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Rationale 
Black and Wiliam (1998) interpret formative assessment as tasks which are undertaken by 
students and teachers, to provide information that can positively modify learning. The aim of 
formative assessment is to gain an insight into pupils’ learning processes to see where they 
are in their learning and how they can improve.  
 
The Assessment Reform Group (2002) state 10 guiding principles to implement formative 
assessment. One principle outlines that using formative assessment develops pupils’ capacity 
for self-assessment. Arguably, self-assessment allows the children to take responsibility for 
their own learning. Upon using self-assessment, the pupils are encouraged to reflect on their 
learning against a success criterion within the classroom.  
 
Additionally, The Assessment Reform Group (2002) also state that self-assessment can 
increase pupil engagement and motivate learners. They argue that this is due to this 
assessment approach promoting a shift to child-led learning where pupils are given the 
opportunity to create their own targets and next steps for learning. Therefore, pupils are 
believed to become more engaged and motivated when they are actively involved. Black and 
Wiliam (1998) further this belief by stating that learning is enhanced when pupils are able to 
self-evaluate. They state this is because it involves a pupil’s awareness in a gap between a 
learning goal and their present state of understanding. Next, the pupil can identify the action 
needed to close the gap. 
 
Due to the potential impact and effect of self-assessment on learning, it was decided that this 
would become the focus of this study. Data was collected to measure and see the effect, if 
any, it had when the pupils took ownership of assessing their own writing within Literacy. 
This research study specifically investigated the use of self-assessment checklists within the 
classroom environment. Furthermore, the pupils’ engagement, motivation, target setting and 
writing development became the key focuses upon using the self-assessment checklist. 
 
Aims 
The aims of this study were to discover how effective self-assessment checklists were within 
Literacy and the effect this had on learning.  
 
Methodology 
Within this research study, self-assessment checklists were implemented within taught 
writing lessons in a Primary 2 class. The checklist was filled out by the class at the end of the 
lesson and it was specifically linked to their term writing topic on persuasive writing. It asked 
the pupils to indicate with a tick or a cross whether they had an opening, points to support 
their argument, time connectives, a conclusion and finally if they had used their core targets. 
Their core targets included; capital letters, full stops, finger spaces and neat writing. Visuals 



were used on the checklist to help support children to recognize and identify the different 
components of the success criteria. Although this was implemented in a class of 27, data was 
collected from a focus group of 8 pupils ranging in ability groups. A total of 8 pupils were 
selected; 2 were taken from the support group, 2 from the core group and 3 from the 
challenge group.  
 
Next, the data was collected using a number of methods. Firstly, teacher marking of jotters 
was used to see how accurate the self-assessment checklist had been against the pupils’ work. 
The marking of jotters was also used to see any improvement in the pupils’ writing.  Next, 
observations were carried out within the taught writing lessons to assess an increase or 
decrease in pupil engagement and motivation. Furthermore, informal discussions with the 
focus group of pupils took place throughout the study. This specifically involved asking the 
children about their writing targets as they were filling out their checklist. Finally, a 
questionnaire was specially undertaken and given to the focus group which asked the 
questions: 
 
•Did you find self-assessment checklists useful? 
•Do you think you answered the checklists honestly? 
•Did they help you set your own writing targets? 
•Do you think your writing has got better after using the checklists? 
 
The focus group were required to tick yes or no to each question. The questions were spoken 
through with the group prior to the pupils answering each question. This was to make sure 
they were clear on what each question was asking. The questionnaire allowed the pupils to 
answer honestly about their opinion on using the checklist to improve their learning and 
writing and this was compared to teacher professional judgment on how useful the self-
assessment checklists had been.  
 
Findings 
Overall, the results showed that across the 4 week study the self-assessment, checklists made 
a positive impact upon the pupils’ ability to set themselves Literacy targets for the following 
week. This was shown particularly within informal discussions with the focus group. After 
using the self-assessment checklist, the pupils were able to read over their work, make 
adaptions and comment on what they needed to work on next time. Within informal 
discussions pupils made comments such as: 
 
Pupil A: “I need to add more detail in my points and challenge myself”. 
Pupil B: “I want to change the connectives I use so they are not the same”. 
Pupil C: “I would like to write my own introduction next time”. 
Pupil D: “Can I write a point that says why homework can also be helpful?” 
  
The pupils were more aware of the success criteria as they were reflecting on their work. 
Particularly, pupil D considered how they might develop their persuasive writing to become a 
balanced argument. This was something we had not yet covered within persuasive writing. 
Prior to using the checklist comments pupils had made regarding their writing had been: 
 
Pupil E: “I want to be less distracted”. 
Pupil D: “I want to write more”. 



Therefore, the target setting became more specific, more relevant and it was better linked to 
aspects of their checklist.  
 
