
 

 
What happens when I increase instant verbal feedback in the classroom? 
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Rationale  
With attainment for all pupils being a priority in the National Improvement Framework, and 
pupil assessment as one of the key drivers, it is important that as classroom practitioners we 
assess our pupils effectively. Feedback is one of the five key strategies of effective formative 
assessment (Wiliams, 2006). The Education Endowment Foundation (2018) state that 
feedback is the cheapest and most powerful tool a teacher has in their toolkit. However, 
feedback is only effective if there is an element of feedforward, i.e. the learner has an 
opportunity to enhance the learning they are undertaking. Carole Dweck (2015) reinforces the 
power of feedback, when describing Growth Mindset, by stating, “Growth Mindset is about 
telling the truth about a student’s current achievement and then, together, doing something 
about it, helping him or her become smarter.” Therefore, feedback should be given at the 
earliest stage so that it can enhance the learning on the spot rather than the feedback being 
actioned at the end when it is too late to the have the biggest impact on the pupil. 
 
In a recent staff survey within my school, feedback was the number 1 most effective tool in 
raising attainment with our pupils. I strive to ensure I am assessing my pupils effectively. I 
want to ensure that I am giving all my pupils effective feedback. With this is mind, I wanted 
to explore the power of feedback for myself, therefore, it was natural for me to choose 
feedback in the classroom as the theme of my practitioner enquiry. 
 
Aims  
The aim of this enquiry is to establish what effect increasing the amount of instant verbal 
feedback has on my pupils. 
 
Methodology 
The enquiry was conducted over 4 weeks where the pupils attended class one period per 
week. The pupils were working on a finance topic where they had to produce Cash Budgets. 
A selection of five S1 pupils were selected as a means of conducting the research. These 
pupils were all selected from the lower SIMD deciles as it related my practitioner enquiry to 
the department and school development plan of using feedback to raise attainment. The 
pupils were not informed that they were part of the enquiry. The method of feedback used 
was predominantly ‘Two Stars and a Wish’. This method of delivering feedback was ideal as 
it allowed praise for work completed by the pupil and then provide an area of improvement. 
It was also crucial that the pupils were given time to implement this feedback and any 
additional feedback would be given in a timely manner. This was to ensure that the increase 



in feedback for the selected pupils was not noticeable and most importantly to alleviate 
putting pressure on these pupils. 
 
It was important to establish a means of measuring the effect the immediate feedback was 
having. 4 methods of data collection were selected. Pupils’ work (jotter and end of unit 
assessment), a reflective diary, informal discussions/feedback, and learners’ dialogue at the 
end of the unit.  
 
The quality of pupils’ work that was completed during the practitioner enquiry was compared 
to work that they had completed prior to the enquiry. The pupils’ jotter work that they had 
completed over the 4 weeks enquiry period was graded using the same method that previous 
assessments were graded. For example, if a pupil was working at a bronze level 3 BGE then 
this grade was used as a benchmark to compare the work they carried out during the enquiry. 
If the same pupil’s work was assessed at silver or gold level 3 during the enquiry, then this 
would be classed as having a ‘significant effect’. If the pupil’s level continued to be bronze 
level 3 then this was deemed as having ‘no significant effect’. However, if the pupil 
performed at a lower level than before the enquiry then this would be classed as having a 
‘negative effect’. The pupils’ performance was recorded in a reflective diary along with 
individual observations. The effect on the pupils’ performance was colour coded. 
 

Red Negative effect 
Amber No significant effect 
Green Significant effect 

 
The reflective diary was also used to assess the impact increased instant verbal feedback had 
on the class overall and not just with the selected pupils. The other pupils in the class would 
not receive the increased amount of feedback. However, I wanted to observe any changes in 
behaviour, effort or level of engagement in all the pupils in general. 
 
An important source of information regarding the effect of immediate verbal feedback was by 
having a conversation with the pupils formally during class and informally out with the class. 
The pupils that took part in the practitioner enquiry also attended the lunchtime ICT club and 
this was an ideal opportunity to have informal conversation about their learning. 
 
