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Rationale  
 

This enquiry aimed to examine the implementation of target setting of skill 
development to support the promotion of growth mindset in S1 learners. Growth 
mindset is ‘the belief that human capacities are not fixed but can be developed over 
time, and mindset research examines the power of such beliefs to influence human 
behavior.’ (Dweck, 2019, 1)  Growth mindset can be summarised as ‘the belief that 
intelligence can be developed.’ (Ibid. 2)  

This enquiry adopted the following strategy to promote a growth-mindset from 
Dweck’s research project (Ibid, 9): 

      ‘We did not simply teach students the idea of the growth mindset; we also 
included exercises that gave students ownership of the concept and a sense of why it 
is an important concept.’  

Young people were given opportunities to develop three skill goals by practicing 
these targets. The expectations and rationale of why each skill was being developed 
was communicated to all learners. 

The skills that were developed were: developing responsibility and independence as 
learners, biblical referencing and the ability to carry out self and peer evaluation. The 
first two skills were chosen as it had been recognised that there was a deficiency in 
these areas from many young people in the selected classes and the third was selected 
to promote a new skill that young people had not been provided an opportunity to 
develop thoroughly before.  

 
Aims  
 
The overall aim was to recognise what benefits providing opportunities for pupils to 
work towards skill targets could bring. One example of the possible benefits could be 
to combat the ill effects of deprivation on learners. The study of Claro et al. (2016, 
31) provided evidence that promoting growth mindset can help to support the 
achievement for economically disadvantaged young people. The report found: 

      ‘Students from lower-income families were less likely to hold a growth mindset 
than their wealthier peers but that those who did hold a growth mindset were 
appreciably buffered against the deleterious effects of poverty on achievement.’ 



As the Scottish Government’s current emphasis (2018) is on ‘achieving equity in 
education.’ This can be achieved by ‘ensuring every child has the same opportunity to 
succeed, with a particular focus on closing the poverty-related attainment gap,’ this 
enquiry aspired to provide an insight into how a growth mindset could aid young 
people who experience deprivation with their aspirations. 

 
Methodology  
 
The method used employed existing strategies from research projects in school 
education. One prominent example of these efforts is the TARGET framework 
(Epstein, 1988) with its six instructional strategies or dimensions (Task, Authority, 
Recognition, Grouping, Evaluation, Time). (Lüftenegger, 2017, 64) 
  
The enquiry responded to each dimension. Task focused on providing young people 
with active opportunities to develop these skills. Authority refers to the teacher 
judgement on the skills that were to be developed. Recognition was given to young 
people when it was evident that they were developing each skill or feedback was 
given for young people to improve. Grouping, where young people interacted with 
each other in promoting their abilities, particularly during self and peer evaluation. 
Evaluation was taken on both pupils’ personal perspectives on the progression of their 
competencies and upon their outlook on practicing skills to promote a growth mindset 
as a whole. Time was taken into consideration where there was a focus during one 
week’s lesson with a final week to consolidate. 
 
The enquiry also followed the advice of Fitzgerald (2016, 61), who outlined a clear 
method to introduce growth mindset: 
 
   ‘The first stage is to set up an environment in school and in class that will encourage 
and support students in their efforts to grow their Grit and Growth Mindset. Second, 
help our students find their interests and to develop their passions. Third, we have to 
give our students opportunities to develop their skills (e.g. rehearsal, practice, 
feedback, chances to fail, chances to try again, support, guidance, etc.).’ 

This enquiry was carried out with three S1 classes over four weeks. The young people 
practiced the skills for three weeks with the final week being used as consolidation 
time. The opportunity to practice these skills were built into an existing scheme of 
work and were not designed to be stand-alone during lessons. Pupils were made 
aware that they were developing these three skills and the expectations that we would 
be practicing them at certain points during lessons was explained.  
 
The evidence that was used to monitor the impact of target setting with S1 drew upon 
initial teacher notes and personal reflections on experience and physical evidence of 
work completed, learner conversations with six pupils with a variety of needs or 
personal background [gender/SIMD/ASN] and feedback from an online survey using 
Survey Monkey. 
 
