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Rationale 

William (2006) highlights that in order to raise achievement, feedback must be an integral 
part of the learning process. Assessment ideally encourages pupils, through feedback and 
dialogue, to consider their current progress and contemplate how to further develop their 
learning. The fundamental concept that Hanover (2014) states is that assessment encourages 
“self-regulation” which requires that the “student has in mind some goals to be achieved 
against which performance can be assessed”. 

Consequently, this area provides a great opportunity to analyse strategies that may be 
effective in creating “self-regulation” within learners and how this can promote better 
learning and understanding. 

Hayward & Spence (2010) say formative assessment allows “teachers to see learning from 
the learner’s perspective and can help to empower learners”. Therefore, this enquiry hopes to 
analyse assessment’s ability to promote reflection from both the student and teacher’s 
perspective. 

John Hattie (2009) argues that, within teaching, our fundamental task is to evaluate the effect 
of our teaching on a student’s learning and achievement, and its success and failure is based 
on what we do as teachers. Therefore, the objective is to analyse the effectiveness of verbal 
feedback over a month- long period; to look into its effectiveness on student learning and the 
effectiveness of this in promoting self-reflection within teachers. 

Aim 

The aim of this enquiry is to analyse the effectiveness of verbal feedback and its effectiveness 
on students learning, attainment, attitude and motivation.  

The effectiveness of checkpoints and breaking up feedback into smaller segments 

Methodology  

The enquiry was conducted throughout three S1 classes. Although all students received 
instant feedback when required, the focus was targeting several students in each class. These 
students were selected as they had the most potential to improve their work and 
understanding of the subject.  As the students had just finished a unit and the next unit takes 
around one month, a comparison shall firstly be drawn between previously submitted work 
and the standard submitted after the enquiry.  

Discussions & Feedback Form 

Discussion and feedback from students was used to understand how they felt at the start and 
end of lessons to compare pre and post comprehension. As a way of feedback from learners 
Damen College’s “One minute Paper Checkpoint” approach (Appendix 1) will also be used 
to gauge understanding and the effectiveness of the verbal feedback. This involved getting 
the learner to write down the main things they have focused on and how successful they have 
been, whilst providing time for learner reflection, helping them focus on their next steps of 



development. The paper provides a chance for teachers to analyse student performance, their 
own feedback, how this was implemented and consequently enhance future verbal feedback. 

 

Diary 

Lastly, a diary was kept analysing student’s behaviour, comprehension, motivation, 
confidence, engagement, moral and attitude within the class.  

The enquiry also used a number of focused strategies gained from further reading in this 
topic. The enquiry wanted to analyse the effectiveness of a number of strategies for giving 
verbal feedback. These were firstly providing ad-hoc verbal feedback based on observing 
students’ work. This was also supported by more structural feedback. Sabramowicz (2012) 
highlights in her work on “How to give feedback straight away,” that instant verbal feedback 
should be structured in a step-by-step approach. She claims that feedback can sometimes 
“overwhelm” learners as they receive too much input at once. Therefore, teachers should 
choose the most important elements that need changed in order to make feedback more 
structured. Therefore, the enquiry will also analyse how effective this strategy is in practice.  

Findings  

It was clear from evidence that instant verbal feedback was a great success across all learners 
because it made a positive impact on a number of areas.  Firstly, the standard of work from 
unit one to unit two, across all learners, was much improved. When based on the learning 
intentions and success criteria, the students were demonstrating these, completing work to a 
high standard and in several cases were moving onto extension materials, which in previous 
months had never been achieved. 

The evidence from students suggests this was down to several reasons. The students “One 
Minute Paper” checkpoint (Appendix 1) asked students to write down what they had learned 
or focussed on and what questions they had, which built up the expectation they would 
always be learning something and must reflect on what they were learning. This was a key 
element in ensuring engagement during the lessons which meant students were focused on 
the verbal feedback they were receiving, as this would be needed to complete their 
checkpoint. The checkpoint allowed a chance to analyse their thinking, consequently making 
it easier to provide more effective feedback based on their actions during the lesson and the 
follow up questions they had.  

This checkpoint also helped support Sambramowicz’s theory of a structured approach. When 
looking at these papers, it was clear to see that the learners had focused on the most important 
element of the feedback and that their questions relating to the lesson were naturally focusing 
on what the next step in their progress was, clearly showing that they were ready for the next 
step of feedback. It is believed this fragmented approach is better at not overwhelming 
learners and breaking their progress into stages.  It is believed that instant verbal feedback 
therefore is successful if it is broken down into clear progression steps.  

It is apparent that instant verbal feedback had a number of positive effects, not only in 
achievement but also in students’ behaviour, attitude and motivation. During the month it was 
seen that students’ class involvement was heightened and motivation and engagement was 
massively improved.  The study suggests spending more time with students helps build a 



positive relationship making them feel more valued and, in turn, increasing their motivation 
and behaviour.  From feedback received from discussions, it can be seen that they were very 
clear about what the expectations were and knew clearly the next steps to help them achieve 
this.  From verbal feedback from the students, it was clear that this was more successful, as 
they had an expectation that the teacher would be available and more visible within the 
classroom.  

The study also produced evidence of the positive impacts of having a growth mind-set 
coupled with becoming an independent, self-reflective learner.  Throughout the study, 
students’ behaviour started to change as they started actively trying to gain feedback during 
the lessons, something which had previously been more passive. Learners started to seek 
clarification and next steps more often and seemed more enthusiastic about the next steps in 
their tasks.  

In addition to this, it was seen that instant verbal feedback is a great way to enhance 
attainment for students who find literacy challenging. It is a great way to reinforce instruction 
and feedback. It is believed that this verbal approach to instruction was a great way to help 
engage learners and cater for all abilities and was a key in communicating expectations and 
helped encourage students whose literacy was poorer. This has had a hugely positive effect 
on several students and the enquiry would encourage this to be completed in order to increase 
engagement in all lessons.  

From observations and practice, it was found that having evidence of work and checkpoints 
can help guide verbal feedback and make it more effective in the next lesson.  Verbal 
feedback is only as effective as the practitioner’s ability to deliver this and an understanding 
of the learner is needed in order to maximise its effect.  The effectiveness of feedback is only 
as good as the understanding of where the learner in terms of accomplishing the success 
criteria. This can consequently take effort and time to get correct.  

 

Implications for Future Practice 

Following the analysis of this enquiry, it is reasonable to suggest that there are a lot of 
positives that come from providing instant verbal feedback. Therefore, further research could 
analyse its impact on several factors individually, for example, its effect on motivation, 
engagement, becoming a more reflective learner, behaviour and its ability to develop positive 
relationships.  

In addition, the study was limited to a short time period, through which the feedback started 
to become improved due to practise and gaining a better understanding of learners. Therefore, 
future research could analyse the best strategies in delivering this.  

A future enquiry may also want to focus on this topic using more stringent testing, by 
analysing the same data. As the curriculum was set, the enquiry was set over two different 
topics, therefore it cannot be ruled out that learners were more engaged because it was 
something that they were more interested in. Therefore it may be more valuable to run the 
enquiry with certain test materials and on a set curriculum area which can be revisited or built 
upon.  

 



 

 

Appendix 1: One Minute Checkpoint 
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