
 

 
Enquiry Question  
 
What happens when ‘Show-me’ boards are used in the classroom? 
 
Name: Hannah Leggat 

Group: Group 3H 
 
Rationale  
 
Building The Curriculum 5: A Framework For Assessment (Education Scotland, 2011) sets 
out the guidelines for how assessment should be used within classrooms in Scotland, and 
underpins the values the government promote around the use of assessment. Within the 
framework, assessment is described as a tool which teachers can use to facilitate high quality 
learning experiences. Moreover, the framework explains that assessment will be based on 
children's progress in accordance with the experiences and outcomes which underpin the 
curriculum. Children’s progress, as defined within the framework, can be described as the 
rate in which progress is made alongside the quality and quantity of the learning. The 
framework goes on to explain that a focus on the progress by young learners can help 
teachers to plan for learning experiences which are purposeful and can prepare children for 
the next stage of learning. It is clear throughout the framework that the government value 
assessment as a tool which can be used to better the learning experiences for young learners 
by promoting learning which is progressive and purposeful. One method of formative 
assessment which is used by teachers to assess and prepare children for their next steps in 
learning are ‘show-me’ boards. The implementation of, and impact that ‘show-me’ boards 
can have will be the focus of this enquiry.  
 
Aims  
 
The aim of this enquiry was to investigate what impact ‘show-me’ boards had on the 
engagement and learning experiences of pupils. 
 
Methodology  
 
For the purpose of this study a mixed method of gathering both qualitative and quantitive 
research was selected. This study was conducted in a primary school in North Lanarkshire. 
The study was undertaken in a primary 3 class which consisted of 20 children. I decided to 
measure the impact of using ‘show-me boards’ on the full class as this allowed me to gain an 
insight into the multiple and varied views among participants (Olsen, 2011). Pawar (2004) 
explains that a ‘mixed methods’ approach to gathering data advances investigations as data is 
more synergistic than in separate qualitative or quantitive collections of data. Furthermore, 
Guest & Namey (2004) explain that by using a mixed method approach, data is integrated 



and therefore more comprehensive and reliable. Data was collected using a combination of 
questionnaires, observations and learning conversations. At the beginning and end of this 
study, children took part in learning conversations that focused on their attitude of sharing 
their answers with the teacher using a ‘show-me’ board. As participants were already familiar 
with using ‘show-me’ boards, they were able to reflect on their previous experiences to 
engage in the discussions. Before taking part in the learning conversation, the questions 
included were explained to the children and the children were asked to clarify their 
understanding before providing an answer. By using a combination of questioning types, the 
responses were not limited and a broad range of evidence was collected (Gillham, 2007). For 
the questionnaires, the participants recorded their answers using the diagrams which 
represented emotions, which the children could easily identify. Gillham further states that 
using effective communication aimed at the reading level of participants maximises the 
reliability of the questionnaire, and the use of pictorial diagrams therefore reflect this insight. 
 
 
Findings  
 
Methods 1 and  2 of 3 – Observations and Learning Conversations  
 
Using ‘show-me’ boards allowed me to observe how well children had understood the new 
content they were being introduced too. During the initial learning conversation with 
children, I found that children were able to identify that the purpose of the ‘show-me’ boards 
were to allow the teacher to see if they were able to reach the correct answer. The children 
referenced the use of ‘show-me’ board in relation to maths lessons, highlighting that they 
identified the boards as a tool where the teacher was looking for everyone to reach the same 
answer. This was interesting, as ‘show-me’ boards have previously been used across the 
curriculum, however it was evident that children were most aware of their use in maths. An 
additional point of interest is that in initial discussions, a number of the children mentioned 
that when using the boards, they often record their answer on their board and would then 
‘cover’ their answer from their peers. This indicated that the children believed that I was 
looking for a ‘right’ answer, and that children felt there was an atmosphere similar to a 
summative assessment in the sense that they were not allowed to share and discuss their 
findings. 
 
