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Rationale 
 
Formative assessment can best be described as a learner-centred experience, which provides 
valuable data without the pressure of high-stakes testing (Box, 2019). Adoption of this 
practice increases the likelihood that teaching and learning is planned from a more informed 
perspective (Bakula, 2010). This is achieved through the frequent testing of pupil 
understanding (Crumrine and Demers, 2007).  
 
Given the importance of frequent formative assessment in the planning and progression of 
teaching and learning (Wiliam, 2011), this area of practice attracts attention for practitioners 
keen to develop their ability to communicate with and engage learners. Within the author’s 
practitioner study group, agreement was reached that our formative assessment experiences 
do not always demonstrate two-way communication which gives sufficient room for pupil 
voice. The idea of one-to-one instruction and communication with pupils has previously been 
regarded as the “gold standard” within education (Bloom, 1984; Wiliam, 2011), however, the 
unaffordable nature of such an aspiration seems self-evident. 
 
To improve this, the formative assessment strategy of using exit passes to gauge pupil 
understanding and confidence in their learning experience within a lesson was chosen. The 
idea of focussing on exit passes to bridge this aspiration with the demands of the classroom 
was seen as an appropriate study, as this assessment approach gives potential for all pupils to 
provide feedback, due a lack of pressure to contribute in front of peers. It further allows for 
frequent one-to-one communication, albeit in a delayed sense. 
 
Given that frequent assessment is seen as a vital contributor to closing the attainment gap 
(Sharples et al., 2011), and that closing the gap is a national and local priority (Education 
Scotland, 2018), the study group participants are keen to increase competence in their 
classrooms by engaging with an assessment tool less-used by members of our group. This 
creates a healthy climate of conducting fruitful research with a tangible purpose for all 
contributors as well as their colleagues. 
 
Aims 
 
The aim of the enquiry has been to find out what happens when exit passes are introduced 
into the classroom; the answer to this question will be delivered from both the teacher’s as 
well as the learner’s perspective. It will look at the assessment knowledge gained from exit 
passes, the impact on teaching and learning, and pupil engagement with the process. 
 
Methodology 
 



The study was carried out over a period of four weeks within a composite primary 5/6 class 
comprising of 21 pupils. Marzano (2012) suggests that four different prompts can be 
considered when using exit passes. Having reflected on this, this study has used the passes to 
stimulate open communication and gain insights into formative assessment data whilst also 
stimulating student self-analysis and awareness of learning (Marzano, 2012). The curricular 
focus of the exit passes was centred around pupil understanding of various maths lessons. 
The areas of maths that were assessed were: Number Talks; Multiples, Factors, and Prime 
Numbers; and Fractions. The passes were consistently presented to children at the end of 
lessons using post-it notes (Appendix 1), however, the methods used, and questions asked 
were altered to allow for comparison. To ensure that the teacher’s response was tailored to 
individual feedback, pupils were asked to ensure their names were on the passes. This meant 
that one-on-one coaching was able to take place meaning the author could feel secure in 
knowing that the issues raised were ironed out effectively. 
 
The data was collected under various typologies and considered as routinely occurring. Pupil 
work was assessed formatively; the author observed their progress through observation, 
marking, and pupil discussion. This was carried out in addition to the exit pass data to ensure 
a full understanding was gained. 
 
Whilst it is acknowledged that the post-study questionnaire covered pupils’ previous opinions 
on class communication, in retrospect, a limitation of this study, is that an additional 
questionnaire could have been issued before the inquiry commenced for a more robust 
comparison. 
 
Findings 
 
To collect a variety of data for reflection, various approaches were taken to the use of the exit 
pass strategy in class; a select few are reflected on here. After a Number Talks session, pupils 
were asked to rate their competence in using the strategies taught. The answer was provided 
by selecting from multiple choice options; I understand and correctly use all strategies, I 
understand and correctly use most of the strategies, and I only use one strategy. The answers 
to these were as follows; 
 
		 Selected	as	pupil	response	
I understand and correctly use all strategies 2	
I understand and correctly use most of the 
strategies 12	
I only use one strategy 5	
 
This exercise was useful in highlighting the pupils in class who required support. In future 
lessons, this was provided, and most pupils are continuing to develop confidence in their 
Number Talks performance. The identification of one particular pupil who seemed to be 
coping well with Number Talks, but who indicated a lack of understanding was useful. 
Having provided further support to this pupil, it would appear that she has the ability but 
needs to continue to develop confidence and belief in her ability. This approach to exit passes 
was therefore effective in gaining an insight into pupil understanding. 
 
To unearth more in-depth data, a subsequent exit pass exercise provided pupils with an open 
question asking what they had found ‘confusing about today’s maths lesson’. Responses to 



this were varied and useful in highlighting where to place emphasis in the nest lesson. Pupil 
understanding improved as a result of this. By using an open question, more information was 
indeed gained. Further, asking pupils to provide their points of weakness seemed successful 
in allaying the potential for them to feel uncomfortable in doing so. 
 
