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Rationale  
 
The research study was chosen by a mix of primary and secondary school 
probationer teachers. It will investigate what happens when teachers give children 
immediate verbal feedback of their work. As a group we discussed different issues 
we all have in our roles. However, together we all agreed that a common issue 
between us was feedback. We discussed that all of our schools used different 
formative assessment and feedback tools but some of us are unaware of how 
effective these methods are in supporting children’s learning. We feel that feedback 
is vitally important to ensure that all children have a growth mind-set and take 
feedback on board in order to raise attainment. William (2009) supports this as he 
believes that providing feedback moves learners forward. The General Teaching 
Council for Scotland (GTCS) states that engaging in a professional inquiry is about 
‘promoting a process-led, capacity building, enquiring approach to professional learning and 
school development.’ This is what we aim to do through investigating how we can improve 
children’s learning through the verbal feedback we gave them. 

We aim to see the results of giving children verbal feedback and to monitor children’s 
understanding of the feedback given for future learning. It is important that assessment is on-
going on a daily basis and teachers use the evidence to provide feedback to learners whilst 
altering teaching and learning approaches to suit the needs of all learners whilst revisiting 
areas whereby children are not secure (Building The Curriculum 5, 2011). Therefore, we 
decided to implement a strategy to attempt to improve an issue and evaluate the outcome. I 
am intrigued to find out what happens when we carry this out with the children during class 
time and how children respond to this type of feedback. Another consideration was to create 
a target group of children from the lower SIMD deciles and in order to try raise attainment 
for these children.  

 
Aims 
 
The aim of this enquiry was to investigate what happens when teachers give children 
immediate verbal feedback.  
 
Methodology  
 

This research study was carried out in a Primary 5 class in a local authority school in North 
Lanarkshire. It involved a focus group of five children (4 girls and 2 boys) whose attainment 
in literacy may benefit from immediate feedback. One of North Lanarkshire’s key priorities 
for 2019 is to improve children’s attainment in literacy (Scottish Government, 2018).  To 
ensure pupil confidentiality, all information will be kept anonymous. This part of the project 
will explain how the research was conducted.  



 
Within the school in question, all teachers follow a Jotter Guidance and Monitoring 
Policy, which ensures that teachers are consistent with their approach to assessing 
and issuing feedback to pupils. For literacy feedback it is suggested that feedback is 
given during the lesson with evidence of formative comments linked to the learning 
intention or success criteria. The pupils work should be highlighted green for good 
and pink for stop and think. However, for the purpose of this enquiry, the focus 
group of children were given verbal feedback. To evidence this, every piece of work, 
was stamped with a verbal feedback stamper.  

 
In order to monitor and gather evidence for this small scale study, three routinely 
and one specially occurring methods of data collection were undertaken. These were 
adopted from Pollard, A. et al (2002) Data Collection Methods. The three routinely 
occurring methods involved marking pupil work to see if they took on board the 
previous verbal feedback given, informal pupil discussions inside the classroom. We 
also gathered information through feedback to and from the pupils using formative 
assessment techniques. As these forms of data collection were routinely occurring, 
the study didn’t require any ethical approval. In order to continually reflect and 
evaluate the progress of the inquiry, a reflective diary was also kept to record the 
events, thoughts and reflections.  

 
Findings  
 
Findings from the following three data gathering methods highlight that immediate 
verbal feedback within the classroom benefits children’s learning: 
 

1. Jotter Marking 
 
From monitoring and assessing the five pupils’ jotters it is clear from some 
jotters that the children have made significant improvements through previous 
verbal feedback. Child A had previously made errors when using the 
compound word spelling strategy. After giving the child verbal feedback on 
this strategy and sharing some example’s, the following piece of work showed 
that he had a better understanding of compound words. Child B previously 
needed further guidance on the layout of his literacy work, but after verbal 
feedback the child’s daily writing jotter presentation meets the correct 
standards of the jotter policy for primary 5. When assessing their six reading 
strategies Child C often wrote bullet points from the book word for word. 
After verbal feedback for the following weeks, this child has tried really hard 
to use his own words when summarising and this has also reflected in his 
taught writing. This proves that the child has took on board this constructive 
feedback and is working to improve this continuously across different areas 
of the curriculum. Also, when spelling assessments are considered, the five 
pupils’ spelling results have improved.  
 

2. Informal discussions  
 

At the start of the enquiry and throughout, verbal discussions took place with the 
children about their views on feedback and what they think works best for them. 
 



The first conversation focused on what feedback meant to them and why they 
thought teachers gave feedback. All the children were agreed that it is about how 
you are getting on with your work and what you have to do next. There was 
mixed views as three of the children said they preferred verbal feedback and 2 
preferred written. One child explained that they might forget their verbal 
feedback if it is not written down. One child likes verbal feedback because he got 
the chance to know how he was doing straight away. It was interesting to note 
that during one of the discussions the children explained that verbal feedback is a 
big change as they have been used to written feedback. However, one child 
suggested that it would be a good change and it is good to change things and all 
the children agreed.  

 
3. Reflective Diary 

 
During this small scale study, a reflective diary was established to record ideas, 
thoughts and feelings on pupil’s progress and the enquiry itself. However, due to 
time constraints and work load this was difficult to keep in check on a daily 
basis. However, it did provide useful information and allowed for critical 
reflection on the process. One thing that was noted was the children’s attitude to 
feedback- they were all really keen for their turn for verbal feedback time. It was 
noticed that they all listened to the next steps.  

 
 
Conclusions 
 
From the data gathered it has shown that immediate verbal feedback is a beneficial 
assessment tool. It is evident that the children acted upon verbal feedback during 
literacy time. As a result, from the informal conversations with the children, 
immediate verbal feedback is beneficial to the mind-set of pupils. Therefore, it has 
fostered a positive attitude to feedback. It also has proven to help the children to 
identify and correct errors quickly. However, due to time constraints and other 
whole school commitments. A lot of time was lost during this process due to other 
school commitments such as a STEM focused week, in-service days, a Maths focus 
week and pupil absences. Therefore, several considerations have to be considered.  
 
 
Implications for Future Practice  
 
This was a small scale enquiry. It would be good to analyse the impact of immediate 
verbal feedback over a longer period of time. It would be interesting to enquire 
through modern languages, numeracy and other curricular areas as I focused on 
literacy work. In terms of my future practice in literacy lessons, I will seek to give 
immediate verbal feedback during class time to allow personal learning 
conversations to take place. It is a timely process and careful planning and structure 
of lessons need to be sought for effective feedback time. Something I would 
consider is allowing children to provide verbal feedback to each other after some 
researching and scaffolding (Vygotsky, 1989). Sadler (1989) suggests that formative 
feedback shouldn’t just be the responsibility of the teacher, children should also be 
able to judge the work they are producing and be able to self-regulate.  
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