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Rationale 
Growth mindset is an area that has significant impact on learners. As a group, we decided 
that our focus of providing immediate verbal feedback could help change the mindset of our 
learners. Children too often are afraid of seeking help or are anxious to make mistakes. In my 
class, the learners and I have worked relentlessly together to try to create a positive learning 
environment where it is ok to make mistakes and to acknowledge that by making mistakes, 
we can break down the errors and rectify them. Burnet (2002) explains that pupils who have a 
positive relationship with their mentor are more than likely to acknowledge a positive 
classroom climate and based on this I was able to create an enquiry which allowed me to 
generate real trusting relationships with all pupils in my care.  I continued to keep this 
positive attitude when providing feedback to learners to ensure they used the feedback to 
better their work. William (2009) reiterates that when immediate feedback is provided the 
learners can move forward with their education. To warrant a safe and supportive learning 
environment learners require emotional support and guidance. Brock and Hundley (2016) 
confirms that for learners to adopt and apply a growth mindset, they must have a strong and 
trusting relationship with their teacher. The work of Dweck (2006) and McLean (2003) 
provides an insight as to how we can have an impact upon self esteem, engagement and 
motivation by scaffolding learning and thus improving pupil confidence. As part of the 
scaffolding model, as practitioners, we can help mold learners through immediate feedback to 
help improve attainment. In doing so, a positive relationship is formed between teacher and 
learner creating a positive learning environment. As a probation teacher, I continuously 
adhere to General Teaching Council for Scotland’s Standards for Registration (2012) by 
conducting professional research (3.4.2 Engage in reflective practice to develop and advance 
career-long professional learning and expertise) and having high expectations of all children 
(3.1.4 Have high expectations of all learners) by addressing any barriers to learning for all 
children.  
	
Aims 
The aim of this enquiry was to identify what happens when the class teacher provides 
immediate, verbal feedback in the classroom. This approach was to determine the affects of 
immediate formal feedback academically as well as engagement and motivation within a 
classroom. 
	
Methodology  
The professional enquiry was conducted over a four-week period in a twenty-two pupil, 
mainstream Primary Six class. For the purpose of this enquiry, a small focus group with 
mixed abilities was selected by using an online randomiser.  
There was a range of evidence used to gather research. Initially, copies of the children’s work 
were taken to enable a comparison to work completed prior to the research. By using Star 
Writer awards as a method of successful feedback, there was an academic measurement of 
the immediate verbal feedback. Through discussion with the children and classroom 
observations, a reflective diary was kept tracking any regular changes in the attitudes or 
motivations of the learners.  
The enquiry focusses on taught writing lessons to ensure consistency and to measure success. 



Throughout each taught writing lesson, when the children were completing their work, by 
providing immediate verbal feedback using 2 stars and a wish as a main focus, but additional 
information to help achieve a Star Writer award was also considered. The feedback given to 
each child was recorded after each lesson. Using the work completed and my notes from the 
feedback, an assessment confirmed whether the pupil had implemented the feedback in their 
work and using professional judgement an assessment measured the engagement and 
motivation in lessons. A Star Writer award measured the success of a learner if they 
implemented the verbal feedback in their work to meet the success criteria of the lesson. 
Keeping a reflective diary of all verbal feedback enabled a comparison between the work 
before and after the enquiry. 
By keeping a reflective diary and using teacher judgement, there was an ability to note the 
level of engagement. This also assessed any change in attitude and confidence in the learners. 
In any professional enquiry, there is a vital focus on ethical considerations. This type of 
enquiry was whole class focused, with a small section used for data collection and naturally 
occurring evidence received from the observations. This therefore ensured that no ethical 
boundaries where broken as it was covered by a blanket ethical approval.  
This enquiry was subjective as it was based on the diary entries recorded solely by the 
teacher, which could be described as a limitation as no other professional input/opinion was 
considered, making it therefore fairly one sided. There was, however, minimal disruption to 
the class during the research as it occurred during normal day-to-day lessons. 
 
