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Rationale  

Alan McLean (The Motivated School, 2003) advises ‘immediate feedback should be given 
wherever possible’. However, ‘feedback needs to help students take steps to move forward in 
their learning’) (Heritage, 2010) for it to be effective and worthwhile. Striking the balance 
between both can be tricky to negotiate in a busy classroom with a variety of needs to cater 
for. 

In this learning environment the pupils were following stage two of the local authority’s 
literacy-based programme.  Through daily writing tasks they were learning the conventions 
associated with written words, for example capitals letters, full stops, correct formation of 
letters, adding detail and how to present their work in a legible manner.   

These conventions are embedded at an early stage in their education through fun and 
engaging tasks with reinforcement and repetition of what is expected.  Currently the children 
complete their task independently after direct teaching and modelling with emphasis on core 
targets such as capital letters, full stops and letter formation. Formal feedback is provided via 
a written and pictorial format that the learners reflect upon the next day to help improve 
future learning.  

With a Scotland wide focus on raising attainment in literacy, as highlighted in the 2019 
National Improvement Framework (Government, 2018), it was decided to base this enquiry 
on what happens when we use live real-time feedback in the classroom?  

Aims  

Children within this classroom setting are repeating similar errors even after reflecting on 
previous feedback. In order to move a student forward in their learning live real-time 
feedback has been introduced into the classroom 

The aim of this enquiry was to reflect upon students’ progress against their own individual 
learning targets when live real-time feedback is offered during literacy tasks. Specifically, 
feedback would be both verbal and instant. 

Methodology  

The nature of the research was explained to the children in an attempt to gain voluntary 
consent.  I was mindful of age and stage of learners’ participating in this enquiry and 
therefore explanation was at a level suitable to their understanding.  They understood that all 
children would be receiving live feedback during lessons and how to use this to achieve their 
own learning targets 



A focus group of four learners were identified who were consistently repeating errors 
highlighted as areas for development in daily formal feedback.  

Improvement of handwriting was a whole class target and through introduction of bi-weekly 
soft start handwriting tasks the learners focused on correct formation of letters through 
drawing of patterns and letters. Each week there was a specific focus on letter groups with 
patterns that complimented their formation.  During this five-minute task two learners’ 
(student A and student B), were targeted because they required guided support in correct 
letter formation. The patterns and the letters were directly modelled into their jotter by the 
classroom teacher.  Through verbal and visual repetition of how to form the letter, evidence 
would naturally occur in their daily writing tasks. In addition, these students would be 
targeted during one read to write task per week for live real-time feedback to reinforce 
formation and consolidate transference of skill from handwriting practice. 

One student (student C) was targeted to add challenge and breadth to their tasks in the form 
of adding detail.  This was through verbal dialogue and check-ins during one literacy lesson 
per week. The student’s current work was discussed and open-ended questions proposed by 
the teacher that encouraged further detail to be added.  

A piece of work was identified to ‘benchmark’ these students before the enquiry began. Thus, 
jotter work thereafter, offered quantitative evidence to analyse and evaluate the introduction 
of live real-time feedback.   

A final student (student D) was targeted to reinforce and embed the convention of always 
writing at the beginning of a line.  This was through verbal feedback, visual aids and check-
ins with this learner during writing tasks and evidence recorded through visual examples of 
their jotter.  

Findings 

Letter Formation: Student A and Student B 

Both students in the focus group consistently wrote the letter g and s back to front.  Their 
benchmark piece of work recorded 22% and 0% sequentially of these individual letters 
written correctly.  An instant improvement was noted from week one of the enquiry when 
live real-time intervention was introduced alongside visual reinforcement during handwriting 
practice.   

The results from the following three weeks showed favourable increases in correct formation 
of these particular letters.  Interestingly during handwriting practice both students correctly 
form the letter every single time.  This indicates that letter formation is secure for these 
students when writing the letters in isolation and they need to develop transference of this 
skill into writing. 

Student A was fairly consistent in forming the letter g correct at the beginning of the literacy 
task and towards the end formation was back to front.  Suggesting that fatigue could be a 
factor to consider and that stamina and perseverance skills are areas for development in order 
to promote correct formation.   



This was not the case with student B, however, their results improved significantly from 
week 2 when correct formation of the letter s was highlighted as part of the live real-time 
feedback and their effort praised. 

