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Rationale  

Black and William (1998) defined formative assessment as activities and approaches 
promoted by educational professionals to provide feedback which will allow the children to 
create changes and develop their learning and engagement throughout classrooms lessons. 
Assessment places a large influence on learning as it allows professionals to measure and 
record what a child already knows, what they have learned and the next steps that need to be 
put into place to increase learning and development. Assessment also displays how children 
view themselves as learners and their attitudes towards learning. The process of assessment 
will therefore allow educators to observe children’s comfort and confidence throughout 
different areas of the curriculum (Pollard, 2014). According to Bennett (2011) formative 
assessment, commonly known as assessment for learning (AfL) or assessment is for learning 
(AiFL), is a process where learning is evaluated, and feedback is constantly given in different 
forms to encourage a learner to enhance their learning and performance. However, Dweck 
(2006 cited in Pollard, 2014) stated that learning should focus upon quality rather than 
quantity as this will enable children to develop a growth mindset rather than a performance 
mindset and will reduce the occurrence of a fixed mindset. Formative assessment provides an 
insight into children’s understanding and this enables practitioners to offer appropriate 
support and challenge where it is required (Clarke, 2014).  

Aim  

The aim of this enquiry was to provide children with the opportunity to engage in self-
assessment through the introduction of exit passes. Also, to allow children to review and 
evaluate their own learning in order to identify areas for development, where further support 
is required, and next steps.  

Methodology 

The small-scale enquiry was conducted over a four-week period in a Primary 3/4 class of 18 
children. All the children within the class were encouraged to complete an exit pass, 
however, the focus group concentrated on the 13 Primary 3 children only. The exit pass 
system was used after Literacy and Taught Writing lessons to give children the opportunity to 
revisit the written work they had produced and to reflect on their performance based on the 
success criteria and the core targets.  

Children were provided with an exit pass which contained 3 emojis displaying different 
emotions – happy, moderate and sad. They were asked to circle an emoji to explain how they 
were feeling about the finished work they had presented. The exit pass also included two 
questions – “what did you do well today?” and “what could you do better next time?”. 
Appropriate symbols were used on the exit pass to ensure that there was a clear 
understanding and that children were able to decide on the symbol that applied to them. 
Written questions were also attached onto the exit pass to provide a clear indication of what 
the child is able to do independently and where they may require more support. As it is a 
composite class which is currently being taught by the teacher, the Primary 3’s and Primary 4 



where given exit passes which included the same information. However, the exit passes for 
each stage, displayed the stage level and had a different coloured border to allow the children 
to select the correct pass and to allow the focus group’s exit passes to be clearly visible when 
collating the data for the enquiry (see appendix 1). The exit pass was created on an A4 sheet 
of paper to provide the children with enough space to write their answers.  

The children were encouraged to write a response detailing their opinion of success and areas 
they would like to develop further. Once they had completed their pass, they would post it 
into the exit pass box (see appendix 2). The children were expected to complete a pass before 
going to collect their jackets for break, lunch, or home time. The exit pass was their ‘ticket 
out the door’.  

Findings  

As exit passes were an unfamiliar method of self-assessment to the children, an example was 
provided alongside an explanation to give the children a better understanding of what would 
be included on the exit pass. During the first week of the study the children displayed interest 
and enthusiasm towards the exit pass system. However, as excited as they were to complete a 
pass, a lot of the children were unsure as to what they might write on their pass. Many of the 
responses were one-word responses and a lot of the children had copied their peers or written 
one of the examples that had been provided by the teacher, rather than reflect upon their own 
work.  

The children found it easier to write down the positives of their performance rather than the 
areas for development. Again, many children were writing down information that did not 
apply to the work they had produced. For example, Child A had written that he needed to 
improve on his ‘handwriting’, however, his handwriting was very neat and presented to a 
high standard. Therefore, this would have been an aspect of his writing that ‘went well’. 
Child B had communicated that she needed to include ‘more full stops’ in her writing even 
though her sentences all ended with a full stop. In order to answer the question and post their 
exit pass, the children sometimes rushed their responses which resulted in an inaccurate 
reflection. Also, a lack of understanding contributed to the level and accuracy of the feedback 
presented on the pass.    

