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Rationale 
 
Formative assessment is concerns how judgements about the quality of student 
responses (performances, pieces, or works) can be used to shape and improve the 
student's learning in the classroom (Sadler, 1989). It is used to provide feedback and 
correctives at each stage of the teaching-learning process (Wiliam, 2010). 
 
Many strategies have been implemented into the classroom to assist in pupil 
assessment such as observation, question and answer, group discussions, 
workstations, quizzes, exit passes and debates (Laveault and Allal, 2016). 
This small scale enquiry represents what effect exit passes has on a learner in an S2 
Music class. Assessing progress in the classroom is a vital part of teaching and 
learning. This is especially important for a pupil to be able to reflect on their learning 
and understand what their next steps of their education is. Exit passes could provide 
a discreet and communicative means of pupil self-evaluation, allowing pupils to self-
evaluate and reflect upon their learning (William, 2010). As said, this is extremely 
beneficial for a pupil to reflect on what they have learned and the information collated 
from a class is therefore very valuable to the teacher to improve overall learning. 
This is supported by Black and Wiliam (1998) who state that once the teacher has 
established how the pupil is progressing then it is their responsibility to give the next 
steps in their learning. 
 
Formative assessment has many positive outcomes which is why I have undertaken 
a practitioner enquiry based around exit passes to determine what impact this has on 
learning in the classroom. 
 
 
 
 
  



Aims 
This enquiry aims to investigate the effect using exit passes has on the teaching and 
learning in an s2 Music class over a number or weeks. 
 
 
Methodology  
This enquiry was aimed at an S2 music class of 20 young people (11 male and 9 
female). The class were studying a unit on music in the media which included 2 
practical lessons and 2 listening/literacy lessons. The enquiry was conducted over a 
4 week period with a total of 8 exit passes completed by pupils. The 2 types of exit 
passes, alalysinatition of the exit passes, an informal discussion and photographs 
were used as data collection in this enquiry. 
 
At the beginning of this enquiry, a question was asked to the S2 music class; “what 
effect do you think an exit pass have?” This was to gauge the young peoples’ views 
on exit passes and whether there were any preconceived ideas about exit cards. 
 
When the enquiry began, the pupils were given an exit pass at the end of the lesson 
in which they would answer the questions proposed on the board. These questions 
included; “What have I learnt today?” and “Is there anything I do not know?”. One of 
the exit passes included S2s creating a ‘tweet of the day’ (Appendix A) and the other 
exit pass was the pupils circling an emoji on a card (Appendix B) and writing one 
sentence on why they picked that emoji for the lesson. When pupils were filling in the 
exit pass, they were reminded of the learning intentions for that day so they could 
accurately fill in the pass. 
 
All exit passes were anonymous and collected in at the end of the class. The teacher 
then collated all the data into 3 piles of ‘positive, negative or not applicable (N/A)’ 
and kept a note about how many were in each pile at the end of each lesson. The 
teacher then reflected on the exit passes to gauge if there was any common trend in 
the lesson and then implementing appropriate change as required for the next music 
lesson based on the responses. 
 
After 4 weeks of using exit passes, the same question was asked to the pupils were 
asked the same question as previous to determine if there were any differences over 
the measured period of time. 
 
 
 
 
 
 
  



Findings  
 
The responses to the opening question,  “what effect does an exit pass have?” were 
particularly varied. This included responses such as; “To write about what you don’t 
know”, “So that the teacher knows what I don’t know” and “To write a tweet”. This 
showed that there was obvious confusion on what an exit pass is and what use it 
was to the pupil’s learning. 
 
The Twitter exit pass proved more effective for useful data on pupil progress. When 
pupils were posed an exact question of “what did I learn?” and “what do I think I still 
don’t know?”, they were able to be more specific with this. The responses on the 
Twitter extremely benefitted teaching in the classroom as the teacher could base 
starter lesson tasks on the feedback from pupils. For example, when doing a literacy 
lesson, a lot of the responses said about not understanding what a b and a # was in 
music. The teacher was then able to have a starter task prepared for the next lesson 
explaining this further. The responses after this for “what did I learn?” came back 
with pupils understanding what these 2 elements of music are, therefore, having a 
positive effect on learning in the classroom. 
 
The emoji tickets proved less effective than the twitter cards. This can be seen by 
the fact that there were a lot more tickets that weren’t applicable to the learning in 
that class (figure 1). This was due to the fact there may have been too much choice 
for the young people to decide from. This ticket also led pupils to have less effective 
responses as they would circle an emoji such as an angry face because someone 
was annoying them in class rather than focusing in on learning. However, for the 
second time the emoji ticket was used, it was clearly explained that the emoji ticket 
was in reference to the learning in class and to be more specific like the twitter cards. 
The more the young people used the emoji cards, the more they understood how to 
use them effectively. Pupils were able to identify why they were happy they learnt 
something in class or why they were confused about a certain concept. 
 
By the end of the enquiry, the question was posed to the S2 class again. The 
responses were much more consistent with young people realising the point of the 
cards were to improve learning over the few weeks. The responses received were 
“exit cards are used to understand what I need to work on for next week” and “exit 
cards are used to write down concepts I know well” which was great to see. 17 pupils 
out of the 20 believed that the exit tickets had improved their learning in class with 3 
pupils thinking that it didn’t help with their learning. 
 
 
 
 
  



Figure 1 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Conclusions 
The use of exit passes regularly improves learning as it allows the teacher to 
understand concepts and areas in which pupils are struggling. Pupils gained more 
confidence in filling in the exit passes over the few weeks of the study allowing the 
teacher to focus in on more specific aspects of the learning. Pupils were able to 
properly self assess on their learning to enhance their learning in the music 
classroom. 
 
Implications for further practice 
 
The findings of this enquiry show that pupils benefitted from these exit passes as 
they were able to assess their learning and understand what they needed to improve 
on. In the future, it would be worthwhile for the teacher to clearly explain the use of 
exit passes before the pupils begin to fill them out. As the exit passes were 
anonymous, it would be better for the teacher to take some with the names so that 
specific goals could be applied to each individual pupil rather than a class as a 
whole. 
 
More variation could be added to the types of exit passes so that pupils remain 
engaged at all times. It was clear by doing the same 2 exit passes that pupils 
became a little less motivated with filling in the exit pass as they were doing the 
same thing each lesson. 
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