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Rationale 

The group discussed individual experiences and obstacles in the classroom and collectively 
established that self-evaluation was an area that could be improved. Due to the flexibility and 
ease of exit passes across the different sectors and subjects, it was decided this would be the 
strategy used to motivate pupils to assess their own learning. Assessment plays an essential 
role in curriculum for excellence and formative assessment is a process which allows teachers 
and learners to reflect on their learning and adapt in order to improve attainment (Black and 
William, 1998). Black and William believed in the importance of asking questions in the 
classroom and promoting self-reflection. They believed that exit pass questions should not 
only provide evidence of the extent of a pupils’ learning but allow the opportunity for the 
teacher to reflect and act on this: deciding what to do next (William, 2011). Fletcher-Wood 
(2016) believes that the consistent assessment of pupil understanding can be extremely 
powerful when used to inform planning. He believes that exit passes help to answer the most 
important question from a lesson: what did the pupils learn?  

Aim 

This enquiry aims to explore and evaluate what happens when exit passes are used as a self-
assessment tool.  

Methodology 

The research for this enquiry was conducted over a 3 week period with a mixed ability S1 
class. Learning intentions and success criteria were made explicit to pupils during these 
lessons to encourage accuracy in their self-assessment. This was an attempt to address Black 
and William’s belief that to accurately assess themselves students must have a concrete idea 
about what they are trying to achieve (Black and William, 2010). Exit passes were completed 
anonymously and placed in a sealed box at the end of the lesson. However, each group had a 
unique colour of post-it for their exit pass in order to identify a focus group to sample the 
progress of the class.  

The process of the exit pass was explained clearly to pupils and the class were provided with 
3 modelled examples of exit passes which showcased varying understanding/achievement of 
the learning outcome. Pupils were then asked to complete their own exit pass, which 
consisted of 3 parts. Firstly, pupils were asked to traffic-light their progress/achievement of 
their learning outcome with a green, amber or red sticker. Secondly, they were asked to write 
down something they had learned during the lesson and thirdly, pupils were asked to reflect 
on how they could improve their learning and what they needed to improve their learning. 
This final section was intended to get the pupils thinking more deeply about what they had 
learned and how they learn. Pupils were encouraged verbally to give suggestions about what 
might have made the lesson better.  

The class were seated in 6 different groups and each group was given a different coloured 
post-it note to complete their exit pass on. Data was collected and recorded for each group 



and two groups were chosen to make up a focus group of 9 pupils. The data from the focus 
group was used as a comparison to the rest of the class.  

Additional data was collected through the use of questioning during lessons to establish pupil 
understanding of the learning outcome. Furthermore, the monitoring of jotters and learning 
conversations were undertaken with the focus group to further provide evidence of pupil 
learning.  

Findings 

The evidence gathered from the exit passes and pupil responses to questioning during the 
lesson allowed the opportunity to assess what pupils had learned and understood after a 
lesson and what pupils needed more support with.  

In lesson 1, pupils were asked to complete the following tasks on their exit pass (after a 
lesson on understanding the genre of the class’ novel Coraline): 

1. How do you feel about this lesson? Using the traffic light stickers in your group’s 
folder, assess how you think you have done in achieving your learning outcome: 

Green – I fully understand  

Amber – I understand but I could use a little extra help 

Red – I didn’t understand and need extra help 

2. What did you learn today?  

3. What do you need/need to do to improve your learning?  

Results showed that around 65% of the class believed they fully understood the learning 
outcome. The class’ response to question 1 can be seen in the table in appendix A.  

 Looking more closely at the focus group and their responses, it was found that pupils 
understood the conventions of the horror/fantasy genre and were able to identify how the 
author had used these in the opening chapter of the book. However, in their responses to the 
third question it was found that pupils struggled with the table they were asked to complete 
during their task and that more modelling of what they were expected to do and more time to 
complete the task would have helped them find more examples. Therefore, the exit passes 
highlighted where pupils were in their learning, allowed them to reflect on their progress and 
identify where and how they needed more support. The information gathered helped to 
inform teacher planning as the class returned to this task the following period and completed 
a few examples as a whole class to plug any gaps in the learning from the previous day.   

Pupils completed exit passes on 4 consecutive occasions, after completing understanding and 
analysis tasks on their class novel. The trends in the confidence of pupils in their achievement 
of the learning intention increased over time. The results of this can be seen in appendix B. 
Overall, the focus group appeared more confident in their self-assessment compared to the 
rest of the class. However, on inspection of jotters and pupil responses to questions in class it 
could be assessed that the responses of some pupils in the focus group showcased a lack of 
understanding of their own progress. For example, the results from the final week of the 
enquiry are shown in the table in appendix C.  



These responses suggest that 95% of the class were completely confident in their 
achievement of the learning outcome: to understand and analyse how a tense atmosphere is 
created in the novel. Looking more closely at the responses from the focus group found that 
pupils enjoyed the cooperative element of the lesson and found this helped them with their 
understanding of the task. However, after reflecting on questioning during the lesson and 
monitoring jotters, it was found that only a small percent of the class were successful in 
achieving the analysis part of their learning outcome.  

Conclusions 

The short timeframe of the research did not allow for any ground breaking changes in how 
pupils self-assess. The strategy of using exit passes to self-assess encouraged pupils to think 
more carefully about their learning and what they can do to improve. With reflection on the 
evidence gathered, the use of exit passes in the classroom can be an effective tool for 
encouraging pupils to assess their own learning. However, pupils are not always honest with 
their responses. Despite the passes being anonymous, the consistent use of the passes saw a 
decrease in honest assessment as time went on. Therefore, although exit passes can be of use 
in encouraging pupils to think more thoughtfully about their learning, they do not always 
show an accurate reflection of pupil progress.  

Implications for Future Practice 

I consider the enquiry to be a success in allowing pupils a chance to think and reflect on their 
own learning. It has introduced an element of pupil voice into my classroom and pupils are 
able to help inform my own planning and ensure that I meet the needs of all the learners in 
my class. For future practice, an enquiry such as this would require a longer timeframe to get 
a true reflection of its impact on learning. However, I intend to continue to use exit passes as 
a tool for self-assessment with my S1 class. In future, I feel more modelling of how to self-
assess would be necessary. It would be an idea for pupils to record their progress themselves 
in a learning log, to minimise the evidence gathered and collated by the teacher but also 
allowing them easy access to view their own progress. This could enable the teacher to see if 
AiFL strategies, such as exit passes, can have a lasting effect on the pupil learning 
experience.  
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