As the weeks went on, the children’s confidence grew within the exit pass method of self-
assessment. Their responses were lengthier, and the children were taking their work out of the 
finished tray to review it in order to provide an accurate response (see appendix 3). The 
children’s responses were recorded, and individual children were reminded and prompted to 
continuously analyse their work in relation to the area of development they had stated on 
their previous exit pass. Most children were able to complete their job in relation to the 
success criteria, so they therefore focused on punctuation, handwriting, spelling and 
independent working as an area of development. If the majority of passes contained a similar 
area of development, this became the main focus for the next lesson. The area addressed was 
constantly reinforced to ensure that children were remembering to apply it to their Literacy 
and Taught writing jobs.    

Verbal questioning and on-going communication, such as “did you find the exit pass system 
useful?” and “how did the exit pass system help your learning?”, showed that the children 
enjoyed participating in the exit pass system to reflect upon and assess their learning and 



performance (see appendix 4). It also motivated the children to become more independent in 
their learning and to revisit, identify mistakes and amend their work before placing it into the 
finished tray to be teacher assessed. 

Conclusion  

To conclude, self-assessment allows children to reflect upon and take ownership of their own 
learning through discovering aspects they are able to complete and remember with ease and 
areas which require assistance and further practice (Bennett, 2011). Self-assessment has also 
been known to result in the development of self-regulation and achievement (Schunk, 2003 
cited in Andrade and Veltcheva, 2009). This enquiry encouraged children to engage in self-
assessment and enabled them to reflect on their own learning and development. According to 
Taras (2009), teachers have the responsibility to promote formative assessment and provide 
feedback within day-to-day practice. However, children are also responsible for accepting 
feedback, stating their thoughts on learning, and to apply the established next steps into future 
tasks. Through the use of exit passes, the children were encouraged to recollect their areas of 
development and incorporate them into their current task. As this action was carried out 
frequently, some of the children became more independent in recalling the next steps 
addressed within the previous exit pass. Nevertheless, more time and furthering modelling of 
exit passes, in relation to the learning intention and success criteria; as well as 
communication of the process and the benefits is required to increase the children’s 
understanding and to allow them to reflect on their own work in a positive, participatory 
manner. 

Implications for Future Practice  

The use of exit passes as a self-assessment tool were advantageous, however, I believe that 
the children within the class would benefit from engaging in peer assessment first to allow 
them to become familiar with the terminology of stating strengths, areas of development and 
next steps. Peer assessment will allow children to learn from each other as higher ability 
children could offer support to their lower ability peers in the form of feedback. Children are 
also known to perceive feedback better when it is provided from a child who is of a similar 
age (Vygotsky, 1978). This will develop children’s ability and their confidence to self-assess. 
Also, if I was to implement exit passes as a self-assessment tool, a strategy to accommodate 
all children would be used as there were children in the class who were unable to scribe their 
responses.  

According to Black and William (1998), there should be an equal responsibility for teachers 
and learners in formative assessment. This will allow both teachers and children to share 
feedback on learning. It will provide children the opportunity to communicate their feelings 
which will enable an agreement for further development (Spendlove, 2012). In relation to 
this, the teacher also aims to provide more opportunities for self and peer assessment rather 
than just teacher assessment, such as introducing a rotation cycle where the children are given 
the opportunity to regularly experience all three forms of formative assessment. 
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Appendix 1  
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What did you do well today? 
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What could you do better next time? 
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What did you do well today? 
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What could you do better next time? 

___________________________________ 

___________________________________ 
 

 

 

 

 

P4 Ticket Out The Door 



 

 

Appendix 2  

   

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 3 

 

  



 

 

Appendix 4  

 

 

 
0	

2	

4	

6	

8	

10	

12	

14	

Yes	 Sometimes	 No	

Did	you	find	the	exit	pass	system	useful?	


