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Rationale  
 

“In order for meaningful learning to occur, students must interpret, relate, and incorporate 
new information with students’ existing knowledge and experiences.” (Cortright et al., 2005).  

A key role of an effective classroom teacher is to implement a range of strategies to support 
pupils learning and improve pupil achievement (GTC 2012). Such methods may include 
strategies which allow teachers to quickly assess pupils progress and understanding, such as 
think-pair-share.  In addition to being supported by research, cooperative learning and the 
cooperative learning technique, think-pair-share, is also supported by Bandura’s educational 
theory. Furthermore, think-pair-share encourages pupils to develop individual ideas and build 
confidence by sharing their ideas firstly with a partner before speaking out in front of the 
whole class.  

Think-pair-share is a cooperative learning strategy which can be used with any age group and 
lends itself well to all subjects and topics (Sampsel, A. 2013).  As a result, teachers can 
reflect and use these results to inform their planning, with the view to better meet the needs 
of pupils. This strategy is also thought to promote confidence and engagement in pupils.  It is 
with this reason the professional enquiry was conducted. The researcher looked at three 
specific areas which were: 

• confidence whilst speaking out in class, 
• engagement when learning new information in class,  
• performance when completing tasks.  

 
Aims 
 
The aim of the enquiry was to explore the use of think-pair- share and find out the impact it 
would have on pupils confidence, engagement and performance in class when used during 
literacy lessons. The nature of the literacy lessons was always the same and the strategy was 
used when a new sound or phoneme was being introduced. Pictures would be used to 
introduce the new sound and pupils would be asked to think-pair-share with someone around 
them to try to solve the question of what the sound or phoneme was, before it was revealed.  
 
 
Methodology 

A qualitative approach was utilised to determine if the use of think, pair, share had a positive 
effect on pupils learning with reference to confidence, engagement and performance in class. 
A class of 20 primary 1 pupils was chosen to be used for the research. Data was collected 



from a focus group of 6 able pupils, all of whom could be supported to increase their efforts 
in class. Evidence was collected over a five week period and the think, pair, share strategy 
was used a total of five times, always at the start of the daily literacy lesson.  

Pupils filled out a pre and post questionnaire (Appendix 1) which were the same, both of 
which consisted of three questions. Pupils were read these aloud and then asked to give each 
question an answer using the traffic light system. Green was used for “always”, amber for 
“sometimes” and red for “never”. The questions were as follows.  

1. “Do you like speaking out in class?”  

2. “Do you enjoy learning new things?”  

3. “Do you feel that you always do your best on every task?”  

Data from the pupils was collected in this way twice, once before and once after the research 
had been carried out. Out of six pupils, three said that they “always” liked speaking out in 
class, one said “sometimes” and two said “never”.  

The think-pair-share strategy was used during literacy lessons when pupils were being 
introduced to a new sound (letter of the alphabet) or phoneme (two letters joined together to 
make a different sound). When being introduced to a new sound or phoneme, pupils would be 
presented with a number of pictures of items which start with that sound or phoneme. After 
the last picture had been shown and before the sound was revealed, pupils would be asked to 
think-pair-share to come up with the correct sound. In addition to that, they would then be 
challenged to come up with more words containing that sound, again using the think-pair-
share strategy.  

Throughout the five weeks of research, data was also collected through means of observation 
and photographs of the pupils’ work. During the five week period reports on weekly updates 
of the pupils as they progressed throughout the study, in the form of notes taken by the 
researcher. Pupils’ work efforts were regularly monitored through correcting jotters, 
observations and discussions with pupils. From this, pupils’ effort levels had increased and 
pupils seemed determined to complete tasks given to them. Pupils were aware that they were 
being encouraged to be more confident when sharing ideas in class and they engaged well 
with new learning. For example, pupils showed better listening skills when the teacher was 
explaining tasks and during pupil discussions such as showing good listening bodies and 
facing the front. 