	
	
Findings  
The findings came in two separate parts Academic and Motivation and Engagement. Taught 
writing was used as a focus for this study as it was a section of the Literacy programme the 
children struggled with in terms of mindset. In each lesson, positive feedback was 
encouraged to reinforce the success criteria in order for the children to stay on task. By 
starting with a positive comment about the work already completed such as “Well done for 
remembering your grammar. Capital letters and full stops are important when we are 
writing”. Although this was positive feedback, the learner was then conscious of the fact to 
remember to keep doing this. For many children, the wish remained the same “Ensure you 
use a dictionary for any words you are finding tricky to spell”. By comparing previous work 
to the new work being produced it was clear that there were improvements on spelling. This 
was particularly true for one student who has English as an additional language and with 
other interventions in place, the dictionary was useful when writing and assessing work. For 
several students, the continuous feedback helped the learners stay on track. In a persuasive 
writing lesson, as part of the success criteria, the children were required to use persuasive 
sentence starters. Using immediate verbal feedback, it was easy to ensure each child 
completed this with ease by directly verbalizing these numerous times and by providing 
examples of persuasive sentence starters the children were then able to stay on track and edit 
their writing as they continued to work. A simple yet effective way of measuring success of 
the immediate feedback was by tracking Star Writer awards from 4 weeks prior to immediate 
verbal teacher feedback and Star Writer awards during the enquiry. 
	
Fig	1.	
	 Wk	1	 Wk	2	 Wk	3	 Wk	4	
Student	A	 *	 	 *	 	
Student	B	 	 *	 	 	



Student	C	 	 	 	 	
Student	D	 *	 *	 	 *	
Student	E	 	 	 *	 	
Student	F	 *	 	 	 *	
	
Fig	2.	
	 PE	1	 PE	2	 PE	3	 PE	4	
Student	A	 *	 *	 *	 *	
Student	B	 	 *	 	 *	
Student	C	 	 *	 *	 *	
Student	D	 *	 *	 *	 *	
Student	E	 *	 *	 	 	
Student	F	 *	 *	 *	 *	
	
  
Figure 1 shows the results of four weeks’ lessons prior to the enquiry and successful Star 
Writers were marked with an asterisk.  Figure 2 shows the four weeks during the enquiry 
marked in the same way. In comparison, Star Writer awards given in the four weeks of the 
enquiry was significantly higher. It can be concluded that the learners completed their work 
to a higher standard when receiving immediate verbal feedback. 
Before the enquiry the learners would state concerns such as “I can’t do this”, “I am never 
going to finish this” and “I am rubbish at writing”. By Week 2 there was a momentous 
change in attitude. In the second week the students encouraged this style of feedback and 
welcomed it. The learners actively requested help and at times reassurance to ensure they 
were on the right track to completing their work to a good standard. Using my professional 
judgement, the work produced over the four weeks was consistently improving. It was 
noticeable that the learners were fully engaged in all of the writing lessons and pursued 
success. Many students who previously lacked confidence, were gaining more confidence as 
the weeks continued and their work benefited from this change in attitude and motivation to 
succeed.  
The research verified that immediate formal feedback was successful in raising attainment 
and building a growth mindset. 
As the enquiry took place in an open plan school, movement of classes can occur quite often. 
On week 3, the lesson began in a quiet area in the school. The class was then moved back in 
to the open learning environment and interestingly, the learners struggled to motivate and 
stay engaged in the quiet environment compared to the much noisier open plan school. This 
would be an area that would require further research in another enquiry. 
	
Conclusion  
With the research completed, the results confidently disclose that by providing immediate 
verbal feedback to learners it has had a positive impact on academic achievement and 
motivation and engagement. It is essential that this method of feedback continues as standard 
practice having reaped the benefits and observed the impressive results it has produced. As a 
professional practitioner it is expected to regularly reflect and evaluate practice in accordance 
to GTCS Standards for Registration (2012) however as the enquiry had such a positive 
impact on the learners, they have requested that as a class we continue this style of 
assessment including other areas of the curriculum.   
	
	



	
Implications	for	Future	Practice		
A huge limitation for this style of enquiry is the narrow length of time to complete the 
enquiry. Increasing the length of time to conduct the research would possibly highlight 
further benefits or detriments to providing immediate feedback such as the problems posed 
by bigger class sizes. By conducting this research, there are various questions and 
opportunities to conduct further enquiries, for instance how the physical learning 
environment influences teaching and learning, effectively comparing closed classrooms to 
open plan classrooms.		
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