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Rationale 

This enquiry details an account of what happens when real-time feedback is provided 
to pupils during lessons. A teacher’s aim is to help students improve their skill 
towards their work.  This can be done through verbal or written feedback.  Sounds 
simple?  Yet, Wiliam (2016) acknowledges the apparently easy task of giving 
constructive feedback is a lot harder than people imagine.  The most important thing 
about feedback is after it is given what then does the student do with it.  Although this 
is not something we can just leave at the feet of the students; as teachers we need to 
take up the responsibility for motivating our classes to want to engage with the 
feedback they are given, driving them to want to improve. McLean (2011) is very 
much focused on The Motivated School, as he believes that: ‘Motivation is the glue 
that holds everything together,’ (McLean, 2011).  This thinking goes hand-in-hand 
with Vygotsky zone of proximal development, where he states: “The distance 
between the actual developmental level as determined by independent problem 
solving and the level of potential development as determined through problem-
solving under adult guidance, or in collaboration with more capable peers”, 
(Vygotsky, 1978, p. 86).  Interaction between student and teacher is crucial to the 
learning process and so it is necessary for the teacher to reflect and find new ways to 
communicate feedback in a clear way that students can find success and build upon 
and improve their already acquired skills.   

Aims 

The aim of this enquiry was to examine the effect of providing real-time verbal and 
written feedback to students, addressing areas of improvement within the English 
classroom.  Over a number of weeks the aim of the enquiry was to engage with two 
different types of feedback and see what, if any, outcomes they produced.  Both kinds 
of feedback was carried out in a positive reinforcement manner and encourage the 
students to adapt their work in order to improve.  After the written work and feedback 
had been collated the students also took part in a questionnaire stating their preferred 
method of feedback.  This showed through their verbal and written feedback what 
they engaged with most and how it improved their work. 

Methodology 

A first year class was chosen to carry out the inquiry, which comprised of 27 students.  
Before beginning the enquiry into the written tasks, the students were put into groups 
so that as a class they would decide the aim of the creative writing and what would be 
the success criteria.  The creative writing was carried out over a period of four weeks 
with written and verbal feedback given over the course of the work.  Six different 
students were chosen whose work would be given a closer inspection than the others, 
although the whole class would be taking part in the enquiry and questionnaire.  The 
students picked had been chosen at random, it was not based on their ability but three 
girls and three boys chosen from lollipop sticks.    



During the enquiry students already knew the aim of the piece of their creative 
writing and the success criteria.  During their writing period it had been agreed 
beforehand what each expected outcome was for each period.  Period one: Agree on 
writing piece and success criteria.  Period two: They had to write the beginning of 
their story.  Real-time written feedback was given at this time to the six chosen 
students.  Period three: Students had to continue with their story with the same six 
being given real-time verbal feedback.  Each time feedback was given it was marked 
and dated on the student’s jotter. In addition the student was then asked to confirm 
that they have understood the nature of the feedback.  Do they know what they need 
to do next?  The student will clarify with either a yes or no answer.  If yes they will 
then be expected to act on given feedback whether it be fix punctuation or remove 
capitals etc.  It will be noted before the next session if the student has fixed their work 
based on the feedback given. For example the teacher checked their jotters to see if 
they had self-corrected their previous work as had been recommended in their 
feedback.  The teacher also checked work to see if the student then continued to use 
the feedback that had been previously given since the feedback.   All the students 
after the four weeks were then given a questionnaire asking what kind of feedback 
they preferred.  The tick-a-box questionnaire asked if they preferred, written, verbal, 
neither because they do not engage with any feedback given or data for other.   

• 18 preferred written feedback 
• 7 preferred verbal feedback  
• 2 stated neither 

 

Findings 

The teacher analysed the first piece of completed written work where the written 
feedback had been used.  The student’s work at the time of writing had been corrected 
with a red pen, underlining spelling mistakes, misused capital letters and overuse or 
lack of punctuation.  Students were provided with comments, which specifically 
pointed out examples of mistakes in their work and were clearly marked using a 
corrections guide.  The students who were given this written feedback it was later 
noted that their writing had improved, showing fewer mistakes than before.  When 
asked how they managed to improve their work the students explained that they could 
look back at the written feedback and see how to make the changes correctly.  Having 
the written feedback in front of them gave the students a clear guide on how to fix 
their punctuation.  The only part of their work which did not show improvement was 
in their spelling mistakes, these were neither corrected nor improved on further into 
their writing.  When challenged, the students remarked that because the correct 
spelling had not been given to them they did not change it.   

Giving out real-time verbal feedback did not prove to be as effective, even though the 
students seemed to like and engage with the verbal feedback but only when it was 
positive.  As soon as the teacher picked up or tried to explain errors that had to be 
corrected only one out of the six students acted on the advice they had been given and 
went on to amend their work and keep those corrections consistent for the remainder 
of their creative piece of writing. Students felt that they got better quality feedback 
when it was given verbally but at the same time they could not remember everything 



that had been pointed out and were then unable to go back to fix everything.  
Therefore the effectiveness of verbal feedback comes into question as the students 
were then unable to then go back and self-correct their own piece of writing.   

Conclusions 

From the information collated in this enquiry, written feedback was clearly shown to 
be the more effective method of communicating with the student on providing student 
feedback with regards to improving their work.  But, there will always be room for 
both kinds, verbal and written.  The benefits can be seen from both types and if both 
used often in the classroom the students cannot help but improve.  Even those 
students who feet that they did not engage in any kind of feedback will still improve if 
the teacher is habitually guiding them to improve, especially if a certain area of the 
student’s work is targeted.  Targeted till changed.  Although some of the students do 
prefer face-to-face real-time feedback, the written real-time feedback does prove 
(within this class) to be more effective with regards to work improvement, whereas 
the verbal feedback seems to development better relationships between student and 
teacher as it has more of a personal touch.   

Implications on Future Practice 

The importance of feedback for students will always be a valuable tool to enable the 
student to improve their work.  It is also just as important for students to be able to 
choose which kind of feedback works best for them.  For students to feel achievement 
in the classroom they need to be able to understand, engage and feel motivated 
towards their work.  In order for this to work feedback, in whatever form, must be 
constructive and specific.  No generalisations, if you want the students to improve 
they must be given clear, achievable targets.  Another area that could be further 
developed in feedback is peer feedback.  Peer marking within class is a popular 
method of giving feedback among the students.  If the he teacher knows a particular 
students who struggles with remembering how to paragraph, then peer marking could 
be broken down into manageable chunks:  

• Student it shown how to paragraph properly 
• Teacher and student feels confident that they can paragraph 
• Student leads others in teaching paragraphing 
• Student peer marks other student’s work 
• Learning while teaching reinforces knowledge  

Targeting feedback on three levels, written, verbal and peer.   
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