Other occasions allowed the author to learn that exit pass options should be kept simple; 
multiple choice answers should be kept to three options. One particular strategy involved 
presenting pupils with six options to choose from (Appendix 2). This approach involved 
linking the exit passes to the idea of traffic lighting as it used the colours of red, amber, and 
green. This proved to be engaging, however, on reflection could be said to have over-
complicated the process; the amount of options to choose from meant that pupil interaction 
with the process was slower as was the evaluation of responses. 
 
Pupils were asked at the end of the study what their views were on the use of exit passes in 
class (Appendix 3). The responses indicated that whilst pupils already felt comfortable in 
providing feedback on their understanding within lessons, the introduction of exit passes 
were said to have improved the ability of pupils to communicate their progress and were also 
felt to have improved the pupils’ learning experience in class. This correlates with the 
teacher’s impression of the strategy. At times, however, some pupils did not provide 
responses which matched their true abilities; this pessimism was attributed to a lack of 
confidence which at times was unmerited. 
 
 

 
 

I	am	more	comfortable	communicating	my	progress	with	
my	teacher	

Agree	 Neutral	 Disagree	



 
 
 

 
 
Conclusions 
 
From the teacher’s perspective, this study has highlighted many benefits from the use of exit 
passes in class. The information gained from the exercise has facilitated more responsive 
planning, with pupil understanding being clearly assessed in conjunction with other formative 
assessment strategies such as ‘Think/Pair/Share, Strategic Questioning, and ‘Fist to Five’. 
 
This study has confirmed to the author that the exit pass assessment strategy is indeed useful 
in improving the: self-reflection of pupils, communication between pupils and teachers, 
assessment knowledge held, ability to plan lessons proactively by responding to pupil voice. 

Exit	passes	make	communication	with	my	teacher	easier	

Agree	 Neutral	 Disgaree	

Exit	passes	improved	my	learning	experience	

Yes	 No	



Ultimately, it can be concluded that exit passes contribute positively to teaching and learning. 
It is important, however, to ensure that exit passes are kept simple, and that the data they 
provide is understood in combination with the wider suite of formative assessment strategies 
available to teachers. 
 
Implications for future research and practice 
 
Having reflected on the experience and impact of completing this inquiry, the author intends 
to continue to use the formative assessment method of exit passes in class. The process has 
been beneficial to both the teacher and to the pupils. The benefits for the children are clear; 
that they feel more empowered to communicate their learning successes and difficulties 
which in turn results in more informed planning and lesson delivery. In addition to this, pupil 
voice has become amplified which effectively allows pupils to lead their own learning. 
Significantly, pupils who find communicating difficult have become more comfortable in 
providing feedback on their progress; this emphasises the value in exit passes, as these pupils 
are those typically targeted by attainment gap efforts. 
 
The benefits from the teaching perspective are equally clear; the opportunity to gain and 
reflect on pupil feedback has resulted in more responsive lesson planning which is more 
tailored to pupil voice. Ultimately, this creates a better learning environment as pupils feels 
listened to, and the opportunity to respond to individual needs and abilities has been 
invaluable. 
 
It was considered that exit passes would be constructed to ask pupils a question on the subject 
matter of the lesson, with subsequently assessment of their answers (Wiliam, 2011). Having 
considered this, it was unclear if this would be beneficial; ultimately, such evidence is found 
in the jotter work completed by the pupils. This study therefore focussed on using exit passes 
to unearth information that further illuminates the assessment process rather than repeats it. It 
is acknowledged, however, that this may be a worthwhile focus for further study. This is 
pertinent when reflecting on the occasions when pupils’ self-appraisal of their understanding 
didn’t seem to match other formative assessment knowledge. 
 
Finally, whilst the exit passes used varied in style over the inquiry, further studies may focus 
on presenting pupils with one type of pass during each four-week period followed by another 
style. This would potentially allow for more in-depth findings and may reduce any confusion 
amongst pupils as they participate in the study.  
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Appendix 3 

 
Questionnaire     
 
Name –           
 
Over the last four weeks, you have received an opportunity to feedback to Mr McGuigan on 
your learning experience during maths lessons. 
 
Please indicate below your opinion on how you have found this; 
 

1. Before using exit passes, I felt that my ability to feedback on my progress and 
understanding to Mr McGuigan was (circle a number); 
  
Easy      1  2  3  4  5        Difficult 

 
2. I feel that I am more comfortable about telling my teacher about how well I have 

understood what we discussed during a lesson.  
 

      Agree    1  2  3  4  5        Disagree 
 

3. I feel exit passes make communicating my progress to Mr McGuigan is easier 
 
             Agree    1  2  3  4  5        Disagree 
 
 

4. Do you feel that exit passes improve your learning experience in class? 
 

Yes  No 
 

5. Do you have any suggestions on what you feel would make exit passes more 
efficient? 


