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Rationale  
In this enquiry I will discuss and analyse a feature of Assessment for Learning that is widely 
used in classrooms; the use of Success Criteria, and what happens to self-assessment when 
pupils choose their own success criteria. Teaching and learning methods in classrooms are 
constantly changing and adapting to meet the needs of the twenty-first century and so, for 
teachers, a strong emphasis is placed upon establishing new strategies and methods to ensure 
pupils work to the best of their ability.  

‘Assessment for Learning is the process of seeking and interpreting evidence for use by 
learners and their teachers to decide where the learners are in their learning, where they need 
to go and how best to get there’ (ARG, 2002, p2-3). Pupils need to be involved in their own 
learning in order for them to get the most out of their education. Through an emphasis of 
Assessment is for Learning pupils can take control of their learning and progress through self 
and peer-assessment and targeted feedback (Nicol & MacFarlane-Dick, 2006).   

The purpose of this research is to explore the implementation of Assessment for Learning 
techniques mainly Success Criteria, in the mathematics classroom.  

 
Aims  
This enquiry I will discuss and analyse if there is an impact on pupil’s self-assessment if they 
choose their own success criteria at the start of the lesson. The enquiry was focussed on first 
year pupils in mathematics.  

 
Methodology  
At the start of the enquiry period the pupils completed a questionnaire to find about their 
understanding of success criteria, if they find it helpful and who they think should set them. 
The first two weeks success criteria was chosen for the class and the last two weeks the 
pupils chose their own success criteria. At the end of the four weeks the class was issued with 
the same questionnaire from the start of the enquiry to complete to see if there were any 
changes in pupils opinions.  

For the first two weeks, I wrote the success criteria on the board for the pupils, and at the end 
of the lessons I would ask the pupils to do a ‘Fist to Five’ activity. Fist to five is a quick 
strategy for getting feedback from every pupil in the class.  



Fist – I don’t understand at all 
One – I need help 
Two - I could use more practice 
Three - I can do it, but I’ll probably have a few questions. 
Four – I mostly understand. 
Five – I completely understand and could teach this to someone else (sutori, 2016)  
The enquiry was focussed on S1 pupils. This was a middle level ability class mainly working 
at level 3.  

 
 
Findings  
The findings I have gathered from this enquiry are a combination of information collected 
from the questionnaire and my own observations of the class during the ‘fist to five’ activity. 

During the first two weeks when I was giving the pupils the success criteria’s, on average 
pupils were able to self –evaluate themselves positively; mainly holding up four or five 
fingers. When asked why they held up that many fingers pupils replied saying they knew 
what they were to do and it was clearly outlined through the success criteria’s how they could 
be successful in class.  Very few pupils were holding up one or two fingers. During the final 
two weeks when the pupils were asked to come up with their own success criteria at the start 
of the lesson, on average pupils were self-evaluating themselves a lot more negatively. Pupils 
were mainly holding up two or three fingers. When asked why they held up that many fingers 
pupils replied saying they were unsure how to come up with the success criteria’s especially 
when a new topic was introduced as they had no idea what it was about, therefor were unsure 
if they hd been successful in the lesson.  

The questions from the questionnaire were: 

1. Do you know what success criteria are? 
2. Do you find success criteria helpful? 
3. Who do you think should set the success criteria? 

A summary of the results from both questionnaires are shown in the graphs below.  

 



 

 

 

The graphs reveal that pupils had a clear idea of what success criterias were and that they 
were effective in the classroom. Before the investigation, 83% of pupils thought that teachers 
should set the success criteria’s and after the four weeks percentage increased to 93% of 
pupils thinking teachers should set the success criteria.  

Through analysis of the data recorded from the two questionnaires and my observations in the 
classroom, it can be concluded that pupils did not benefit from setting their own success 
criteria. They self-evaluated themselves more negative than when I set the success criteria. 
However they had a better understanding of the benefits of success criteria and self-
evaluation in the classroom.  
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Conclusions  
John Hattie explains the importance of sharing success criteria with pupils in the classroom, 
“The basic premise is that the students have the same idea as their teacher what is going on in 
the classroom, and what they should be learning as a result of doing. Many students are not 
going to know this unless it is clearly signposted - success criteria provide this direction” 
(John Hattie, 2010). With the results gathered and displayed in my findings, it is safe to say 
that pupils do not self-assess themselves better in maths if they choose their own success 
criteria as they are unsure of what it is they are learning. This could show that pupils benefit 
from teachers focussing on teacher-led instructional methods an. The pupils, however, did 
better understand the importance of using success criteria and self-assessment in a classroom, 
and therefore pupils became reflective learners.  

	

 
Implications for Future Practice  
In the future I would set my own success criteria, rather than letting pupils set their own. I 
would however use success criteria for every lesson.  
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Appendices  

Appendix 1: Questionnaire 

	

1. Do	you	know	what	success	criteria	are?	

	

																									Yes																																				No	

	

2. Do	you	find	success	criteria	helpful?	

	

																							Yes																																						No	

	

3. Who	do	you	think	should	set	the	success	criteria?			

	

																				Pupil																																					Teacher		

	

	

	

	

	

	

	

	

	



Appendix 2: Fist to Five  

	

	

 

 