 
Findings 

Following the five weeks of research, the qualitative data collected showed the use of think-
pair-share had no significant effect on the levels of confidence in the focus group of pupils. 
When asked to complete the post research questionnaire, all pupils answered in the same way 
as the pre-research questionnaire for questions one and two (“Do you like speaking out in 
class?” and “Do you enjoy learning new things?”) One pupil changed their answer for 
question three, (“Do you feel that you always do you best on every task?”) from sometimes 
trying their best on all tasks to always trying their best on all tasks.  (See table 1.)  



From other data collected from observations, it could be suggested that although pupils were 
still uncomfortable with the concept of speaking out in class, they did appear to be more 
relaxed. Previously pupils would often appear red in the face, go quiet and/or fidget when 
asked a question. As the study progressed, this sort of behaviour was reduced. During 
discussions around this with the six pupils, they saw think-pair-share as a “safer” alternative 
than answering on their own. The pupils involved seemed happy to place trust in their partner 
regardless of who that may be, rather than share their answer individually.  

 
 
Table 1.       
Pre-research questionnaire results       

  

Number of 
pupils 
answered     

  Always  Sometimes  Never  
Question        
        
1. Do you like speaking out in class? 3 1 2 
        
2. Do you enjoy learning new things? 6 0 0 
        
3. Do you feel that you always do you best on 
every task? 5 1 0 
        
        
Post-research questionnaire results       

  

Number of 
pupils 
answered     

  Always  Sometimes  Never  
Question        
        
1. Do you like speaking out in class? 3 1 2 
        
2. Do you enjoy learning new things? 6 0 0 
        
3. Do you feel that you always do you best on 
every task? 6 0 0 
 
 
Conclusions 



From the evidence collected, it is suggested that the use of think-pair-share in the classroom 
is a useful and effective strategy for teachers to encourage pupils to develop individual ideas 
with confidence and boost effort in the classroom. It allows teachers to encourage pupils to 
think about solutions and answers which are shared firstly with a friend before speaking out 
in front of the whole class.  This allows pupils who are less confident to feel less exposed 
whilst speaking out, which could eventually lead to an increase in confidence. It also acts as a 
means of formative assessment which allows the teacher to adapt lessons to meet the 
individual needs of pupils, putting them at the centre of their own learning. As well as 
allowing the researcher to easily assess pupil’s knowledge, this enquiry has encouraged and 
supported pupils to become more confident and instil self-belief. It has highlighted to pupils 
that there are many aspects to learning and there are many ways to achieve. However, the 
purpose of this particular study was based on confidence, engagement and performance. 
When pupils completed the post-reseach questionnaire, the evidence from that alone indicates 
that the strategy did not make any positive improvements in these areas.  

 
 
Implications for Future Practice 
 
It could be argued that the small sample size of pupils and the short time frame of this 
research was not the most suitable for collecting data. In hindsight, it is believed that this 
research could hold more credibility by looking at a larger sample size for a longer period.  
 
Similarly, the questionnaire could hold more credibility by being more detailed. In an attempt 
to simplify the questions for the young sample of pupils, the researcher may have hindered 
the source completely. Future research of this type should use more detailed and in-depth 
questionnaires. However, the use of pre and post questionnaires would be recommended to 
determine a baseline.  
 
However, it could be argued that there may be more effective and reliable ways to collect 
data than asking the pupils to colour code questions using the traffic light system. This is due 
to the links that pupils may have made to self-evaluating work, they may associate the 
colours with positive or negative attributes, swaying them to answer in ways that may not be 
completely true to them.  
 
Finally, selection of the sample could be more specific. The sample for this study was 
selected by literacy ability groups. The researcher chose the “blue” group which they then 
realised were mostly already confident in most of the areas discussed. In future studies it may 
be helpful to target pupils who are particularly less confident, less engaged and who would be 
likely to make less effort on their tasks. This could be done by having a whole class complete 
the questionnaire and selecting pupils who scored as never in these areas.  
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Appendices  

Appendix 1 – pre and post research questionnaire.  

 

 
     Questionnaire       Name -  

 
Answer each question using the traffic light system.  
Green – All the time. Amber – Sometimes. Red – Never. 

 
1. Do you like to speak out in front of the whole class?   

  
 

2. Do you enjoy learning about new topics?                     
 
 

3. Do you feel that you do your tasks well?                     

 
 

 

 

 

 

	

	


