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Rationale 
 
Building the Curriculum 3 states that ‘assessment should be designed in ways that 
reflect the way different learners progress to motivate and encourage their learning’ 
(Education Scotland, 2008). In addition, the Scottish Government (2005) states that 
effective feedback has a positive impact on pupils learning and attainment. However, 
it can be argued that the impact of assessment may not always be positive. In 
consideration of these contrasting views the aim of this study is to investigate the 
impact peer-assessment has on pupils’ quality of work during Taught Writing lessons.  
 
Bartlett (2015) and Gardner (2012) state that through peer assessment, children 
become more autonomous as they are more independent by creating their own next 
steps in their learning which therefore motivates and encourages them to achieve. For 
my research I decided to focus on the core writing targets set out by my school as the 
focus of my peer assessment checklists. I decided to choose this area to research as I 
feel pupils are not confident giving or receiving feedback from their peers and in turn 
are not able to use this to improve their work. I feel the children struggle to find the 
positives and negatives of their own work and others and therefore the feedback is not 
encouraging. This research should develop pupil’s confidence in giving and receiving 
constructive feedback, encourage them to complete their Taught Writing to a high 
standard and be able to identify next steps in their learning in order to reach their full 
potential. 
	
Aim	
	
The aim of this enquiry was to investigate if peer assessment checklists would help 
improve the quality of pupils work during Taught Writing lessons. 
	
	
Methodology	
	
The methods used for this piece of research were observations, analysis of checklists 
and discussions. This research was conducted over a 5-week period with a composite 
Primary 5/6 class. To gain the data for this enquiry, observations of the children’s 
conversations and feedback to their peer took place as well as the checklists that were 
stapled into each child’s jotter showing the assessment completed by their peer. Abby 
(2017) states that observations are a useful way to collect data as the participants who 
are being observed are in their natural environment therefore the observer will receive 
more natural responses. In addition the observers can get involved in the conversation 
and socially interact with the participants. However Chhetri (2017) explains that 
observations ‘may lack depth’ and as a result may not give the observer enough 
information to use as part of their research. This is why I decided to observe the 
children over a five week period ensuring, listening to their conversations in order to 



build a better picture of their understanding. I also used checklists to collect data for 
this research as I felt it would be best to collect a mixture of qualitative and 
quantitative data in order to gain a clearer result. 
 
Peer assessment checklists were created to follow the North Lanarkshire’s Core 
Writing Targets. At the front of the children’s jotters they have their Core targets 
available for them as a guide when they are writing. The Second Level Peer 
Assessment Checklists set out the Core Writing targets for the children in order to 
assess their partner’s work (See Appendix 1). The checklists for the children used the 
wording of North Lanarkshire’s Core Writing targets in order to allow the children to 
familiarise themselves and develop their knowledge of the different vocabulary used 
at Second Level. Building the Curriculum 1 states that ‘competence and confidence in 
literacy, including competence in grammar, spelling and the spoken word, is essential 
for progress in all areas of the curriculum’ (Education Scotland, 2006: 16). Although I 
have a composite class of children from Primary 5 and 6, I felt that I could include all 
children apart from two in my research as they are all capable of working at Second 
level. Although I observed all children’s jotters and use of checklists, in order to get a 
clearer result I focused on two children in particular, one from Primary 5 and one 
from Primary 6. The two children who did not participate are working at the top of 
First Level and are in need of support when writing therefore they were not included 
in this study. However it is important for pupils to be included in the process despite 
not being part of the research.  
 
In addition, each week I would look through the pupils’ jotters after they had finished 
peer assessing in order to analyse if their work had improved as a result of the method 
of formative assessment. This is another form of observation that I feel would benefit 
my research, as they are an integral part of the teaching and learning process as it 
allows teachers to gain an insight into what pupils have learned about a task. I gave 
the pupils an opportunity to discuss their feedback with one another to formulate their 
progress and next steps.	
	