When the pupils finished an end of unit assessment, learners’ dialogue was conducted 
between the pupil and teacher. This is an opportunity to see what effect the increased verbal 
feedback has had on the pupil post summative assessment. It was also useful to ensure that 
feedback was two way and that pupils had the opportunity to feedback to the teacher. 
 
 
Findings 
From analysing the reflective diary, a variety of notable results can be found regarding both 
the selected pupils and the class as a whole (Appendix A). The results indicated that the 
pupils responded positively against their benchmark to the increase in immediate feedback 



over time. Pupils either responded well to the increased feedback or become accustomed to it 
over the period of the enquiry. Pupils 1 & 2 generally embraced the feedback immediately 
and were happy to act on the feedback immediately. This was evident by an increase in the 
standard of work and the level the pupils were achieving. Pupils 4 & 5 did not respond well 
to the increased feedback at the start of the enquiry, therefore the feedback had little or no 
effect on the pupil.  However, as the weeks progressed, and the tasks became more 
challenging they started to embrace the feedback and the quality of the work improved 
significantly. It is possible that the pupils did not have the confidence in the work that they 
were carrying out at the start of the unit and by using the ‘Two Stars and a Wish’ method of 
feedback the use of praise built up the pupils’ confidence over time. During the enquiry, 
feedback had overall little effect on pupil 3. Through further observations there appeared to 
be an overwhelming need for reassurance from the pupil’s peers rather than from the teacher. 
As the amount of feedback given to the pupil increased, the need for reassurance from the 
pupil’s peers increased. It should be noted that after further investigation, pupil 3 receives 
support from Support for Learning in some of the other subjects that the pupil studies. 
 
The end of unit assessment also showed an increase in grade for all pupils except pupil 3. 
These pupils moved up 1 level, for example, moved from bronze to silver, whereas pupil 3 
maintained their current level. Through further discussion with the pupils during the learners’ 
dialogue every pupil felt the additional feedback was useful and improved their ability to 
complete cash budgets confidently. 
 
Although the aim of the enquiry was to assess the impact on the individual, it is worth noting 
some worthy observations at whole-class level. When I was circulating the class, 
continuously assessing the pupils’ work and giving feedback, the pupils who were not 
involved in the enquiry appeared to be putting more effort into their learning. This was 
evident by the number of pupils out with the enquiry who were actively seeking feedback and 
also wanting to discuss their work during the lunchtime ICT club. It is also notable to suggest 
that the increased feedback and class circulation had a positive impact on the class behaviour. 
This was evident by the increase in the number of star merits issued to pupils over the period 
of the inquiry. 
 
Conclusions  
The results from the enquiry indicates that giving immediate verbal feedback to pupils leads 
to a positive increase in performance. This could be attributed to the immediate feedback and 
time provided to implement the feedback. Pupils who were perhaps deemed resistant to the 
feedback initially, appeared to grow in confidence and act upon the feedback more positively 
over time.  
 
The increased instant verbal feedback also led to an improvement in engagement, effort and 
behaviour being observed across the whole class. 
 
Implications for Future Practice  



The enquiry was conducted over a short period of time with a selection of 5 pupils. It could 
be worth carrying out a lengthier and more detailed practitioner enquiry in the future with a 
larger pool of pupils to see if a more definite conclusion can be made. However, there are 
some interesting finds that will affect my future practice. The enquiry showed that increasing 
immediate verbal feedback to pupils could have a significant impact on my pupils’ learning. 
The enquiry created a more positive learning environment where pupils became more 
engaged in the class and displayed an increased wish to succeed.  
 
The enquiry has highlighted to me the importance of feedback and giving pupils as much of 
my time as possible. By using praise and feedback effectively, I can create a positive learning 
environment for both the individual I am giving feedback to and the class as a whole. 
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Appendix A 
 
The effect on pupils’ performance in comparison to their benchmark. 
 Week 1 Week 2 Week 3 Week 4 Assessment 
Pupil 1      
Pupil 2      
Pupil 3       
Pupil 4      
Pupil 5      
 
 
 
 
 
 
 
 



 

 

 

 

 

 


