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Rationale  
As stated within the National Improvement Framework (Education Scotland, 2019), the 
Scottish Government aim to develop an ‘empowered’ system where everyone works 
collaboratively, ensuring contributions are valued and heard. Furthermore, by ensuring a 
child-centred approach is fostered within the practice of education professionals, the Scottish 
Government strive to improve the outcomes for children and young people. This is achieved 
through use of the Getting it Right for Every Child (Scottish Executive, 2006) approach, 
where the child is at heart of decision-making, and thus, ensuring all needs are met. Pupil 
participation is one method in which the GIRFEC approach can be achieved. The How Good 
is Our School (Education Scotland, 2015) document, promotes a clear message that children 
and young people should be actively engaged in self-evaluation and school improvement. 
Moreover, it states that pupil participation is a strong component in ensuring that all 
stakeholders, including the children and young people, will have a shared ownership of the 
continuous improvement, which in turn, helps to create a sense of empowerment. Learner 
participation within the classroom, is an ‘active process’ which can be linked to improving 
the learning and achievement. According to Park (2003), students that are actively ‘engaged’ 
in their learning are more likely to understand, remember, enjoy and appreciate the relevance 
in what they are learning. 

 
Through discussions with colleagues regarding the engagement of pupils and self-assessment, 
following observations and use of AiFL strategies, it was noticed through observation and 
jotter corrections (See Appendix 1) that pupils rarely linked their self-assessment to their 
success criteria. It was also found that, when a traffic light system was used to self-assess, 
children were assessing their confidence as opposed to their understanding and success in 
achieving the learning intention. This makes it difficult for the teacher, but most importantly 
the child to recognise their progress and identify their next steps in learning. Black and 
Wiliam (1998) define assessment as a tool that should not only help raise the standards within 
education but also empower children to be life-long learners. Therefore, for this enquiry, we 
decided to evaluate what happens when pupils set the success criteria with a focus on the 
outcome of their self-assessment.   
 
Aims  
The aim of this enquiry was to support pupils in effectively self-assessing their work in order 
to identify their achievement and next steps for progression. In order to do so, we aimed to: 



• to measure the effectiveness and attitude towards self-assessment when pupils set the 
success criteria. 

• to evaluate if setting their success criteria enhances pupils’ performance. 
 

Methodology  
The enquiry was conducted, during reading comprehension lessons, using a P5/6 class of 25 
children, over a period of 4 weeks.  
 
Method 1- Pre and post questionnaire. 
Method 2- Self-assessment using a traffic light system. 
 
Prior to allowing the children to set their own success criteria, the children were asked to 
complete a pre-questionnaire that evaluated their understanding and confidence in using the 
success criteria to complete and self-assess their tasks. Over the period of four weeks, the 
pupils were given the opportunity to set their own success criteria. During this time, the 
children used a traffic light system and were encouraged to write down comments which 
reflected their assessment as well as identify next steps.  The success criteria that they had 
created was displayed on the board using the language of the pupils, which also helped with 
their understanding of the success criteria and the link to the learning intention. This helped 
to encourage the children to refer to and assess their work accordingly using their success 
criteria. This information, when compared with self-assessment data completed prior to the 
enquiry intervention was able to show what happens to the pupils’ self-assessment when they 
set their own criteria. At the end of the four weeks, the children were given a post-
questionnaire to evaluate their understanding and confidence in using their own success 
criteria. Information of the pre and post questionnaires enabled a comparison between the 
pupils’ attitude to self-assessment pre and post intervention (See Appendix 2). 
 
Findings  
The results from the questionnaires have demonstrated an increase in the number of children 
that understand what a success criteria is and how it can be used to support them during their 
tasks. Results have also shown an increase in the number of children that use their success 
criteria to assess their reading tasks.  
 
Table 1. Pre-Questionnaire Results 
 All of the time               Most of the time Not at all 
Question 1 
‘I understand what a 
success criteria is.’ 