Findings  
 



Teacher judgement and notes 
 
It was evident that all young people had developed competencies in these areas. Some 
had been able to take on board demonstrations shown to them and exemplify the 
skills. What was most beneficial to helping young people develop the skills of biblical 
referencing and self/peer evaluating was providing individuals opportunities to 
express verbally what they had done to be successful in using this skill for others to 
learn from. This allowed pupils to learn from their peers and it removed learning 
being teacher-centric. Such verbal explanations provided a useful prompt to provide 
appropriate praise to pupils. 
 
Learner conversations 
 
1. Do you think target setting to develop skills is important for our learning? 
Why/why not? 
 
All pupils said this was important. Five out of the six pupils made comments that 
related to a positive point being that one skill was being developed at a time. 
Examples include: pupil 1 said: ‘when we focus on one thing at a time, we remember 
this better.’ Pupil 4 said ‘we know what our focus is and then you know what will be 
next so you know what you should be practicing.’ 
 
2. How did you feel when you developed these skills? 
 
Respondents noted aspects of personal accomplishment and clarity. P1 said it made 
her feel good to accomplish something. P2 said he felt more capable. P3 stated that 
they had to think about this skill properly. P4 noted that it made him feel more 
confident when he was getting better at the skills. P5 and P6 noted that it made them 
feel less confused because they knew what the clear focus was. 
 
3. What do you think would happen if we continued to set targets of different skills in 
class? 
 
All pupils made comments about becoming better learners in some capacity. P1 and 
P2 made future focused comments. P1 said developing skills helps them when they 
are getting older and P2 said that it would help them as they go through school. P5 
said that it could help him do better in exams when he is older.  P4 said that the more 
we practice, the better we get. 
 
4. What skills would you want to set targets to work towards developing? 
 
All pupils were most engaged answering these questions. P1 said new words and 
vocabulary because he enjoys learning new words in every subject. P2 said more 
mature writing similar to the extended tasks that were completed that young people 
self/peer evaluated. P3 said working with others. P4 said he wanted to continue to 
develop his biblical referencing skills. P5 said remembering facts and new words, not 
just being able to read them out. P6 said group tasks and working together. 
 
Survey responses 
 



All questions asked young people to rank stars 1-5 in terms of their agreement [1 
disagree-5 fully agree]. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Conclusions  
 
The conversations with learners provided an insight into how to engage young people 
in reflecting upon the targets they have experienced working towards, how this has 
impacted upon their own learning and the possible implications for future learning. 
This notion of planning for learning in months or years ahead supports the realisation 
that abilities can improve over time. The survey responses 1-3 had given an indication 
of how you people may respond to statements that relate to fixed or growth mindsets. 
These responses were predominantly positive. The remaining responses showed that 
young people were, for the most part, able to communicate that they had improved 
upon the three targets set.  
 
The enquiry found evidence that setting individual skill targets in class can support 
young people to provide feedback which shows that their thoughts are, on average, in 
line with promoting a growth-mindset. The enquiry aimed to discover if using target 
setting could support young people who experience deprivation to promote a growth 
mindset and learner conversations with identified young people demonstrated that this 
could be possible.  
 
Implications for Future Practice  

Question Average Response 
/5 

1. I believe that practice helps me to get 
better at what I can do. 
 

 
4.21 

2. Some skills are just too difficult 
 

3.04 

3. When I put my mind to something, I 
can achieve it. 

3.98 

4. Before practicing the first target, I felt I 
was always organised and responsible. 

3.41 

5. After practicing the first target, I feel I 
am organised and responsible. 

3.76 

6. Before practicing the second target, I 
felt confident using a Bible. 

3.00 

7. After practicing the second target, I 
feel confident using a Bible. 

4.00 

8. Before practicing the third target, I felt 
confident self evaluating my work and 
evaluating my peer’s work. 

3.67 

9. After practicing the third target, I feel 
confident self evaluating my work and 
evaluating my peer’s work. 

4.09 



 
A method to build upon this enquiry would be to further reinforce target setting with a 
cross-curricular focus. This would promote different skills and follow a format 
whereby young people would be able to evaluate their competencies in these areas 
alongside additional thoughts or feelings when completing tasks. More ownership 
should be given to young people to identify what skills they would like to develop 
with opportunities to promote these skills in class. 
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