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Rationale: 

Providing effective feedback to pupils is a key facet of teaching and learning. Effective 
feedback can be given by class teachers, parents and guardians, as well as the pupils 
themselves. Feedback can be given verbally or in written format. Written feedback may take 
the form of a comment written in class jotters, or as a formal report, feeding back on a pupil’s 
progress over a long period of time. Verbal feedback can often be more informal, occurring 
several times during a lesson through conversation or questions, or could be given during 
formal meetings. According to Yorke (2003), how effective formative assessment is will be 
dependent on the quality of feedback given to the learner. The feedback should be specific to 
each pupil and how they can improve their work, without reference to or comparisons being 
drawn between other pupils. Black & William assert (1998b) these comparisons risk 
suggesting to lower achieving pupils that they have less ability and are incapable of learning 
These suggestions could have an adverse effect on pupil learning, lowering confidence and 
could lead to disengagement during lessons. Trotter (2006) suggested that the frequency 
feedback is given can improve the effectiveness of formative assessment. More regular 
feedback given to pupils allows them greater opportunities for reflection on their work 
and addresses issues with their learning more quickly. Although formative assessment in the 
form of feedback can aid learning when used effectively, Voerman et al. (2012), suggest that 
unspecific praise such as 'Well done' without any elaboration can hinder learning. Effective 
feedback needs to be more specific to the pupil, providing information on what the pupil has 
done well, increasing a pupil’s confidence in their ability to carry out that task. On top of this, 
Hattie and Timperley (2007) argue too frequent negative feedback could result in a loss of 
confidence and task avoidance in the long run. Harris (2007) asserts that pupils are more 
likely to take kindly to criticism from their peers than from their teachers. Furthermore, peer 
feedback can lead to increased motivation as the learner is placed at the centre of their own 
learning. Therefore, it is important to ensure negative feedback is constructive and not merely 
a criticism but an area for development, as well as considering who is providing this 
feedback, and when it is given. 	 

When errors are avoided, and feedback is deployed effectively, it is a key component 
of classroom practice and acts as a useful tool to build pupil confidence and support 
a pupil's progression. It is for this reason immediate and frequent feedback will be 
implemented during lessons, in several different forms, to investigate how this affects 
teaching and learning within lessons.  

 

 



Aims: 

The aim of this enquiry is to discover how real-time feedback will impact on teaching and 
learning during lessons.  

Methodology: 

The enquiry took place over a 3-week period, with an S3 physics class consisting of 12 
pupils. This class has a mix of confident, outspoken children, as well as quiet pupils who can 
lack confidence. It has a wide range of strengths and weaknesses throughout and would allow 
for feedback to be given regularly during lessons on development areas. As the aim of this 
enquiry was to find any impact on teaching and learning, feedback was not limited to any one 
type or targeted toward improving one aspect of learning, instead it was tailored to the needs 
of each individual. 

The first stage of the enquiry was to give the class a questionnaire which would be answered 
anonymously by each pupil. This consisted of 6 questions and was used to find a starting 
point for pupil’s attitudes toward the feedback they were given in class. The questions were: 

1. I read the comments given to me by my teacher. 
2. I am able to act on the written comments given to me by my teacher. 
3. I feel more confident carrying out tasks after reading the comments given to me in my 

jotter. 
4. I listen to verbal feedback given to me during class.  
5. I am able to act on the verbal feedback given to me during lessons. 
6. I feel more confident carrying out tasks after being given verbal feedback during 

lessons.  

Each question was answered by stating either strongly agree, agree, disagree or strongly 
disagree. Using a numbering system from 1 to 4, with 1 meaning strongly disagree, and 4 
being strongly agree, an average response could be established. 

The class were then given more regular real-time feedback during lessons. This feedback 
took many forms: during class discussions, pupils would be given praise after each answer 
for contributing ideas, and misunderstanding of concepts were highlighted; during jotter work 
pupils would be given advice on where they were making mistakes and how their work could 
be improved, leaving a mark in their jotter where feedback had been given in order to track 
their progress from that point; written feedback was used where more detailed advice was 
required, allowing pupils to refer back if they were having difficulties in acting upon this 
feedback; pupils were regularly given praise where work was carried out well, feedback had 
been acted upon or there had been an increase in effort. 

Informal discussions were held with pupils as they worked, taking note of any feedback they 
were able to give on how confident they felt to carry out tasks. Pupils were also observed 
throughout every lesson, noting any changes in pupil attitudes, work rate and levels of 
participation. At the end of each week jotters were collected for marking, taking note of 



where feedback was given and whether that feedback had been acted upon throughout the rest 
of the pupil’s work.  

A final questionnaire was then given to the class, consisting of the same questions as before. 
This showed any impact using real-time feedback had on pupil attitudes toward the feedback 
they were given.  

Findings: 

During discussions with pupils no significant impact on pupil’s confidence levels could be 
found. Pupils would regularly state how they find physics difficult and implied that the work 
would forever be beyond them. This was evident across all pupils within the class, despite 
most pupils displaying a strong grasp of the concepts being taught.  

This was again true when collecting data during observations. Pupils who voluntarily 
contributed to class discussions continued to do so after real-time feedback, and those pupils 
who would avoid taking part in class discussions were no more likely to contribute. Pupils 
were observed acting upon feedback during lessons when answering out, increasing their 
overall quality of contributions. 

When marking jotter work it was clear that feedback had been acted upon. Almost all pupils 
would follow advice given to them and the level of work improved after each mark indicating 
verbal feedback had been given. A small number of pupils would take this a step further and 
correct any mistakes they had been making before verbal feedback was given, this therefore 
had a clear impact on pupil progression. However, there was no clear impact on work rate 
which could be established from marking jotter work. 

The questionnaires given at the start and end of the study provided some insight into pupil’s 
opinions on feedback. In response to questions 1, 3, 4 and 5 pupils on average agreed with the 
statements being made, and there was no significant difference between the responses at the 
beginning and end of the study. However, there was a significant change in responses to 
questions 2 and 6: 

Question 2: I am able to act on the written comments given to me by my teacher. 

Prior to the study pupils disagreed that they were able to act on written comments in their 
jotters. After the study all pupils agreed that they were able to act on written comments in 
their jotters. This suggests that written comments are more effective when they are given at 
the time a pupil is working, rather than at the end of a piece of work. Giving written 
comments during a piece of work often allowed for a dialogue between pupil and teacher and 
this has clearly had a positive impact on the pupils confidence in completing tasks.  

Questions 6: I feel more confident carrying out tasks after being given verbal 
feedback during lessons.  



At the end of the study there had been a significant shift from pupils agreeing that they felt 
more confident, to pupils strongly agreeing. This shows that their exposure to more regular 
real-time feedback has increased confidence in their ability to complete tasks.  

Conclusions: 

This study found some evidence to suggest real-time feedback does have a positive impact on 
pupil confidence levels in class. However, these results are far from conclusive as this 
enquiry involved a small sample and was conducted over a short period of time.  

This study has made clear that real-time feedback has improved the quality of pupil work 
during class time.  

Implications for Future Practice: 

As this study showed that real-time feedback had a positive impact on the quality of work 
produced during class time, this strategy will continue to be employed during all lessons. In 
using more frequent real-time feedback with all my classes improvements will be made in the 
standard of work produced by pupils, helping to develop the skills necessary to progress in 
their learning. 

Although the impact on pupil confidence and participation was not conclusive there was 
enough evidence to suggest real-time feedback has had a positive impact on these aspects of 
learning, therefore praise and encouragement will continue to be used whenever possible, 
giving precise and useful feedback to pupils throughout lessons. 
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