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Rationale 

The Scottish Government (2005) states that ‘learners learn best, and attainment improves, 
when learners are given feedback about the quality of their work, and what they can do to 
make it better’.  Black and William (1998) also suggest that pupils who receive good 
feedback are empowered as they have more responsibility in their learning.  Research has 
shown that one of the most cost effective methods of improving success amongst pupils is 
through the use of feedback (EEF, 2018). Furthermore, given that the Scottish Government 
currently has as its main educational focus the closing of the poverty related attainment gap, 
Carol Dweck’s writings on growth mindset hold even more power today than they did when 
first published: “The growth mindset was intended to help close achievement gaps, not hide 
them. It is about telling the truth about a student’s current achievement and then, together, 
doing something about it, helping him or her become smarter.” - Dweck (2015) p.2 Thus, as 
Dweck highlights, it is crucial to spend time with pupils discussing what they have done and 
then continuing said discussion with how they can improve i.e. feedback.  The purpose of this 
investigation is to find out what happens when live real-time feedback is used in the 
classroom and the impact this would have on the children’s learning. 

 

Aim 

The aim of this enquiry was to examine what happens when the teacher or pupil gave live 
real-time feedback on a child’s work. 

 

Methodology 

The research took place over the course of four weeks during literacy lessons.  Thirty 
children from a primary 3 class were involved in the enquiry.  Seven pupils (between six and 
seven years old) were chosen as a focus group for this enquiry.  For the initial two weeks, 
four of the chosen focus group would receive live real-time feedback from the class teacher, 
whereas the other three children would receive peer feedback.  After this two week period the 
children would switch.  

Throughout this enquiry there were four forms of evidence gathered: evidence from 
children’s jotter, pupil voice, observation notes and questionnaires. 

Children’s Jotters 

The children’s jotters were copied prior to the enquiry starting and then a week later to 
identify any differences in the children’s work whilst live real-time feedback was 
implemented in the classroom.  The children were introduced to using highlighters to peer 
assess their partner’s work ‘green to be seen’ and ‘pink stop and think’.  The children were 



guided on how to use this as a format of real-time feedback and were encouraged to discuss 
the reasons for these comments.   

Pupil Voice  

Hopkins (2008) states that pupil voice opens up opportunities to generate focused, in-depth 
information about teaching and learning.  The teacher was able to write down the children’s 
thoughts and opinions and use these ideas about the feedback used in this enquiry.  

Observation Notes 

Observations were carried out during each literacy lesson.  During the observed lessons, the 
children would be receiving live real-time feedback from the teacher in relation to their work 
or peer feedback.   

Questionnaire  

Before introducing the first lesson of the study, the children completed a questionnaire about 
their view of feedback in their classroom.  

1. Do you prefer teacher or peer feedback? 
2. Do you like live real-time feedback? 
3. Does live real-time feedback help you in your learning? 

The questionnaires were suitable for the age and stage of the children as it allowed them to 
discuss their own views without pressure from their peers.  At the end of the study, the 
children completed the same questionnaire and these were compared with the initial 
questionnaires to examine the impact live real-time feedback may have on the children’s 
learning.  

 

Findings 

Children’s Jotters 

When comparing work from the children’s jotters I found that when the teacher gave live 
real-time feedback they took the feedback on immediately and were positive about this 
feedback rather than when their peer gave them feedback.  In week 1 Child A was 
encouraged to remember finger spaces.  In week 2, he ensures he has used finger spaces.  
However Child B received peer feedback to remember capital letters and no change or 
improvement can be seen in their jotter. 

Observation Notes 

When observing the children I noticed that the children enjoyed the responsibility of giving 
feedback to their peer.  Most children were excited to use the highlighters to give feedback 
and this helped them structure their feedback.  

When the teacher gave the children live real-time feedback or asked them about their work 
the children seemed engaged by nodding and agreeing with the comments given.  Most 
children when asked to read over their work could spot their mistakes and they were able to 
make the changes immediately to their work.   



Questionnaire 

When looking at the questionnaires in Figure 1, the children’s opinions of children liking live 
real-time feedback rose increased.  It is also revealed that children prefer teacher feedback to 
peer feedback.  The children’s value of live real-time feedback also rose dramatically.  
However I believe that before conducting this enquiry the children were unaware of what the 
terms ‘quality feedback’ and ‘live real-time feedback’ meant.  As a result of conducting this 
enquiry, the children were aware of what these terms meant and could answer the questions 
honestly.  

Figure 1 
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Figure 3  

 

Pupil Voice 



When listening to the children taking part in this enquiry it can be said that the children had 
mixed opinions about both real-time feedback from the teacher and their peer.  Children said: 

“I like when my teacher looks at my work, she always tells me something good and something 
I can do to make my work better.” 

“I like when my teacher looks at my work and talks to me about it but I always forget what 
the teacher says the next day to work on my wish.” 

“I like when my partner looks at my work because they say nice stuff about it.” 

“I don’t want my friend to look at my work because they will say something is wrong when I 
know it isn’t.” 

 

Conclusion 

In conclusion, the use of live real-time feedback in the classroom is very beneficial to the 
children’s learning.  Children were more open to feedback and they grew in confidence when 
giving live real-time feedback to a peer.  However this enquiry has raised future questions as 
some children in the class did not like live real-time feedback and instead needed their 
feedback written in their jotters.  This could be the starting point of another enquiry into the 
different ways of providing quality feedback.  

 

Implications for the Future 

The findings and conclusions made from this enquiry are going to be used to change my 
future practice.  I am more aware of the importance of providing live real-time feedback from 
myself or a peer and the positive aspects this can bring.  I am mindful that each class 
responds to different feedback strategies and as a developing practitioner I will be open to try 
new and different approaches for these different ages and stages.   

During the enquiry I read academic literature surrounding the concept of ‘assessment is for 
learning’ and more specifically ‘quality feedback’.  I became more aware of the importance 
of providing children with live feedback in their learning and I was able to see that in the 
classroom in the children’s willingness to take on next steps as well as learning conversations 
improving with their peers.  Based on my findings I feel that real-time feedback would not be 
appropriate during an assessment task.  The child and I would have a learning conversation 
after the assessed piece to discuss feedback.  

This experience has had a positive impact for my future practice as I will continue to 
encourage the pupils to engage in giving feedback in many ways and by using alternative 
resources in order to try and meet the needs of all learners. 
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