not use the feedback to improve the rest of their writing.  

By looking at an example of work in Appendix 4, the pupil has received live feedback for 
their writing. They have been asked to write the blue box out again and focus on the use of 
VCOP. By looking at the redrafted piece of work, a clear improvement can be seen as there is 
more VCOP highlighted in this compared with the first piece of work. By observing the 
pupil, an improvement in confidence and self-esteem was also noticed. At first, this pupil had 
mentioned that they didn’t like this paragraph and felt it was ‘rubbish’. However, through live 
feedback and discussion the pupil was able to redraft this and create an improved piece of 
writing which helped the pupil’s self-esteem.  

Another example of work can be seen in Appendix 5 where verbal feedback was provided 
quite early on in the writing process. The pupil and teacher discussed the piece of writing and 
how to improve it and the pupil was encouraged to redraft one line of the work. Through the 
discussions, this pupil was able to self-evaluate and realise that there was a lack of VCOP. By 
looking at the work post-verbal feedback, a definite increase in VCOP can be seen as these 
are highlighted in the corresponding colours.  

  



Conclusions  
From this research it can be concluded that overall, pupils enjoy receiving live feedback in 
the classroom. The pupils involved in the research have suggested that live feedback helps 
them improve their work while they work and encourages them to work harder. The majority 
of pupils indicated that this feedback helps improve their confidence, therefore there is some 
correlation between live feedback, attainment and motivation. However, there is also a group 
of pupils who have indicated that they feel more confident when receiving written feedback 
which suggests the importance of having a good balance of live and written feedback to meet 
all children’s needs.  

Implications for Future Practice  
The findings of this research have shown clearly that pupils like to receive both live and 
written feedback with most showing a preference for live feedback. Implications for future 
practise are that live feedback should be embedded more often in the classroom during a 
range of curricular areas to identify the benefits to the pupils. Furthermore, it will be used 
with a range of pupils to ensure all pupils receive live feedback. A guide will be developed to 
ensure live feedback is provided throughout the week to all pupils in the hope that over a 
longer period of time, benefits will be evident.   
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Appendixes 
Appendix 1 

Question Strongly 

agree 

Agree Disagree Strongly 

disagree 

I read the comments my teacher 

makes in my jotter. 

    

The written feedback I receive 

after a lesson helps improve my 

learning. 

    

Verbal feedback during lessons 

helps improve my learning. 

    

I prefer receiving written 

feedback to verbal. 

    

I am more confident completing a 

task if I receive verbal feedback 

during the lesson.  

    

I am more confident when I read 

written comments from the 

previous lesson. 

    

I get a good mix of verbal and 

written feedback. 

    

I would like more written feedback 

after completing tasks. 

    

I would like more verbal feedback 

during lessons.  

    

 

  



Appendix 2 

Question Strongly 
agree Agree Disagree Strongly 

disagree 

I read the comments 
my teacher makes in 

my jotter. 
25% 65% 5% 5% 

The written 
feedback I receive 
after a lesson helps 
improve my learning. 

10% 55% 35% 0% 

Verbal feedback 
during lessons helps 
improve my learning. 

55% 40% 5% 0% 

I prefer receiving 
written feedback to 

verbal. 
15% 5% 40% 40% 

I am more confident 
completing a task if 

I receive verbal 
feedback during the 

lesson.  

50% 35% 15% 0% 

I am more confident 
when I read written 
comments from the 

previous lesson. 

5% 45% 40% 10% 



I get a good mix of 
verbal and written 

feedback. 
55% 30% 15% 0% 

I would like more 
written feedback 
after completing 

tasks. 

5% 30% 35% 30% 

I would like more 
verbal feedback 
during lessons.  

45% 40% 15% 0% 

 

Appendix 3 
 

• “It was easier to understand than writing.” 
• “It helps you know what to do then and there without being put off your work.” 
• “It’s better because I don’t normally understand written feedback.” 
• “It was like proof reading your work and you can tell us what to fix.” 
• “I like using it to redraft bits because I know what to work on.” 
• “Highlighting VCOP and stuff to change is helpful.” 
• “It’s better in the middle of a lesson that at the end when you can’t fix it.” 
• “You know what you’re doing wrong and what to work on to fix it.” 
• “When you tell us to keep it up and that we’re doing a good job it makes me want to keep 

going and work harder.” 
• “It helps me find and fix silly mistakes and stops me making them again.”  

 

  



Appendix 4 

 

Appendix 5 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


