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Rationale 

The Assessment Reform Group promote the use of formative assessment to produce 
independent learners, who are adept in self-reflection and understand the importance of 
identifying next steps in learning. 

“Teachers should equip learners with the desire and the capacity to take charge of their 
learning through developing the skills of self-assessment.” (Assessment Reform Group, 
2002) 

Children are capable of reflecting on their learning (Hattie, 2012) and Moxley et al. (1994) 
highlights that there are limitations to only using teachers’ feedback as it creates a pattern that 
children try something and then wait for the teacher to respond. Self-assessment is an aspect 
of formative assessment which can also impact positively on learner engagement (Dweck, 
1999). When children actively engage with self-assessment, they can take ownership of their 
learning which improves the quality of work produced (Hutchison and Hayward, 2005).  

A number of children in the class were rushing to complete literacy tasks and not checking 
for basic spelling, punctuation and grammar errors. By introducing the self-assessment 
checklists for use during literacy tasks, I hope to improve children’s independence and 
engagement in improving their work. This would aim to get the children focussed on the 
content of their work and also to give them the knowledge and skills of different 
reading/writing strategies to allow them to contribute to the coproduction of the success 
criteria in further lessons. 

Aims 

The aim of this enquiry was to find out if the introduction of self-assessment checklists has an 
impact on pupils work during literacy tasks.  

Methodology 

This enquiry was conducted over a four-week period in a Primary 3 class. Self- assessment 
checklists were already being used for taught writing within the literacy curriculum, but for 
the purpose of the enquiry these checklists were introduced for comprehension based literacy 
tasks.  

Clarke (2003) sets out a clear process for teaching children to self-assess and highlights the 
implications of intervening too soon. Initially, the children have to be taught to identify their 
successes by focussing on a clear learning intention and what success looks like. Once the 
children are able to highlight the successes in their work, they can then be introduced to 
improving one aspect. Finally, with practise the children can engage more fully in the process 
of ‘on the spot’ improvement during their learning. 



The children were introduced to the idea of self-assessment and discussed the different 
aspects which were already in place, such as learning intention and success criteria. They 
were then given the general checklist and discussed what the expectation of each aspect 
involved 

It was explained to children that the self-assessment checklist was a magic list to help them 
complete their work better. It was explained that they should complete the first half of the 
checklist as they work and the second half would be completed when they have finished. The 
checklist, shown in figure 1.1, was also split into two parts with the majority of statements 
requiring a tick or a cross whilst the bottom of the checklist asked the children to write 
comments about what they were happy with in their work that day and what they should 
improve on for next time. The checklists were introduced into the classroom for all children 
to use in a reading comprehension strategy lesson once a week. However, there was a focus 
group of children who would be assessed throughout this practitioner enquiry as their targets 
in class were to focus on their quality and presentation of work. Although all children used 
the checklists, evidence was only gathered from the children within the focus group. 

These children were observed throughout the practitioner enquiry to see how they developed 
their ability to use self-assessment checklists to evaluate their reading comprehension and 
identify their next steps. 

 

Findings 

All of the children grew in confidence in using the checklists over the 4-week period, which 
gave them ownership of their own learning. It also encouraged some of the children from the 
focus group to identify and discuss their own next steps in learning.  

From analysis of the children’s work, I concluded that there was some improvement on 
presentation and basic punctuation. There was a notable improvement on the general layout 
and correction of spelling errors for three of the children from the focus group. Additionally, 
the general quality of work improved in terms of detail of answers in comprehension tasks.  

It is also important to note that in comparing some of the children’s assessment checklists to 
their piece of work, I observed that some were not a genuine reflection of the work produced. 
This observation was supported by the comments the children made when asked about the 
effectiveness of using the checklists on learning.   

When asking the children to consider how effective the checklists were, the focus group was 
split on how well they thought it impacted on learning. 

Some of the comments made by the children were: 

• “I like using the checklists because they remind me to use capital letters.” 
• “I think the checklists make my work better now.” 
• “I want to use checklists for my maths stuff too!”  



• “I don’t like having to do the checklists it takes too long.” 
• “I don’t like ticking the boxes.” 
• “It takes too long when I’m already finished all my work!”  

 

The children gave mixed responses about using the checklists and if using the checklists 
improves their work. Four children commented that the checklists encouraged them to check 
over their work carefully, however, some children said that they ticked the checklist without 
checking their work or giving an honest reflection.  

Conclusions 

In conclusion, the self-assessment checklists had some impact on the general quality for most 
children in the focus group. A few of the children in the focus group struggled at first with 
the comments section at the bottom. These children found ticking boxes straight-forward but 
they had difficulties with identifying their strengths and next steps. After the first week, most 
children became more confident in completing their checklists and could fill them out much 
more quickly and this is when the results started to show about how effective they were. 
Some children initially considered their handwriting to be good but when assessing their 
work using the checklists, would only tick the box if they believed they had written very well 
that day. On the other hand, a few children were just determined to tick all the boxes which 
meant that they were ticking boxes which were not an accurate reflection on the content of 
their work. Some children’s pace of work increased through using the checklists and these 
children worked very hard to work quickly and finish their tasks each day, however, there 
were a few children that did not try to improve on their pace at all as they just perceived the 
checklist as another task to get completed in a shorter time.  

For those who used it conscientiously, and carefully assessed their work then their checklists 
were completed accurately and it did encourage them to check their sentences, handwriting 
and presentation independently. This therefore increased their ownership over their learning 
and had an impact on the confidence of these children.  However, for the children that were 
too fixated on ticking the boxes rather than assessing their work concisely, then the checklists 
did not have a positive effect on their work at all. 

Implications for Future Practice 

As almost all children showed some improvement using the checklists to complete their 
reading follow up work, there is definitely scope for widening the use of self-assessment 
checklists across other areas of literacy and the curriculum. In future, I would use self-
assessment checklists in writing, which could be amended for different genres. Furthermore, 
there is then scope for further development into essential and optional success criteria to 
ensure teachers are challenging all learners in the class and optimising their potential.  

However, as the children were not always accurate in completing their checklists, then the 
skills in self-assessment would have to be identified and explored. This would have 
implications the teacher would always be up-levelling the children’s knowledge of the self-



evaluation process, but this can only have a positive impact on the children as independent 
learners, which is an essential skill for life, learning and work. 

For the children for whom there was little improvement, it may be an idea to engage in 
further practitioner research on growth mindset, using them as a focus group. Dweck (2016) 
states that for children, focussing praise on their effort rather than ability has a far greater 
impact on engagement: “Children do not need rewards when the culture is focussed around 
children competing against themselves and their own previous achievement.” (2016; 3) 

 

Figure 1.1 
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