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Rationale 
This enquiry sets out to investigate the impact of whole class target setting in the classroom. 
The subject of this enquiry was selected after discussion amongst a group of probationer 
teachers whereby it was queried as to how a combination of defined targets and 
implementation of a class-wide growth mindset would benefit learners. Broda et al. (2018) 
noted that growth mindset interventions can have a significant improvement on pupil’s 
grades. Hence, it was decided to evaluate how whole class target setting, coupled with 
encouragement of a growth mindset, can influence the learning of the class. 
 
Aim 
The aim of this enquiry was to investigate how target setting, coupled with a growth mindset, 
can positively or negatively impact the learning of the pupils. 
 
Methodology  
The class participating in this enquiry consists of eighteen Primary 2/3 pupils – eleven boys 
and seven girls - aged between six and seven years old.  
 
In order to ensure that the results of this enquiry are unaffected by other external factors, it 
was vital to maintain consistency across all external influences. A Taught Writing lesson is 
carried out on a weekly basis at the same time every Wednesday and hence it was determined 
that this consistency lends itself well to the experiment. Each week, the class would be 
writing a narrative about a Mr Men character. The focus character would change each week 
but the main ideas of the lesson, and the time and day of the lesson, would remain the same to 
keep these variables consistent. At the beginning of each lesson, the class would be given a 
whole class target. As this is a mixed-ability composite class, there would be two 
differentiated targets – one for the core of the class and one for those requiring challenge. The 
same target would be maintained for two weeks in order to try to foster a growth mindset 
amongst the pupils as pupils then will not view targets as a deadline but an ongoing process 
to aid their development.  
 
To assess the outcome of this target setting exercise, four methods of data collection were 
selected – formative assessment, marking pupil work, observation and pupil voice. This was 
carried out in the following ways. At the end of every lesson, the children self-assessed how 
well they had achieved their target by selecting a coloured post it note – green if they think 
they are confident in achieving that target, yellow if they are still working on it or pink if they 
found the target quite tricky. Sabbadin (2013) argues that pupils taking part in self-reflection 
and self-assessment has an integral part to play on their own learning, therefore it was 
imperative that this was included as a form of data collection. On top of this, each day I 
would mark their jotters to assess if whole class target setting had shown any impact on their 
writing and I would also make weekly notes on my observations of the lesson. At the end of 
the four weeks, I asked the pupils themselves if they thought whole class target setting helped 
their writing.  
 



 
Findings 
Konrad et al (2014) argue that teachers must make learning targets explicit and specific to 
make learning accessible to all pupils, and state that if teachers are to clarify and define 
targets, pupils are more likely to perform to their best ability. With this in mind, the whole 
class target for the first lesson was ‘I can use capital letters and full stops in my writing’. This 
was expanded for the highly able pupils in the class to ‘I can use punctuation in my writing’. 
After lesson one, the pupils picked their colour of post-it note based on how well they felt 
they achieved each target. Initially, without thinking, most pupils wanted a green post-it note 
– as they commonly associate green with ‘being good’. This may have worked better with an 
older group of children, as the children in this class are aged between six and seven. 
However, after a discussion about what green would look like, a look in our jotters at our 
own individual work and a reminder that if we haven’t achieved a target, it just means we 
haven’t achieved it yet, the children were more honest about their work. On this occasion, 
zero children assessed themselves as green, ten as yellow, and four as pink. Marking work 
and teacher observation would concur with this result. Attempts were being made by the 
children, but this was still a target they were working towards. 
 
In week two, the target remained the same – but with a different piece of writing. Upon 
observation, it was noted that the children were much more creative with their writing and 
tried to use different punctuation throughout – which was something not present in their 
writing previously. Even those who would normally struggle to remember to use full stops 
and capital letters attempted new punctuation such as exclamation marks. This was in line 
with the self-assessment as well, as ten pupils rated themselves green, with only five as 
yellow and one as pink.   
 
In week three, a different target was introduced. Pupils were challenged to use openers at the 
beginning of each paragraph. During this week, I supported the pupils with this target and 
although many were happy adding openers to their work, a lot of them required support. In 
this instance one pupil assessed themselves as green, eleven as yellow and three as pink. 
 
In the final week, the target of ‘I can use openers in my writing’ was used again – but this 
time with less teacher support. The pupils again had more confidence in trying out new 
openers and seemed to enjoy adding them at the beginning of each paragraph. This time 
twelve assessed themselves as green, with only five as yellow and one as pink.  
 
At the end of the four weeks, I asked the class whether or not they thought whole class target 
setting improved their writing. Interestingly, fourteen of out sixteen pupils said yes, while 
only two said no.  
 
From my observation, I feel that whole class target setting has had a positive impact in the 
classroom. Pupils seemed more engaged in their writing and eager to try out new methods 
without worry of failure. The idea that it did not matter if the pupils fully met the target in the 
current week inspired them, and they realised that it only meant they hadn’t met their target 
yet. 
 
It is interesting to note that it was the same pupil who assessed themselves as pink every 
week, which could relate to a lack of confidence in their own ability or, as they are only six 
years old, they just wanted to pick the same colour each week.  
 



 
Conclusion 
For this class, whole class target setting seemed to be a positive addition to lessons and one 
which gave them more confidence to try new things as they were keen to achieve the given 
targets. Even if they felt they did not meet the target that day, the children kept a growth 
mind-set and remained motivated in the belief that they would achieve this during a further 
lesson.  
 
During the enquiry, it became apparent that there was one factor for which the effects could 
not be mitigated: the age of the children. Although the children were fully invested in the 
process of evaluating themselves against pre-set targets, their choice of colour when 
performing the evaluation was not always reliable as their age bracket means that they are 
susceptible to deviations from reliable assessments such as: picking the same colour as their 
friend; picking a colour they think the teacher wants them to choose; or even just picking 
their favourite colour. Likewise, with the final assessment at the end of four weeks where the 
pupils voiced their opinions on whole class target setting, those who suggested it had helped 
their writing could have said so purely to please the teacher or because their friends did, and 
those who did not may have done so to rebel or look different to peers.  
 
Implications for Future Practice 
The findings of this enquiry have made me more aware of the impact that whole class target 
setting can have in the classroom. Going forward, this will be something which I embed into 
my teaching philosophy. The reaction that was obtained by the children in the second week of 
each target was an excellent way for both them and myself to gauge how far their learning 
had come. Additionally, it became apparent that involving the children in the evaluation 
process made them far more driven to achieve the goals set for them and I will look for other 
opportunities to involve them in this process, such as getting their input when setting targets. 
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