
1	
	

The Use of Think/Pair/Share in the Classroom 

Christopher O’Neill 

Group 2J 

 

Rationale 

Assessment is for Learning (AifL) has become a fundamental part of learning and teaching in 

education. Both summative and formative assessment are viewed as significant aspects of 

assessing progression and bridging gaps in a pupils learning (Pollard, 2008). The purpose of 

this practitioner enquiry was to observe and analyse whether the introduction of the formative 

assessment strategy Think/Pair/Share could have an impact on the learning and teaching of 

pupils in a classroom setting. Think/Pair/Share (TPS) is a collaborative learning strategy 

where pupils can work together in order to solve a problem or answer a question. This 

approach requires pupils to think individually about a topic or to answer a question and then 

share their ideas with their peers. This approach can build on oral communication and can 

empower all children in their learning, promoting higher level thinking. TPS has been seen to 

maximise participation and build confidence with children who are often reluctant to 

participate. This would give insight into whether this formative assessment strategy could 

effectively engage all learners in a class setting and increase attainment. 

It was important to acknowledge the impact TPS could have on the overall learning 

experiences for those in a class setting. Incorporating this type of collaborative learning can 

have many benefits for children in their learning environment (Lujan & DiCarlo, 2006; 

Cortright et al., 2005; Goodwin, 2005; Reinhart, 2000). Research has shown that there is an 

effective increase in discussion and an improvement on the quality of pupil responses (Rowe, 

1972). Through the use of observation and pupil dialogue, this practitioner enquiry will 

examine whether this type of assessment is an effective way of learning for pupil progression.  
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Aim 

The aim of this enquiry was to: 

• Introduce the formative assessment strategy TPS within a classroom setting and 

summarise the impact it had on the learning and teaching. 

• Develop confidence through collaborative learning. 

• Effectively engage pupils in a specific area of the curriculum and analyse their 

participation levels through the use of TPS. 

 

Methodology 

Research for the enquiry was conducted over a four week period with a primary 4/5 class of 

20 pupils. The enquiry focused on the curricular area of Numeracy. Pupils would be engaged 

within Number Talks to include all learners.  

Prior to beginning the research enquiry it was important to collect pupils’ thoughts on 

individual engagement and whether they believed it had a positive impact on their learning 

experience. This information would be collated and compared with the overall findings from 

the research proposal.  

Before the introduction of TPS it was important to observe the dynamics of the classroom to 

give an insight and indication of pupil participation. This observation analysed who 

specifically dominated discussion, who avoided participation, and what type of comments 

and questioning were given during classroom dialogues. This information helped to compare 

class discussions before and after the use of TPS. 

When TPS was implemented in the classroom it was important to monitor and track pupil 

engagement and their overall success in Number Talks. This information would be gathered 

through direct observations and pupil responses during this stage in the enquiry. This would 

give an accurate indication of the effectiveness of TPS and whether pupils benefitted from 

this type of assessment strategy.  

After all observations had been conducted and the appropriate information was collected, 

children were given the opportunity to complete an exit pass to gain insight into their 

experience of using TPS. This would provide vital knowledge on whether the use of TPS had 
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a positive effect on the inclusion of pupils in classroom discussion, building on their 

participation and confidence. 

 

Findings 

The results from the enquiry indicated that pupil engagement was increased through the use 

of TPS. It was clear from the observations that pupils interacted positively with each other, 

contributing towards their overall learning experiences. Most of the children could provide 

effective responses whilst communicating with their peers. They also could demonstrate their 

understanding of questions by working collegiately with their partners to find and present an 

explanation to their answers.  

Before the initial observations in the enquiry, pupils were asked to give their responses 

towards individual engagement and whether they thought it was effective towards their 

learning. Results showed mixed feedback from pupils in the enquiry. It was imperative to 

recognise those who were affected by individual engagement. These pupils indicated that 

they were more reluctant and hesitant to answer out in class because they were either anxious 

or nervous to give a response due to social pressure. Some of the examples gathered from the 

pupils were: “answering out by myself makes me scared” and “I don’t want to get it wrong.” 

This clarified that some pupils were affected by the pressures of independently answering out 

in front of their class.  

It was interesting to see pupils interacting differently through the use of TPS. Once TPS was 

introduced and utilised in a classroom setting pupils were more inclined to engage and 

interact with each other, providing purposeful and meaningful responses during the lessons. It 

was important to acknowledge the quieter pupils in class and how they interacted with their 

peers. From the observations it was clear to see pupils communicate their thoughts and 

feelings and engage with their learning. Through the co-operative learning approach pupils 

can effectively add to their social learning in a structured environment. Pupils who were a lot 

more hesitant answering out in the class had more opportunities to explain their thought 

process with the help of their more confident peers. They could also rely on their More 

Knowledgeable Other (MKO) to “scaffold” answers and help structure a task in order for 

their partner to work on it successfully. This increased the importance of pupil dialogue and 
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gave an active role to other pupils, giving them an important responsibility to add to their 

own learning process as well as others (McLeod, 2014).  

