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Rationale 

John Hattie states that: “Feedback is among the most common features of successful learning 
and teaching.” (Hattie, 2012) Therefore, I think that it is essential that teachers should 
consider how they give feedback to students and how effective their feedback is. Hattie 
defines numerous forms of feedback such as: restructuring understanding, indicating that 
more information is required, confirming to the student that they are correct or incorrect and 
indicating alternative strategies. (Hattie, 2012) There are many more, however, these are the 
areas that I have chosen to focus my verbal feedback on.  

During the first term of school, I had observed that students had not fully followed the written 
feedback advice given in their National 5 Personal Reflective essays. I compared this to what 
happens when giving verbal feedback to a first year pupil, while they were writing in their 
jotters. I noticed that first year students physically changed their mistakes when it was 
pointed out. Therefore, I wondered whether fifth year would follow the verbal feedback given 
just as they were about to embark upon a task, and if I talked them through specific errors in 
their word-processed Discursive Essays.  

I wanted to see what would happen when I gave my National 5 class verbal feedback on a 
task. Will this have any effect on their performance? Will they act upon this verbal feedback, 
and to what extent?  

 

Aims 

The intention of this enquiry is to explore the immediate effects of verbal feedback. It will 
evaluate the differences between written and verbal feedback.   

 

Methodology 

This enquiry was undertaken in a National 5 class which is comprised of fifth year students, 
in a comprehensive high school in the North Lanarkshire area.  The enquiry was conducted 
over a four week period on a weekly basis. A daily diary was kept of instructions and the 
physical copies of their work as evidence.  

Week 1: The enquiry began by initially recapping on Reading for Understanding, Analysis 
and Evaluation (RUAE) techniques. The whole class read through a past paper. As a class 
they tried to identify which techniques were required for each individual question. The class 
also looked at how many marks were being attributed to each question and how this should 
influence the detail of their answers. For example: a 4 mark analysis question would normally 
require the candidate to quote and explain twice to gain full marks. Previously, students had 
failed to quote and explain a second time. 



Week 2: The class teacher booked the laptops for the entire week and this allowed the 
students to work on their folio pieces. The teacher gave verbal feedback on work that was 
produced during these lessons.  

Week 3: The class returned to their RUAE skills and the teacher employed a range of 
Assessment is for Learning (AifL) techniques to establish if the verbal feedback from week 
one had been internalised. The class then attempted various RUAE past and practice papers.  

Week 4: The laptops were again booked for the entire week. Students continued to work on 
their folio pieces, and the teacher continued to give immediate verbal feedback when 
appropriate.  

 

During weeks 1 and 3 – The class teacher’s verbal feedback really focused on restructuring 
understanding of the techniques that are required to answer various types of questions in the 
RUAE exam. The class were provided with a practice paper and they completed several 
questions as a class. The teacher employed a “chalk and talk” approach as they explained the 
various methods for each type of question. The class were then given a different past paper, 
but this time, they worked individually.  

The students completed several past and practice papers. The first one was self-assessed as a 
class. Following that, one was peer assessed and the remainder of their work was assessed by 
the class teacher, who then gathered their work as evidence and kept a journal of the findings.  

During weeks 2 and 4 – The verbal feedback was dedicated to indicating that more 
information was required, confirming to the student if they were correct or incorrect and 
indicating alternative strategies that they could/should employ. These methods were varied, 
because sometimes the students were still typing and/or researching, alternatively, they 
produced printed copies of their work.  

The students were working on their folio pieces, predominantly the Discursive Essay. For this 
study, this was the piece that the class teacher directed the feedback towards. 

 

Findings 

The data that was collected during weeks 1 and 3 indicated that students were acting on the 
verbal feedback given. Their RUAE results showed a slight improvement in comparison to 
their prelim results. Questions that required repetition (quote and explain) to gain full marks 
were at least attempted. The ability of the student must also be considered. Students 
understanding of the overall text was mostly positive, however, lack of vocabulary let some 
of them down, when answering own word questions. Evaluation questions gave mixed 
results. It is difficult to say whether the feedback provided had an impact on the results for 
this type of question.  

The data that was collected during weeks 2 and 4 indicate that students also acted upon the 
verbal feedback that was given. This is evidenced in their final folio submissions that show a 
significant improvement, compared to their first and second drafts. When alternative 
strategies were discussed, all students concerned internalised this feedback and made the 
relevant changes. Information was either added or removed depending on context.   



 

Conclusion 

In conclusion, the evidence that was gathered was not conclusive, due to the small scale of 
the research. Student ability must also be factored into the findings and considered. It can be 
noted that the RUAE aspect of the enquiry had varied results. Analysis questions appear to 
have stronger results than Understanding and Evaluation. This is probably because, the 
student is required to quote or comment from the passage, and this component is attributed a 
mark, whether the analysis is competent or not. Unlike Understanding, the student must be 
able to show their understanding in various ways. If comprehension of the passage is weak, 
then this will have impact on their response and their Evaluation. Equally, some students 
require additional support, and this support was not always in place, forcibly, this also had an 
impact on their results.  Rob Webster explains: “pupil support should allow the student to 
attempt the task first, and only help if required.” (Webster, 2017) Unfortunately, exams are 
the only guarantee that students will have definite support in place. It is difficult to judge 
whether results would differ if support was present during the entire enquiry.  

It must be recognised that; the Folio aspect of the enquiry would have different results if 
laptops were not available during class time. The feedback given was immediately acted upon 
because the equipment was available. Consequently, without this equipment, immediate 
action would not have been an option, which may have resulted in students, forgetting and/or 
not making all the necessary changes.  

 

Implications for Future Practice 

It can be argued that students will act upon verbal feedback if they are given the opportunity 
to do so immediately. This was made apparent when the class teacher reserved the laptops for 
the students. They were able to make the necessary changes at the time of receiving the 
feedback. When students are given verbal feedback that cannot be directly acted upon, they 
must make note of this, as recall may be difficult at a later point. Learners have a plethora of 
options available for noting feedback, which is made available with today’s modern 
technology. It is what they do with it that may spark future enquiries.   
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