	
Findings 
 
The results of this research are shown in Figure 1. 
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Overall it is clear that there has been a decrease in the number of Core Target errors 
over the course of the research. The vocabulary used in checklists and discussions 
allowed the children to familiarise themselves with new and more challenging words. 
However due to their lack of understanding it was difficult for them to assess 
thoroughly as some could not grasp the meaning of the words therefore did not fully 
understand the statements. Also as this research was carried out for only a short 
period of time the results did not show a significant improvement in the children’s 
ability to peer access. Some children were able to grasp the concept and use the 
checklists effectively to an extent. However most of the children did not use the 
comment section to help develop their peers’ work for example some wrote ‘I liked 
your story’ and ‘Next time try better handwriting’. The comments that were made by 
the children did not give their peer any constructive feedback that would encourage 
them to better their writing next time. In addition Taught Writing is only taught one 
per week, therefore the pupils were only working on peer assessment checklists once 
per week. This had an impact on their understanding and ability to complete the 
checklists as they were not familiar enough with them. However, through my 
observations of the children when completing their checklists I noticed their 
confidence to discuss others work and take constructive feedback for their own work 
increased. The children were becoming more independent as each week progressed in 
having a discussion about their work and therefore reflecting on their own and others 
writing.  
 
 
 
Conclusions 
 
The aim of this study was to investigate the impact of a peer-assessment checklist on 
pupils’ quality of work within the Taught Writing lesson. As the research was carried 
out over a five-week period it makes it more difficult to come to any distinct 
conclusions. However evidence from this research showed that using	 a	 peer-
assessment	checklist	had	a	positive	 impact	on	pupils’	work.	When	marking	 the	
pupils’	 jotters	 it	was	 clear	 that	 they	 had	 gained	 a	 better	 understanding	 of	 the	
assessment	process	as	they	could	point	out	the	positives	of	their	peers’	work	and	
where	they	may	have	needed	to	improve.	Although	the	children	did	not	use	the	‘I	
like’	 and	 ‘Next	 time’	 comments	 effectively,	 it	 was	 clear	 that	 they	 had	 tried	 to	
assess	accurately	and	ensure	they	were	clear	with	the	statements	they	had	made.	
Overall	 the	 observations	 highlighted	 that	 pupils	 made	 more	 effort	 with	 their	
work,	 as	 they	were	aware	 it	would	be	 assessed	and	 they	were	able	 to	 identify	
next	 steps.	 However,	 these	 results	 were	 not	 consistent	 and	 some	 further	
development	of	this	strategy	is	needed	to	make	this	fully	effective.		
	
 
Implications for Future Practice 
 
Using peer assessment checklists as part of the Taught Writing process has given the 
pupils a focus when completing their work and given their writing a purpose. It also 
has a positive impact on the children, as they are now more confident giving their 
peers feedback and receiving feedback also. Assessment is an integral part of teaching 
and learning (Scottish Government, 2011)	therefore	it	is	important	for	children	to	



be	aware	of	the	benefits	of	assessment	given guidance on how to assess their own 
or peers work effectively. As a result of this study I will continue to use this model of 
assessment and begin to implement it into other curricular areas to see if it has similar 
impact on pupil learning and their quality of work. In order to implement this 
assessment strategy correctly, I will ensure I model it to a greater extent and guide the 
pupils in the modelling process. I will guide the pupils to ensure they use it in the 
most effective way possible and allow them to independently give feedback and 
identify next steps. As a result this should lead to improved quality of work and 
effective use of assessment in the pupils’ learning.	
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Appendix 1 
 
 

Second Level  

Core Targets   

 

Use a wide range of punctuation with confidence 
and accuracy  

Use more complex sentence ideas with increased 
confidence  

Link ideas and join sentences using a variety of 
conjunctions/ connectives  

Use paragraphs to serparate events/ ideas/ facts  

Spell all common words correctly  

Spell less common / technical words with increased 
confidence and accuracy  

Proof read and edit writing with increasing 
independence and accuracy  

Use linked, neat handwriting to present work using 
appropriate layout  

I really like  

 

Next time  

 

 

Signed______________             

Date ______________  


