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Rationale  
 
Building the Curriculum 5: Framework for assessment (2011) identifies key ideas and 
priorities including the promotion of active learner engagement. Learner engagement in 
assessment of their own learning is crucial in the development of more independent pupils 
and promotes increasing ownership of their work and learning. 

Hattie (2016) explains that teaching pupils how to evaluate their own learning is key within 
formative assessment. Self-assessment is about reviewing and improving and enabling 
students to independently assess their own progress with confidence rather than always 
relying on teacher judgement. Self- assessment supports pupils to become actively involved 
in their personal learning process while increasing their independence and motivation.  

Hutchison and Hayward (2005) advocate that children become more actively responsible for 
their learning when actively engaged in self-assessment. For this to be effective, pupils are 
required to have the opportunity to assess their work against mutually agreed criteria and 
have the time to reflect on their strengths, weaknesses and revise their work accordingly. This 
is supported by (Black 2001) who asserts that formative assessment techniques such as self-
assessment checklists as successful in encouraging pupils to take control of their own 
learning. Further research shows that when students understand and apply self-assessment 
skills, their achievement increases. Black & Wiliam (1998b).  

A number of pupils within the class had a tendency to rush through tasks with little 
consideration for checking spelling, punctuation and/or grammar as they progressed. It is 
hoped that the implementation of self-assessment checklists will support and provide a 
positive increase in pupil’s active engagement within their personal learning process and 
motivation to seek improvement and positive progress. 

 
Aim 
 
The aim of this study was to discover how effective self-assessment checklists were within 
literacy lessons and the impact they had, if any on the pupils’ learning. 
 
 
 



 
Methodology  
 
The enquiry was conducted over a 4 week period within a Primary 5/6 composite class. Peer 
and self-assessment was already embedded within the classroom across literacy and 
numeracy lessons using more discussion and feedback based activities. All pupils within the 
class participated within this enquiry, however within this a focus group of 6 pupils was 
selected to inform the outcome of the aims of this enquiry. 
 
Firstly, the pupils were engaged in a discussion on the importance of feedback and 
assessment where the pupils were asked to identify what they believed to be the key features 
of a successful piece of literacy work and identified the key areas they felt as a class should 
be focused on. The following areas for focus were agreed by the class to be used as their 
success criteria on which they will assess their work.  
 
The following success criteria were included in the self-assessment checklist. (Appendix 1). 

• Checking my spelling. 
• Using capital Letters and full stops. 
• Writing and presenting my work neatly. 
• Leaving a space between each word. 
• Re-read my work to check that my sentences make sense. 

 
The enquiry was carried out over a 4 week period where the pupils completed the self-
assessment checklist throughout literacy lessons once a week. 
 
The self-assessment checklist was introduced to the pupils at the start of the first lesson of 
this enquiry. Each literacy target was discussed thoroughly with all pupils and understanding 
and comprehension of their task was assessed. Completion of the self-assessment checklist 
was modelled with the full class, to provide scaffolding and additional support for those 
required. This also included an opportunity to consider examples of both accurate and 
inaccurate self-evaluations. This supported the pupils to gain a clearer understanding of the 
importance and benefits of honest and accurate self-evaluations of their work. Throughout the 
lessons pupils were verbally prompted by the class teacher as a reminder to engage in true 
and accurate assessment of their work.  The pupils were informed that their assessment will 
be closely monitored and comparisons would be drawn with the progress demonstrated 
within their work.  
 
At the beginning of each lesson the children were encouraged to review the checklist as a 
reminder of the key areas they will be focussing on. The pupils were prompted by the teacher 
to reflect upon their assessment criteria throughout the duration of each lesson. At the end of 
each lesson pupils were provided with an appropriate amount of time to reflect upon their 
work completed and if necessary make any revisions or amendments to their work. The 



pupils then completed their self-assessment checklist where they evaluated and critically 
analysed, assessed and recorded their performance. 
 
At the start of each of the following literacy lessons all pupils were provided with the 
opportunity to refresh themselves with their success criteria but most importantly to reflect 
upon and consider feedback provided by the teacher.  
 
Throughout this enquiry qualitative data was collected using the following: 

• Samples of work completed by pupils throughout the enquiry to compare the quality 
and quantity and collect evidence of improvement across the success criteria. This 
allowed for the analysis and reviewing of evidence of performance and progression. 

• Teacher observations within the classroom in terms of pupils’ engagement, 
motivation and confidence throughout the enquiry. 

• Discussion with pupils were undertaken throughout the process of the enquiry 
between each pupil and the teacher focusing on feedback and identification of next 
steps. 