Following observations, the pupils appeared to be more engaged and motivated within their 
writing across the study period. Nichol and Macfarlane-Dick (2006) argue assessment should 
be used within the classroom to empower students to accelerate and enhance their motivation 
and learning. This was demonstrated in the study as the pupils within the focus group became 
more willing to share their work with the class and other classes within the school. They 
contributed more creative and original ideas for argumentative points and they were keen to 
begin their writing after creating their persuasive plan. The core group and challenge group 
pupils also became more independent within their writing. They were more familiar with 
their success criteria and this was shown by a reduction in hand raising across the study 
period. During teacher observation across each lesson, it was noted that these focus pupils 
became less likely to raise their hand for reaffirmation on what they needed to include in their 
writing to be successful. This increased their ability to work on their writing more 
independently by the end of the study.  
 
However, upon marking jotters there was some inconsistency within the investigation. The 
pupils within the focus group would occasionally indicate that they had not included a 
particular element of the success criteria. For example, pupil A indicated that they did not 
have points to back up their argument, despite including 3 short paragraphs in their writing 
that did. Prior to completing the checklist, pupils had the opportunity to view it, reading 
through the points and ensuring understanding. The formative assessment tool of ‘thumbs’ 
was also utilized to gauge understanding on completing the checklist. Arguably, this 
inconsistency perhaps showed some pupils struggled with understanding the checklist, 
struggled picking out elements of the success criteria, or lacked confidence in identifying the 
positive aspects of their writing.    
 
Furthermore, the questionnaire mostly showed positive feedback from the focus group on 
using the self-assessment checklist in taught writing. 100% of the focus group expressed in 
the questionnaire that they found the checklists useful. 87.5% of the focus group indicated 
that the checklist helped them create their own Literacy targets. 100% of the group ticked yes 
to answering the checklists correctly. Finally, 75% believed their writing had improved after 
using the checklist.  
 
Finally, the improvement in writing across the focus group sometimes varied from week to 
week. Particularly the support group of pupils who still required a lot of support within their 
writing in remembering what they needed to include and how to structure their work. In 
addition, most pupils from the challenge and core group were starting to add in more detail to 
their work, however, they did need reminding of the writing targets they were working on 
that week to help them improve their writing. Generally, the writing quality was beginning to 
improve within the group, however it was difficult to fully assess over 4 stand-alone writing 
pieces.  
 
Conclusions 
In conclusion, the findings suggest that overall the self-assessment checklists were beneficial 
in the classroom. They helped the pupils to set more effective writing targets and it showed 
an increase in engagement and motivation within writing lessons. Hattie and Timperley 
(2007) state that self-assessment should help students answer questions such as Where am I 
going? How am I going? Where to next? The results showed that pupils were considering 



these types of questions as they were reflecting on their writing piece within the informal 
discussions. Primary 2 previously struggled to read over their writing, therefore the checklist 
was a strategy which encouraged the pupils to do so. I believe over a longer period of time 
that this would have a greater positive effect on improving their writing. 
 
Bryce (2013) places an emphasis on pupil involvement within assessment, particularly in 
self-assessing. Moreover, when this is carried out within the classroom the teacher is able to 
understand more about their pupils and how they may support them. Implementing the 
checklist helps identify if any pupils are struggling to reflect on their work and whether they 
could pick out the checklist components within their writing. This enabled the teacher to 
consider how the checklists could be modified to make it more accessible for all learners in 
future writing lessons.  
 
Lastly, there were two key issues within this study. One of the main inconsistencies was the 
reliability of the self-assessment checklist. Arguably, the age of the pupils and the limited 
exposure they have had to self-assessment approaches impacted on their ability to complete 
this accurately. Self-assessment must be taught; therefore, this could be viewed as a starting 
point for the class. Another key issue was assessing the improvement in writing over the short 
time period. However, due to the positive effect the checklist had in other areas I believe that 
over a longer period of time there would be a more measurable improvement in writing for 
the focus group and for the class.  
 
Implications for Future Practice 
Following the success of self-assessment checklists on improving the ability of the focus 
group to create their own targets, I would continue to use checklists within taught writing 
lessons. Black and Wiliam (2010) support the idea that any evidence gained from assessment 
should be adapted to meet students’ needs. Therefore, upon finishing the study I would make 
adaptions to the checklist. The success criteria on the checklist could be limited or refined to 
see if this had an impact on pupils filling out the checklist effectively. This could erase the 
fact that the pupils who needed considerable support found that there was too much 
information within the checklist for them to cope with.  
 
However, there were certain factors which may have limited the findings. One limitation was 
the time scale of the study. It would be beneficial to collect data over a longer period of time 
and with a larger study group to see the full effect the checklist had upon improving the 
pupils’ writing. Similarly, the study was implemented in the context of persuasive writing. It 
would be helpful to see if the increase and motivation is still reflected within other writing 
concepts.  
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