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Rationale 

According to the OECD, assessment within classrooms is ‘vital’ in improving pupil success, 
progress and achievement. Formative assessment, in the style of self-assessment, allows 
pupils to know exactly where they are within their learning journey, recognise where they 
want to be and gives them the responsibility over their own learning when planning how they 
are going to get there (OECD, 2019).  Self-assessment also allows practitioners to identify 
pupil ability and confidence at a glance, allowing further plans to be made to meet the needs 
of individuals through differing teaching strategies and styles – ensuring they are getting it 
right for every child (Williams, 2014).  

This practitioner enquiry investigates the use of self-assessment, in the form of traffic lights, 
and the influence it has on teaching and learning within the classroom. It focuses on how the 
pupils themselves can take ownership of their own learning by creating success criteria and 
assessing how well they have met it, in literacy lessons. This will hopefully highlight any 
gaps within the pupil’s learning that they can work on themselves - and pinpoint any areas 
where more teaching is required. 

 

Aim 

This enquiry aims to identify the impact of self-assessment on teaching and learning, within 
literacy lessons, using the traffic light strategy.  

 

Methodology  

This enquiry was carried out over a four week period in a composite primary 2/3 class with 
25 children. The enquiry focused on a group of six mixed ability children, chosen at random, 
to make the enquiry more manageable over the short time period and give a representation of 
different abilities within the class. 

At the beginning on the four week investigation, all pupils were given a simple, child friendly 
questionnaire to complete (see Image 5). The pupils had to respond to the statements: ‘using 
the traffic light stamp helps me improve my writing and spelling’ ‘using the traffic light 
stamp helps me meet my targets’ and ‘the traffic light stamp lets my teacher know when I 
need help’ -  using red for ‘no’ amber for ‘I don’t know’ and green for ‘yes’. The same 
questionnaire was completed again at the end of the four weeks. 

At the start of writing lessons, success criteria was discussed and created with the pupils to 
ensure they knew how to recognise success within their work and had something to work 
towards. For example, use of sub-headings, good describing words and an introduction 
sentence. Pupils then completed their writing individually, to the best of their ability, 
referring back to the success criteria that was displayed at the front of the class. I worked as a 
facilitator and positioned myself around the children with ASNAs reminding pupils to keep 
referring back to their plan and success criteria throughout the time given. 



At the end of the lesson, a blank traffic light was stamped into pupil’s jotters. Once all pupils 
had completed their writing, they read their work out loud and highlighted ‘green for go’ 
when meeting success criteria. This then informed pupils when filling in the blank traffic 
light according to how well they think they completed the task by meeting the success criteria 
– if they met all three targets green, two targets amber and if one or less of the targets were 
met, red. The pupils would then explain why they had ranked themselves the colour they did, 
to their shoulder partner. 

The same blank stamp was stamped onto the top of the pupil’s spelling tests each week. After 
completing the test in test conditions and marking their own jotters from the answers 
discussed, pupils would take their score out of 10 and decide how successful they had been, 
giving themselves a colour code on the traffic light.  

Over the course of the four weeks, I gathered a range of evidence through comparison of 
jotter activities from the start of the four week block and the end, pupil voice through a 
simple questionnaire and observations of self-assessment within the classroom which I noted 
down when relevant.  

 

Findings 

Observations 

Over the four week period, observations of discussion between the pupils have been crucial 
to the investigation. At the beginning of the investigation pupils would tend to hold very 
little, if any, discussion about why they are giving themselves a ‘green’ with some children 
automatically reaching for the green pen before checking over their work and/or success 
criteria. The opposite was also true for many pupils that would give themselves an amber for 
every task they carried out. After asking the pupils to explain why they decided to mark 
themselves at this colour to peers, it was clear to me that pupils lacked confidence in self-
assessment in general. Some lacked confidence in their ability and didn’t want to reward 
themselves with a green; some thought as they were finished tasks first they should be green; 
and some weren’t sure what each colour represented so therefore chose a colour at random. 
This led to a focused discussion about what each colour represents to clear up 
misunderstandings.  

As the weeks went on, it was clear the implementation of self-assessment allowed for the 
pupils to know what they had to do in order to progress and achieve through the 
conversations they were having with their peers. When pupils were losing marks on spelling 
tests or not meeting success criteria, they ranked their success accurately on the traffic lights. 
Pupils were able to explain to peers why they ranked themselves at the chosen colour and 
gave suggestions as to how they, could progress and improve for the upcoming test/writing 
lesson. For example, one pupil that ranked their success as amber in their spelling test as they 
misspelled four words, three of which were common words, explained to her partner that she 
needs to practice her common words as much as her phoneme sound that week. This 
highlighted that the individual not only identified where they went wrong, but how they can 
improve their results and achievement. This particular observation also highlighted to me that 
dedicating a little longer to the common words from this week would be beneficial as this 
pupil is a high achieving pupil that usually completes spelling tests exceptionally well.  

 

 



Jotter Work  

The work within the jotters supported my observations as at the beginning of the 
investigation, this piece of work (Image 1 and 2) highlighted that this particular pupil didn’t 
take the success criteria into consideration and coloured each in green – ranking themselves 
and their success with a green overall when it couldn’t be justified.  

 Image 1 – Success Criteria    Image 2 – Writing from pupil 

 

However, as the weeks went on and more discussion was occurring, the jotter work and 
traffic lighting seemed to gain accuracy as pupils were taking time when self-assessing, 
referring to the success criteria set. This is shown in image 3 as the same pupil gave them self 
an amber as they did not have a title, nor any diagrams. This allowed the pupils to set their 
own targets for the following writing lesson.  

Image 3 – Pupil has given them self an amber after thought and reference to success criteria.  



 

Image 4 – Pupil has given them self a green. 

Image 4 was taken at the end of the enquiry which shows the pupil has not only given 
themselves an accurate colour code reflecting the work completed, but also met targets from 
the previous weeks.  

 

Questionnaires  

The first set of questionnaires were returned with more than half of the pupils giving the same 
result – each statement an amber, stating that they didn’t know (see image 5).  

Image 5 – Most pupils gave each statement an amber. 

 

The same questionnaire was given to pupils at the end of the block which showed very 
different results (image 5 and image 6). More than 50% of the pupils had stated ‘using the 
traffic light stamp helps me improve my writing and spelling’; more than 90% agreed that 



‘using the traffic light stamp helps me meet my targets’ and 70% of the pupils stated that ‘the 
traffic light stamp lets my teacher know when I need help’.  

 

Image 5       Image 6  

 

Conclusions 

It is clear from the findings of the enquiry that the traffic light method of self-assessment 
allows pupils to be more engaged in their own learning and gives them more responsibility by 
identifying targets and working hard themselves to meet them. The enquiry has also allowed 
me to identify where and when consolidation time is needed or another teaching input if 
necessary – allowing me to ensure I am striving to meet the needs of all individuals.  The 
pupils are also recognising that this form of self-assessment is helping them on their learning 
journey by the questionnaires completed. This therefore highlights that self-assessment, in the 
form of traffic lights, has a positive influence on the teaching and learning within the 
classroom as both I and the pupils are identifying where more work is needed and can 
implement accordingly.  

 

Implications for Future Practice 

Due to the outcome of this investigation, I will continue to use traffic lighting as a formative 
assessment tool within my classroom in literacy lessons and feel that it could be useful in 
other curricular areas. I will plan to implement this in the upcoming term of the school 
calendar to hopefully raise pupil engagement, progress and responsibility over learning.  
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