The initial discussions with the children highlighted that although the children were able to 
correctly identify that I use ‘show-me’ boards to gain an insight into who was meeting the 
defined success criteria, they also highlighted that children felt there was a pressure on them 
as the individual to quickly record the correct answer in a high pressured environment. This is 
a contrast to the environment that I strive to create, where children are able to engage in high 
quality discussions with one and another to enhance and extend each other’s thinking. 
However, when I encouraged the children to show their board to a shoulder partner before 
showing them to me, I found that high quality conversations were taking place and I was able 
to observe children justifying and explaining their answers to one another. This was 
particularly evident in literacy lessons, where children were able to share and identify 
spelling strategies with one another. In maths lessons, I found that children would often 
reference growth mind-set strategies when discussing misconceptions with each other. Boaler 
(2016) highlights that mistake making in maths is an inevitable process that actually enhances 
the learning experience, as the brain is more likely to remember and comprehend the 
processes involved. By highlighting and referencing the importance and value of mistake 



making as well as a growth mind-set, I found that children were more likely to contribute to 
the discussion that followed me asking children to ‘show’ their answers. For example, on one 
occasion, one pupil mentioned that they were ‘pleased’ that they got the wrong answer as 
they were able to learn a new strategy from the peer that they had initially shared their answer 
with. By adopting an approach similar to the ‘think, pair and share’ idea, I found that children 
were more likely to engage in the important and valuable conversations that take place after 
the boards were used.  
 
At the end of the study, I engaged in further learning conversations with the children about 
the value they placed on using the ‘show-me boards. They described how the boards allowed 
them to discuss their answers with a peer, which allowed them to adjust their answers. On the 
occasions where the boards were not used in the ‘think, pair, share’ method, the children also 
agreed that they felt only the teacher was able to see their answer, which appeared to give the 
children confidence, as all the boards were shown at the same time.  
 
Method 3 of 3 – Questionnaire  
 
The results from the questionnaire also highlight the measurable differences in how children 
feel about their learning when the boards are used, compared to when they are not.  
  
How do you feel about your learning today? 
 
 
Week 1  Lesson with ‘show-me board’ Lesson without ‘show-me’ board 

 Positive emoji – 15  
Neutral emoji – 3  
Negative Emoji - 2 

Positive emoji – 14 
Neutral emoji – 5 
Negative Emoji - 1 

Week 3 Lesson with ‘show-me board’ Lesson without ‘show-me’ board 

 Positive emoji – 17 
Neutral emoji – 1 
Negative Emoji - 2 

Positive emoji – 14 
Neutral emoji – 3 
Negative Emoji - 3 

 
 
 
Conclusions  
 
There were clear benefits to using the ‘show-me boards’, compared to lessons when the 
boards were not used. The most obvious improvement was that children were more able to 
identify how they could engage in dialogue with their peers to help them improve their 
understanding of their learning. When children worked with a partner to come up with an 
answer, it was more evident that there was a reduced amount of children who felt unable to 
contribute due to a lack of confidence. In addition, when working independently the children 
appeared to enjoy showing their answer at the same time, which ensured that this was a 
private exchange between them and me. Although the nature of ‘show-me boards’ is for the 



teacher to gain a direct insight into the learning of each child, it is clear that children do feel a 
certain pressure to provide the right answer. I therefore found that by using a combination of 
the two methods described allowed me to successfully use ‘show-me’ boards in a way that 
best met the needs of the learners in my class.  
 
Implications for Future Practice  
 
I now feel more confident in my delivery of lessons which include ‘show-me’ boards. The 
results from this enquiry have allowed me to reflect on the needs of the learners of my class, 
and on the styles in which they all approach learning. In future practice I will continue to 
strive to continually reflect and alter my teaching style and delivery to ensure that each child 
benefits from an individualised approach. This enquiry also highlighted further how vastly a 
child’s participation is affected by their perception of their ability, and as such I will continue 
to research and implement lessons aimed at improving mindset.  
 
The General Teaching Council Scotland (2016) stresses the importance of professional 
enquiry to ensure high quality learning and teaching experiences are facilitated. I have 
developed a greater understanding of the necessity of professional enquiry and now feel more 
confident in my ability to conduct research into how my practice can be improved.  
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