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Rationale 

Education professionals are continuously aiming to enhance teaching and learning strategies 
within the classroom. Florian and Kreshner (2009), identify that teachers are expected to 
make pedagogical choices to enable participation for all children. Additionally, the General 
Teaching Council of Scotland (GTCS, 2014) highlight the importance of developing ‘creative 
and imaginative strategies’ that teachers must implement in order to gain full registration to 
teach.  Co-operative learning has been one of the main approaches well-known for its ability 
to fully engage pupils within their learning. Think-Pair-Share (TPS) is a Co-operative 
learning strategy that encourages individual participation and is applicable across all grade 
levels and class sizes. Researchers have found that students' learning is enhanced when they 
have many opportunities to elaborate on ideas through talk (Pressley 1992). TPS increases the 
kinds of personal communications that are necessary for pupils to internally process, 
organize, and retain ideas. In order for this assessment strategy to work effectively there are 
three distinct components that need to be adhered too;  

 

1) Think- Students think independently about the question that has been prompted, 
developing their own ideas.  

2) Pair- students are then grouped in pairs to discuss their thoughts. This section allows 
both pupils to articulate their own ideas, potentially learning from one another. 

3) Share- Whole class discussion takes place, where the paired students’ idea will be 
outlined to the class. (Carss, 2007) 

 

TPS clearly has many benefits within the classroom and I have chosen to explore exactly 
what impact this strategy would have in my own classes. Specifically, this enquiry is going to 
explore the impact this assessment strategy could have on pupil’s confidence, engagement 
and learning within a PE classroom. 

 

Aims 

The focus of this investigation to determine the effectiveness Think-Pair-Share has on pupils 
confidence, learning and levels of engagement within class discussions. 

 

Methodology 

This investigation used a mixed method approach, which within this study will focus on 
questionnaires and observations, to enhance and provide a more in depth analysis of the 
question (Creswell, 2002, Green, Tashakkori &amp; Teddlie, 1998). 



This study was completed within a North Lanarkshire secondary school situated within the 
central belt. Within PE, specifically the Broad General Education (BGE) setting, one first 
year class were selected to take part within this study. The first stage of the investigation 
involved all pupils within this one class to partake in a pre-questionnaire. Prior to the pre-
questionnaire I randomly selected 6 pupils which this study would concentrate on. However, 
to restrict any issues regarding being left out or singled out, the whole class were asked to 
complete this questionnaire. The questionnaire consisted of three questions relating to the 
aims and objectives of this investigation (Appendix 1).  Thereafter, during every lesson for a 
4 week block, this class were asked to use Think-Pair-Share, using the three distinct 
components Carss (2007) highlights. As well as the questionnaire, observations were used to 
collate evidence. Whilst TPS was employed during lessons, the researcher would listen to the 
pre-selected pupils’ conversations and try and gauge whether they were benefiting from this 
assessment strategy. Finally, at the end of the block, the class were asked to fill out the same 
questionnaire again, in order to make a direct comparison in terms of the six pupils’ levels of 
confidence, engagement and learning. 

 
Findings  

From the findings it is evident that TPS has benefitted the majority of pupil’s levels of 
confidence within class discussions (66%), while significantly increasing pupil engagement 
in class discussions and bolstering learning (100%).  

Moreover, through the observations it was evident all six pupils fully engaged in the tasks 
and enjoyed collaborating their ideas with their closest peers. Through the observations it was 
clear that the pupils worked better when they felt comfortable with their partner and already 
had a good working relationship. This was made evident when the pupils were asked to work 
with peers outside their friend group. These conversations were usually dominated by the 
more confident individual; while the less confident individual remained quiet and 
predominately agreed with the comments which had been shared. In direct comparison, when 
the pupils were working with their closest peers, the engagement level increased, as well as 
the pupils terminology and understanding of the question and knowledge within PE. 
Furthermore, at the start of each lessons within this block, a recap of the previous lesson was 
completed. Through the observations it became apparent that the levels of retention from 
pupils as a result increased. It must be stated that these pupils may have had a good 
understanding of the sporting activity and previous knowledge, and in fact knew the 
questions to the answers beforehand.  

 

Finally, at the beginning of the block whilst the class were still getting used to TPS, the six 
individuals were reluctant to answer out in fear of being wrong. However, at the end of the 
block these pupils’ participation rates within classroom discussions increased, including Pupil 
6, who was the individual who stated his level of confidence to be a 1. 
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Conclusion 

To summarise, when think-pair-share is introduced into a learning environment there are a 
number of positive effects. Within this investigation it revealed that the majority of pupils 
level of confidence, in terms of when contributing to class discussions increased. 
Observations by the researcher corroborated with these statistics. In addition, from the 
questionnaire and observations, it was evident pupils engaged more in the peer and class 
discussions with the use of Think-Pair-Share. Finally, it was suggested by pupils and the 
researcher that learning increased as they demonstrated higher levels of retention and became 
more involved within the class discussion whilst highlighting the correct terminology.  

Overall, the result proved promising, as implementing the collaborative learning technique 
increased interest and understanding of the subject and promoted correct terminology thus 
improving the quality of the learning experience created.  

	

Future Implication for Practice 

 

Following on, Hoy (2010) suggest that schools are so diverse that if you had to visit more 
than a handful of schools, they all would be slightly different than one another. Therefore, 
this enquiry must be recognised as a small-scale study and regardless of the results cannot be 
seen as the correct answer for every unique school across the nation (Hoy, 2010). Therefore, 
for future studies it would be beneficial for investigations to incorporate more pupils, from 
potentially a wider age range, and wider geographical area, to potentially figure out whether 
Think-Pair-Share can benefit all pupils’ confidence, engagement and learning retention. With 
regards to incorporating more pupils, another area that may be beneficial for future studies 
regarding TPS, may be to introduce a control group to establish the usefulness of Think-Pair-
Share in comparison to the direct pedagogical style of teaching. This may be worthwhile 
investigating to highlight whether teachers may be better incorporating more of these 
cooperative learning techniques into their practice. 

With regards to teaching and practice, this enquiry suggests that if you remain committed to 
implementing collaborative learning strategies pupils will react positively potentially gaining 
a greater understanding of their learning. This enquiry recommends the use of TPS within the 
classroom, helping pupils develop both their communication skills, whilst benefitting their 
learning. As a result of the positive results from the enquiry, this will directly impact my 
teaching and learning, as I strive to utilise strategies that bolster pupils’ engagement and 
understanding.  
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Appendix 1 

Questionnaire question 

 

1) How confident do you feel to speak out In front of you peers in class discussions? (1 being 
really anxious/worried, 5 being confident) 

1  2  3  4  5 

 

 

2) During class discussions, how engaged do you feel? (1 being I am bored and don’t say 
much. 5 being very engaged, I always have discussions) 

1  2  3  4  5 

 

3) How much do you learn from your class discussions? (1 being nothing at all, 5 being a lot)  

1  2  3  4  5 

	