The use of TPS allowed effective pupil voice and collaboration. This demonstrated pupils’ 

ability to work in partnership and contribute to a reciprocal learning experience. The 

observations showed pupils interacting positively with each other to discuss their thinking 

processes. There was equal participation as children wanted to get their viewpoints across to 

their peers. Through observations it was recognised that pupils who were still more hesitant 

to speak out in front of the class were still positively interacting in other ways. These 

included: increased participation, confidence and overall ability, all of which effectively 

contributed to effective learning in the classroom.  

Through, this formative assessment approach, it was clear to see a difference in the children’s 

feedback and responses. The children became more critically reflective and added to their 

responses by taking on their partners thoughts and feelings. This was a very good indication 

that TPS had a positive effect on pupil learning which influenced plans for the future (Bryce, 

2008).  

After all observations had been concluded, pupils were given the opportunity to give their 

opinions on TPS. This was through an Exit Pass slip. Results implied that pupils were a lot 

more comfortable answering out when discussing their thoughts with their peers. It also 

showed that pupils were more confident and liked the concept of working with a partner. 

Some examples of the Exit Passes were: “I like working with a partner,” “I feel more 

confident answering questions” and “Think/Pair/Share makes me think!”  
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Pupil A 

“I like working with a partner” 

 

 

 

 

 

 

 

 

Pupil B 

“I feel more confident answering questions” 

 

 

 

 

 

 

 

 

Pupil C 

“Think/Pair/Share makes me think!”  
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Conclusion 

In conclusion, it is essential that effective teaching and learning can help decrease barriers to 

learning. It is the role of the teacher to find different strategies to use to help aid 

disengagement in the classroom (Balwant, 2018). Through the use of TPS, the teacher 

involved in the enquiry has been able to analyse pupil progression and pupil response to 

questioning in a collaborative setting. Assessment is an integral part of the learning process - 

implementing TPS in the classroom given insight into how children respond to participating 

and engaging in class and how they can interact with other children effectively (Black and 

Wiliam, 1998).  

The use of Number Talks granted pupils the opportunity to develop their knowledge in 

numeracy as well as the quality of interactions through arithmetic. This also enabled learners 

to increase their attainment in Numeracy which has been highlighted by North Lanarkshire 

Council (Education Scotland, 2017).  

The results from the enquiry clearly show that the use of TPS in the classroom can have an 

impact on pupil participation. It is evident that this formative assessment strategy can be 

highly effective when including all learners. The results showed that pupils were able to give 

a more detailed and assured answer when co-operatively working with their peers. It also 

helped more reserved learners to participate. The use of TPS has thus significantly 

contributed to the overall learning experiences of all pupils in the enquiry. They have 

successfully increased their confidence and this has effectively increased their learning in the 

classroom.  

The enquiry has also helped inform professional learning regarding pupil assessment. It has 

given an indication of what can be done in order to enhance pupil attainment, especially in 

Numeracy. It was encouraging to see how almost all pupils benefitted from the use of TPS. 

However, it is important to acknowledge how some pupils were still struggling to fully 

engage. This further implies that some children may need extra support when it comes to 

learning and how they may need support from their teacher to fully engage.  
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Implications for Future Practice 

From the evidence gathered, it is clear that TPS can have a positive effect on the learning 

experiences of pupils in relation to participation and pupils’ confidence. Through applying 

TPS, the teacher used in the research enquiry has gained valuable information of the specific 

needs and the different personality traits in their classroom.  

The purpose of this practitioner enquiry is to help teachers in the future to utilise TPS within 

their classroom to support their pupils and encourage them to engage with their peers in their 

learning. TPS is effective in promoting positive behaviour, providing children with the 

opportunity to work with others and feel comfortable in their learning and will help teachers 

reflect on their practice to discover whether or not this strategy will enhance learning for all 

students to get it right for every child. 

In the future, teachers should consider the different elements of carrying out a practitioner 

enquiry with particular focus on TPS. Limiting the size of the groups along with 

incorporating this strategy within different curricular areas may help to gain more accurate 

results in the future. 

Teachers’ should continue to use this form of assessment in the classroom to develop pupil 

progression in a wide range of curricular subjects. Teachers’ should view this formative 

assessment strategy as a method to try to effectively integrate and meet the needs of all 

learners. 
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Appendix 

*This information was collected pre and post enquiry to acknowledge the differing pupil 
responses regarding pupil participation and confidence levels. This data contributed to the 
overall findings of the research.  

 

Figure 1: Pre and Post Survey (Confidence) 

 

 

Figure 2: Pre and Post Survey (Participation) 
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Appendix 

Exit Pass Slips 

Pupil A 

“I like working with a partner” 

 

 

 

 

 

 

 

 

Pupil B 

“I feel more confident answering questions” 

 

 

 

 

 

 

 

 

Pupil C 

“Think/Pair/Share makes me think!”  
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