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Rationale 

This Practitioner Enquiry investigates what happens when students are active participants in 
their learning and generate their own success criteria. The enquiry focuses the lens on the role 
of pupil voice within learning and teaching, in the hope that this will positively influence and 
improve both attainment and the quality of peer assessment in class. The enquiry hones in on 
the comprehensive work of Wiliam (2006) and the Assessment is for Learning (AiFL) 
approach (Assessment Reform Group, 1999), expanded upon by Clarke (2014). The 
principles outlined within both the Growth Mindset approach and current Curriculum for 
Excellence documentation are also key influences on the enquiry. By allowing children to be 
active participants and responsible for creating success criteria, students will set targets that 
are pupil friendly, achievable and which motivate them to be successful within their learning. 

My interest in this area occurred naturally, around my first experiences of peer assessment in 
writing. This was a notable area where I observed learners were finding difficulty, as unless 
clear guidelines and targets were in place to assist learners during peer assessment, the 
quality and purpose of feedback was at times lost. Additionally, I observed that children were 
not always aware of, or driven by, the success criteria, therefore undermining its relevance to 
them as learners. Thus, it is imperative that ways to overcome this are investigated. 

 

Aims 

The aim of the enquiry was to find out what influence students creating their own success 
criteria at the planning stage within writing, has on their learning, particularly in relation to 
attainment and peer assessment. 

 

Methodology 

The short enquiry model was carried out over a four week period within a composite class, 
containing 22 children. During the planning phase of a writing lesson the children were 
responsible for creating their own success criteria which they would then later use during 
peer assessment opportunities, provided during whole class conferencing. My input within 
this process would be mainly as a facilitator, but also to ensure that through discussion the 
children were reminded of the expectations of the active literacy programme, relating to the 
key features of different genres within writing. I also encouraged the children to make targets 
within their success criteria that were achievable and relevant to the topic of writing and 
reflect upon these at several points within the lesson. Following the Typology of Data 
Collection Methods outlined by Pollard et al (2002) I chose the following methods of data 
collection; 



 

Focus Group 

I decided to narrow the focus of my investigation to one particular writing group containing 
eight children of mixed ability, to make it more manageable in the time that I had but also to 
provide a snapshot of the overall classroom experience. 

 

Peer Assessment Forms 

I used peer assessment forms to provide a written evidence of the feedback children were 
giving their peers. These forms contain the name of the child carrying out the peer 
assessment, a positive comment and a next step, which should both link with the agreed 
success criteria. The forms would be placed within student’s jotters and are shared with them.  

 

Observations  

Throughout the investigation, I observed the children within their learning and their ability to 
contribute to the success criteria and then use this to help raise attainment and to enhance to 
quality of their peer assessments in class. This was mainly achieved during classroom 
discussion and through my observations of the children as they worked, as well as analysing 
their peer assessment forms in their writing jotters. The observations made are a vital part of 
the classroom routine and through professional reflection, are regularly used to enhance the 
learning and teaching within the class.  

 

Questionnaires 

I constructed a questionnaire using Survey Monkey that the children within the focus group 
completed. This questionnaire focused on pupil voice regarding whether creating their own 
success criteria helped motivate them during writing, whether they felt it made it improved 
their confidence and quality of peer assessment afterwards and whether they would like this 
process to extend beyond the remit of the enquiry.  

 

Findings 

Questionnaire Results 

After collating the data from the questionnaire, I compared the answers of all the children 
within the focus group and whether they ‘agreed’ or ‘disagreed’ with the statements. The 
statements were; 

• I feel that creating our own success criteria motivates me to be more successful in my 
writing. 

• I feel that creating our own success criteria makes it easier to provide meaningful 
feedback. 

• I think we should always contribute to our own success criteria in writing. 



 

I identified that this would be a useful tool in gathering pupil voice on the key issues within 
the enquiry. Although only a small scale indication, it provided a clear insight and this was 
that students that almost all of students within the focus group felt that creating their own 
success criteria motivated them to become more successful in writing (Figure 1). The same 
percentage of students believed that they should always contribute to building their success 
criteria within writing (Figure 1). Finally, the questionnaire illustrated that all of students 
asked, believed that their involvement in creating the success criteria helped improve the 
quality of the feedback they gave their peers (Figure 1). 

 

Figure 1 

 

 

 

Observation Results 

Teacher observation became a vital method of data collection and was able to provide a more 
holistic account of the progress of the children, as well as the overall impact of the enquiry. 
Through observations I made, I was able to conclude that; 

• In most cases, children really enjoyed their active role in generating the success 
criteria and were keen to contribute their ideas. 

• Children were more focused and were mindful of the agreed success criteria as they 
were writing each week.  

• The quality and relevance of peer assessment comments were greatly improved 
during the weeks of the enquiry as the children used this to help focus their 
comments. 

88%	

100.00%	

88.00%	

12%	 12%	

Q1	 Q2	 Q3	

Students	Creating	Success	Criteria	

Agree	 Disagree	



• Overall, the standard of writing produced improved significantly. 

 

Peer Assessment Forms 

The peer assessment forms were already in place within the class and so provided continuity 
with the children’s prior experiences in writing and with peer assessment. The quality and 
relevance of feedback improved throughout the enquiry. Prior to the enquiry, many of the 
student’s comments to each other during peer assessment included; 

• “work on core language features” 
• “you did well” 
• “interesting story” 
• “good poster” 

 

The improvements that occurred as a result of the children’s involvement in creating the 
success criteria were perhaps most visible in the written feedback they provided for each 
other. One of the main aims of the enquiry was to make feedback more meaningful for 
students. Creating the success criteria together, provided children with a clear set of targets 
they could utilise, when assessing their partner’s work. Comments during the enquiry overall 
were more focused on recognising successful aspects of their writing and providing 
meaningful and achievable next steps. They included; 

• “you have written a detailed description of the characters” 
• “you have written instructions in chronological order” 
• “remember to include subheadings in your next report” 
• “you included a bold heading and organised your information well” 

 

 

Conclusions 

Conclusively, the evidence gathered indicates that ultimately the enquiry had a positive effect 
on those involved within the study. The most notable benefits were in improving children’s 
motivation during writing, improving their focus on what they must include during writing 
lessons in order to achieve success and the vast improvements that were made in upgrading 
the quality of feedback they provided to each other during peer assessment. I do however, 
acknowledge the limitations that are placed on the findings of enquiry. These include the 
obvious time restraints, given the short model of enquiry, and the number of participants in 
the study. As whilst the focus group I utilised made the enquiry more manageable, the results 
only provide a snapshot of any benefits or limitations there could be if I was to implement 
this in my future teaching practice.  

 

 



Implications for Future Practice 

Following the enquiry, I have adopted this new approach during weekly writing lessons. I felt 
although small scale, the enquiry illustrated the clear benefits of activating children in their 
learning through these discussions. I will continue to monitor how this new approach is 
working in class and ensure that it is still benefiting the learners. I continue to support and 
facilitate the children as they generate the success criteria each week, ensuring they remain 
focused on the context for their writing and the features within each genre of writing. I 
identify those who have produced effective examples of peer assessment each week and share 
these with the class, to support those who are still requiring support to do this themselves.  
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