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Rationale  
 
There exists a vast bank of research documenting the virtues of formative assessment in 
helping to improve learning and teaching. One of the key successes reported is children being 
learning resources for one another i.e. Peer-assessment (Black & William, 1998b; Leahy, 
Lyon, Thompson & William, 2005). As documented by Leahy et al. (2005) children are 
identified as being better ‘spotters’ of mistakes in their peer’s work than in their own. The 
authors go on to explain the benefits to the ‘spotters’ as well as those who have received the 
feedback in becoming more aware of the gaps that exist in their learning (Leahy et al. 2005). 
Peer assessment methods are helpful assessment strategies as identified in Building the 
Curriculum 5. Bryce (2013) and Hargreaves et al (2014), agree when pupils are given a 
central role in learning and are trained in peer assessment they gain opportunities to have 
more discussion/evaluation of efforts leading to increased understandings as children use 
similar language. However, can children provide each other with meaningful feedback 
without a set assessment criteria? 
 
 
Aims  
 
The aim of this study is to explore peer assessment checklists in terms of the effect on core 
target errors during taught writing. This enquiry will examine the effect of peer assessment 
checklists on the number of core target errors. The effect of pupil feedback will be measured 
through a peer assessment checklist. This enquiry will examine if pupils are able to provide 
worthwhile, quality feedback to one another and if this feedback assists them, to make 
improvements to their future learning. 
 ‘Quality feedback’ in terms of this investigation, illustrates pupils understanding of the 
learning intention and achievement of the relevant success criteria. 
 
Methodology  
 
Watzlawik and Born (2007) state that qualitative research is an accurate approach to access 
multiple perspectives within studies. Employing Watzlawik and Born’s (2007) principle, this 
study aimed to explore the perspectives of pupils’ feedback and engagement through 
collecting and analysing qualitative data. Data was gathered from a focus group of 6 children 
of mixed ability in a Primary 3/4 class in North Lanarkshire over a period of 5 weeks in 
January to March 2019. The research was carried out once a week during taught writing 
lessons. A collection of core target errors was taken initially during the first week of the 
enquiry, to strengthen the study ensuring to have both quantitative and qualitative data. This 
initial data was then used to compare the children’s work during the process of the enquiry. 
During the first week the children were asked to complete a core target checklist peer 
assessment on each other’s writing. The children were given the success criteria and asked to 
relate their feedback to this. The peer assessment checklist included six criteria relating to 
core writing targets that remained constant. Children were then given their feedback and 



asked to use their feedback to create a personal learning target for themselves for their next 
piece of writing. The teacher observed the completion of the peer assessment checklists took 
observation notes and examined these for evidence gathering. The children’s texts were also 
reviewed as evidence of their performance and errors made. On-going discussion between 
pupils was carried out throughout the process with feedback to and from pupils continually 
being given. Pupils were petitioned from different literacy groups within the class who 
ranged in writing abilities. Three boys and three girls were selected that were aged between 7 
and 8 years old and all were working within the first level of the literacy curriculum.  
At the end of each taught writing lesson, pupils had to swap their jotters to read and evaluate 
their peer’s finished piece of writing. Once the pupils had read their peer’s work the checklist 
was provided and pupils had to assess using the peer- assessment checklist criteria against 
specific success criteria and write their own comment. The checklist and written piece was 
then handed back for the pupil to read over their peer’s comment and to write their own 
literacy target. Additional evidence of teacher observation notes and photocopying children’s 
written pieces was collated throughout the enquiry to substantiate results.  
 
Findings 
 
At the beginning of the enquiry the children were able to identify the core targets expected 
within their writing. They were also able to honestly identify targets they regularly forgot to 
include in their writing. Some comments from the children included:  
“I forget my full stops all the time, I just forget!” 
“Sometimes when I keep writing a lot I don’t use finger spaces.” 
“I forget capital letters but if I talk to the teacher she notices and I can put them in.” 
 
The most common core targets that children admitted to forgetting were full stops and capital 
letters at the beginning of a sentence and for names. I introduced the concept of the peer 
assessment checklist to the children and explained how we would use it. I then asked their 
opinion: 
“If I know my friend is going to look at my work I might want to try a lot harder.” 
 “X could help me with my spelling if I get stuck because he is good at spelling!” 
Within the focus group of the 6 children, I recorded the number or core target errors on week 
one as a starting point.  
 
        
Finally, after the five-week implementation I asked the children if they felt that the checklist 
had affected their work in any way. Replies included; 
“I was forgetting my capital letters for a while but now I keep remembering them.” 
“I liked marking the work, it made me feel like a teacher.” 
“If you keep thinking about what someone else has to have in their writing you remember 
you need it too or you will get an X in the box.” 
I observed the use of these checklists and monitored the children’s work over the duration of 
this enquiry and noticed a decrease in core target errors in each child’s writing within the 5-
week process. 
 
 
 
 
 
 



Figure 1: Number of Core Target Errors 
 
                 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Overall, the most apparent impact for all learners from using the checklist was on their 
decrease in core target errors. The children also appeared to take more pride in their work. 
Overall, the group of focus children provided a true reflection of their partners work and 
incorporated the feedback suggested by their peers over the four weeks. The children 
appeared to enjoy the aspect of accountability when signing their partner’s checklist and took 
their task seriously; this was evident by their use of positive reinforcement to one another. 
 
Conclusion 
 
The main conclusions that were drawn from the findings of the enquiry were that when 
provided with a peer assessment checklist children are more focussed in their 
feedback. There was also a correlation between the use of the checklist, and the decrease in 
number of core target errors. When using the checklists, children were able to comment on 
targets  like sentence structure and description of character. However, when peer assessing 
without this checklist children gave much more general comments and were much more 
complimentary. The detail of the feedback given nevertheless requires improvement. 
Although it was very positive that children were able to comment on these aspects of writing, 
the level of detail in their oral comments could be improved to make them more worthwhile. 
The checklist was easy for the children to use and was a clear indication of their successes 
and next steps when they received it. 
 
Implications for Future Practice 
 
While this study offers a greater understanding into the impact of peer-assessment check lists 
there are some weaknesses that limit this study. Factoring in time at the end of taught writing 
lessons, where children were mentally exhausted was an issue. The children wanted to speed 
through the checklist without having read their peer’s work in great depth despite gentle 
reminders to slow their pace. It would perhaps be more worthwhile doing the peer-assessment 
the next day when pupils are more alert and revisit their peer’s work, as it could produce 
greater detail within comments. To further substantiate results, the checklist could have also 
been introduced to the full class and attain a higher study sample. 
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