See Table 1 for full results of Letter Formation 

Table 1: Letter Formation Results (Student A letter g and Student B letter s) 

Evidence Total 
% 
Correct Evidence Total 

% 
Correct 

Benchmark 
Student A 9 22% 

Benchmark 
Student B 14 0% 

Week 1 4 50% Week 1 11 73% 
Week 2 3 67% Week 2 2 50% 
Week 3 9 78% Week 3 15 73% 
Week 4 5 80% Week 4 4 75% 
 

Adding Detail: Student C 

A weekly task is writing sentences using newly learned common words. Student C is very 
able and always keen to finish first.  They were targeted to challenge their learning by adding 
more detail.  The live real-time feedback was very successful in prompting this learner to add 
detail.  Table 2 results highlight that the average number of words, per sentence, increased 
significantly after teacher-peer (T-P) verbal dialogue and live real-time feedback were 
introduced. 

Table 2: Adding Detail (Student C) 

Evidence 
Average words 
per sentence 

Benchmark	 11	
Week 1 15	
Week 2 20.6	
Week 3 15	
Week 4 26	
 

Presentation of Work: Student D 

The first three weeks of this enquiry were not favourable in prompting this student to always 
write from the beginning of the line.  Even when a pictorial pencil was inserted at the 
beginning of a line subsequent writing on lines started further out.  See appendix 1 for 
examples of jotter work.  Live real-time feedback in the form of teacher-peer dialogue about 
where to start writing on the line was having no impact at all.  Formal feedback was not being 
reflected upon either at the start of the next lesson. 



During week 3 of the enquiry dots were inserted into the jotter as a visual prompt for the 
student to ‘ping’ back to the start.  This made a significant improvement and subsequent 
weeks in the enquiry show considerable progress in presentation of written work.  

See appendix 2 for visual dot intervention and appendix 3 for subsequent tasks showing 
improvement in written presentation.  

 

Conclusions 

The findings (albeit from limited data analysis due to the short-time scale of this enquiry) are 
a positive indication that the introduction of live real-time feedback into a classroom has 
significant benefits to a student’s progression in their own learning.  

Surprisingly, live real-time verbal interaction was the intervention that provided lesser results 
when used independently. On the other-hand, when verbal feedback was offered in 
conjunction with visual aids, modelling and prompts immediate positive impacts to learning 
progression were noted for the students individual learning targets.   

Impact for Future Practice 

With regards to the letter formation it was interesting to note that incorrect formation could 
be due to fatigue as tasks progress.   Being mindful of this and the age of this particular class 
it would be prudent to introduce ‘brain breaks’ to enhance future learning and build stamina 
of the learners. 

The importance of visual aids to enhance learning for all has been proven in endless research 
and this enquiry has highlighted that utilisation of basic visual aids can have a positive impact 
on learning.   

Alan McLean states ‘as much information should come from the students as possible’  
(McLean, 2003) and suggests they gain this from self-evaluation, peers and teachers.  This 
enquiry only evaluated the impact of teacher feedback on a learner’s progression and it would 
be interesting to conduct a study on the impact of self and peer evaluation.   

Praise for effort is noteworthy in this enquiry and it had a positive impact on the learning for 
student B.  When the letter s was formed correctly and highlighted as part of live real-time 
feedback with effort praised for “trying really hard to write s the correct way” the student’s 
correct formation of s noticeably increased in the last two weeks of the enquiry.  Going 
forward it is important to embed praise for effort as second nature into a classroom 
practitioner’s daily routine. 

This enquiry highlighted the need for teachers to have a secure relationship with the students 
in their care and have an acute awareness of individual targets each student is working 
towards.  Live real-time feedback only becomes relevant and beneficial if the live feedback is 
personally suited to that particular student’s needs.   
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Appendix 1 

Example 1 and 2  

Visuals of student D’s work when live real-time feedback was solely verbal dialogue between 
teacher (T) and pupil (P), the formal feedback recorded at end of the task. 

	

 

	



	



 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2 

Visual of student D’s work when live-real-time feedback was (T) to (P) verbal dialogue and 
visual aids / prompts inserted directly into the jotter during dialogue. 

	

	

	

	

	

	

 

 

 

 



Appendix 3 

Example 1 and 2 

Visuals of student D’s work after visual intervention, NB (T) to (P) live real-time feedback 
was still taking place during these tasks. 

 

 



 

 

	