• Focus group questioning and discussions which enabled the pupils to voice their 
viewpoint in terms of how they feel the self-assessment checklists helped to improve 
their learning. 

 
 
Findings  
 
A sample group of 6 pupils was selected across the wider class with 2 pupils randomly 
selected from each of the 3 ability based literacy groups. From teacher observations and 
analysis of the completed literacy tasks throughout the enquiry there was evidence of 
improved quality and quantity of work completed across the class to varying degrees.  
 
Within the sample focus group selected the quantity of work produced had increased in some 
of the cases but not consistently across all. General improvement was noted across many 
pupils in terms of increased frequency of reviewing and self-correction of spelling, grammar 
and punctuation. Observations also provided evidence of improvements with general layout, 
presentation and neatness of handwriting.  
 
No significant evidence was provided of a consistent pattern of improvement across the 
ability based groupings. Observations from all groups identified pupils who continued to rush 
through tasks and did not accurately reflect their work within their self-assessment. However 
Observations also highlighted many pupils who undertook their task of self-assessment 
seriously. Increased focus and attention to detail of the pupils own work was observed across 
approximately ¾ of the class. Analysis of the jotters and completed tasks also supported this 
with evidence of amendments and changes made to their work. 
 



Checklists were also used by the class teacher to cross reference with the pupils work which 
highlighted any pupils needing additional support or further challenge. Feedback was 
provided to the pupils in real time throughout the lessons where appropriate. The pupils were 
also provided with teacher feedback using the same success criteria along with discussion in 
terms of any discrepancies between pupils and teacher assessment and also agreement on 
next steps. 
 
There was evidence of some pupils ticking the boxes indicating that they had appropriately 
self-assessed their work, however, when this was triangulated with evidence within the 
pupils’ jotters, teacher observations and feedback discussions it became clear that they had 
ticked the boxes with no consideration of the success criteria or genuine assessment of their 
work. This raised questions in terms of any confusion or misunderstanding of the purpose of 
the task at hand. 
 
At the end of the implementation phase all pupils were invited to complete a brief 
questionnaire which provided them with the opportunity to discuss their opinions on the 
checklists and whether or not they felt they had any impact on how they completed their 
tasks, and if so, in what way. All pupils then discussed their responses with a partner. The six 
pupils within the focus group were invited to discuss the questions further with the class 
teacher before participating in full class feedback discussions. 
 
Some of the comments gathered from the pupils included: 

• “It made me go back and do things I always forget to do.” P6 
• “It gives me a challenge for next time.” P5 
• “When you get something wrong it makes me try harder the next time.” P6 
• “I think it helps my learning as they teach me to be able to go back and check my 

work.” P5 
• “I would like to be able to change the goals to my own.” P5 
• “It didn’t help me at all – I didn’t learn anything new.” P6 
• “It was a bit of a hassle, I just ticked all the boxes.” P5 

 
 
Conclusions  
 
In conclusion, due to the limited timescales of this enquiry and the evidence produced, it is 
difficult to determine the specific nature and level of impact in respect of the introduction of 
self-assessment checklists. However, the pupils who used the check list appropriately were 
able to assess their work in line with the agreed success criteria and evidence shows 
development of their confidence and skills in self-checking, reviewing and revising their 
work with also some evidence of increased improvements, progression and pace.  
 
However, it did not help to motivate all the pupils within the focus group. Some pupils 
continued to tick the boxes without genuine assessment of their work and produced no 



evidence of true assessment. In addition to this, no significant evidence was produced in 
terms of improvement or progression in relation to the specific success criteria. Errors were 
continued, however, in some cases the frequency was reduced. There was no evidence to 
support that this was due to the self-assessment checklist. 
 
Implications for Future Practice  
 
In reviewing the evidence from this enquiry I will continue to develop and use the self-
assessment checklists within the classroom. I will continue to conduct practice research on 
the benefits of “Assessment is for Learning” approaches within the class. 
 
This enquiry has allowed me to see some of the benefits of using self-assessment checklists 
as an assessment strategy which encourages children to reflect upon and evaluate their 
learning and tasks completed in their jotter. 
 
I will continue to use and develop self-assessment checklists with future classes, however, I 
will amend and modify the checklists appropriately to meet the needs depending on the 
varied age, stage and level required including specific additional support and/or challenge.  
 
Future developments to be considered would be the inclusion of a blank space for pupils to 
identify a personal success criteria and also to include some additional whole class teaching 
input on assessment skills. 
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