19 4 2 

Question 2 
‘I understand how 
the success criteria 
can help me achieve 
my reading task 
learning intention.’ 
 

17 5 3 



Question 3 
‘I use the success 
criteria to help me 
assess my reading 
tasks.’ 

11 9 5 

 
The table above demonstrates that pre-intervention, 6 children did not understand what a 
success criteria was. Furthermore, only 17 children stated that they understand how their 
success criteria can support them with their tasks. Lastly, only 11 children stated that they 
refer to their success criteria when self-assessing their tasks. Previous self-assessed work has 
also shown that despite the majority of the class assessing their work as ‘green’, it may not 
have been assessed honestly with referral to their success criteria. This suggests that the 
children did not have a clear understanding of what they had achieved and thus, what their 
next steps would be.  
 
Table 2. Post-Questionnaire Results 
 All of the time               Most of the time Not at all 
Question 1 
‘I understand what a 
success criteria is.’ 

22 3 0 

Question 2 
‘I understand how 
the success criteria 
can help me achieve 
my reading task 
learning intention.’ 
 

18 5 2 

Question 3 
‘I use the success 
criteria to help me 
assess my reading 
tasks.’ 

20 4 1 

 
The table above demonstrates that post-intervention, 25 children stated that they understand 
what a success criteria was. Furthermore, it has shown an increase in the number of children 
that stated their understanding how their success criteria can support them with their tasks. 
Lastly, it has demonstrated that 24 children within the class refer to their success criteria 
when self-assessing their tasks. Self- assessment data using a traffic light system and a 
comment (See Appendix 3), has also shown that the majority of the class now attempt to self-
assess their work with regard to their own success criteria. This is evident in the comments 
written by some pupils, in which they have recognised the success criteria they have achieved 
and areas of improvement. Observations have also shown that the children are engaging more 
with their self-assessment, the majority of the pupils will now take their time in assessing 
their reading tasks, ensuring they have written a comment alongside their traffic light 
assessment.   
 



 
Conclusions  
Despite the short period of time in which this practitioner enquiry has been implemented, 
these findings suggest that the children now have a better understanding of how and why a 
success criteria is used within the classroom. It has also demonstrated a positive outcome in 
pupil performance in both the pupils’ participation in setting their own success criteria and 
their attitude to completing their self-assessment. This enquiry suggests that as a result of the 
children creating their own success criteria which are displayed during lessons (See Appendix 
4) and thus taking ownership of their learning, children may be more likely to engage in 
answering their self-assessment effectively and honestly, which as a result has a positive 
outcome for identifying their strengths and next steps.  
 
Implications for Future Practice  
Nieme (2001) states that in today’s learning society, active learning is one of the most 
important concepts in education. Emphasis is placed upon the learners leading their own 
learning and being responsible for their own progress. Therefore, as a result of the 
practitioner enquiry findings, I will continue to provide opportunity for the children to set 
their own success criteria for tasks they are familiar with, encouraging them to become 
leaders within their own learning. Lastly, according to Boakaerts (1997), most classrooms are 
still heavily populated with pupils that are unable to ‘self-regulate’ in their own learning’. 
Observation and qualitative assessment of the written work of some pupils found that despite, 
displaying confidence in contributing their own detailed and descriptive ideas within class 
discussion and assessing and providing feedback to their peers, it has been identified that 
some children find it challenging to reflect on their own progress and to set targets for 
themselves. However, as a result of this enquiry, it was evident that the children were able to 
reflect on their own progress and next steps when using their own success criteria. Overall, 
the enquiry helped to display the benefit of providing the opportunity for children to set their 
own success criteria with tasks they are familiar with. However, some children within the 
class required support and many prompts with setting their success criteria which resulted in 
their success criteria being a teacher-led creation as opposed to pupil led. Therefore, it may 
be more beneficial to support and provide them with the tools to self-assess effectively using 
the teacher success criteria which they are familiar with, through use of modelling and 
scaffolding with peers before introducing the task of setting their own success criteria.   
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