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Rationale 

My enquiry question stemmed from an initial discussion about an interest in assessment 

strategies that I utilise in my learning and teaching. Having studied self-assessment strategies 

at university, I was eager to continue this study in a new light as a Newly Qualified Teacher. 

Further group discussion led to us considering the effectiveness of assessment when pupils are 

assessed against success criteria in which they have created. Building the Curriculum 5: A 

Framework for Assessment (2011, p.24) states, “As they develop skills in self and peer 

assessment, learners will build confidence and take more ownership for managing their own 

learning. By focusing on the processes of learning as well as on their achievement of outcomes, 

they will become reflective and positive contributors to assessment.” Eager to explore both 

strands of interest I chose to explore what happens to self-assessment when pupils set the 

success criteria.   

Aim 

The aim of this enquiry was to explore the effectiveness of self-assessment when pupils set 

their success criteria and how this effects pupil confidence and engagement. 

Methodology 

The enquiry was conducted with an S.1 group of twenty pupils and took place one period per 

week for four weeks while working on a music literacy unit and a group performing piece.  

At the beginning of each lesson the learning intentions were outlined followed by a class 

discussion to allow the pupils to discuss what success would look and sound like and how this 

success could be achieved. Pupils were asked to create two success criteria, one statement for 

the music literacy work within the lesson and one statement for the group performing section 

of the lesson. The pupils created and wrote down their success criteria, personalised to their 

skills and chosen instrument, on a flashcard so that they could reflect and evaluate their 

progress throughout and at the close of each lesson. 

Two self-assessment strategies were used to allow the pupils to assess their achievement of 

their personalised success criteria. Each pupil used Traffic Lights to assess their success in the 

literacy work within the lesson. The researcher observed the pupils’ self-assessment in relation 

to their achievement of their success criteria. Two Stars and a Wish were used to evaluate their 

group performing skills.  

During the four week enquiry period, verbal discussion with the pupils and learner observations 

determined how effective setting success criteria was and what impact setting success criteria 

had on pupil self-assessment.  

Findings 

Creating Success Criteria 

To begin with, pupils struggled to set their own success criteria. Despite seeing and discussing 

success criteria in every music lesson since August, pupils struggled to structure their success 

statements to their own personal skills and abilities. Through class discussion and learner 



conversations, it became apparent that a variety of pupils did not have the confidence to create 

meaningful success statements that they thought were achievable. Many learner conversations 

took place to encourage pupil confidence in their skills and abilities which enabled pupils to 

structure success statements that were individual to their learning (see Appendix 1). In gaining 

this confidence, pupils created personalised success criteria in each lesson throughout the four 

week enquiry period. These success criteria were noted on a flashcard and referred to 

throughout each lesson.  

Traffic Lights 

Each week, the first half of each lesson would be spent learning one new concept relating to 

music literacy and completing a small jotter task. Pupils used traffic lights during this half of 

the lesson to self-assess their understanding of the concept and their achievement of their own 

music literacy success statement. Pupils used red, yellow/orange and green pens to traffic light 

their music literacy success statement, marking the success criteria with a red, yellow/orange 

or green dot. This also allowed the researcher to assess pupils understanding of the lesson 

content.  

Observations found that the majority of pupils were confident with their understanding of the 

concept introduced and therefore self-assessed themselves accordingly. However, observations 

found that some pupils, particularly pupils with additional learning support needs, assessed 

themselves as red despite them understanding the concept when responding to questioning and 

completing the jotter task with a high level of accuracy. 

Two Stars and a Wish 

For the second half of each lesson, pupils would work a piece of music called ‘Sway’ on their 

chosen classroom instrument. Two stars and a wish was the self-assessment strategy employed. 

Throughout the practical section of each lesson, pupils were frequently asked to think about 

their success statement and how they were progressing in order to achieve this target. At the 

end of the lesson, pupils had group discussion to discuss their personal progress and then 

completed their self-assessment creating two positives from their work and one area for 

development. The area for development would then become the focus of the success statement 

in the next lesson.  

All pupils found confidence and a great sense of achievement when they were able to identify 

two stars about their progress towards their success statement. However, some pupils struggled 

to form an area of development that was meaningful to their learning and development. Many 

learner conversations took place to identify a realistic and manageable wish for a variety of 

pupils. Moreover, this area of development did not remain the pupils focus when the created 

success statements in the next lesson.  

Discussions 

At the end of the enquiry period, pupils shared their opinions on the effectiveness of their self-

assessment when they had set their own success criteria. Many pupils agreed that they had a 

greater sense of achievement during both sections of the lesson because they had set their own 

goals for their learning and had a clear understanding of what they were working towards 

during each period. Some pupils did say that they felt setting success criteria at the beginning 

of every lesson took up too much time and would rather create success statements for a block 

of lessons. Moreover, all pupils felt that they could assess themselves accurately because they 

had success criteria personalised to their learning.  



 

Conclusions 

Through discussion and observation, it is evident that pupils are more engaged with their 

learning and with self-assessment when they set success criteria that is personalised to their 

learning. Despite some pupils struggling to set success criteria at the beginning of the enquiry, 

pupil confidence grew with practise and pupils began to create realistic targets for their 

learning, increasing pupil performance, sense of achievement and meaningful self-assessment 

in every lesson.  

Implications for Future Practice 

Despite this enquiry being small scale, it has shown that when pupils become confident in 

setting personal targets, they become more evaluative and reflective. I will continue to embed 

the use of personalised success criteria into my practice and explore more self and peer 

assessment strategies to continue to develop pupil confidence and engagement and enhance 

learning and teaching.  
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