
 

 

 “What happens when I introduce real time feedback in my classroom?”  

Chloe McMullan 

Group 4D 
 
Rationale  
This is a classroom-based practitioner enquiry on how instant verbal feedback to pupils, 
influences their engagement in work and behaviour within the classroom environment. An 
essential part of Assessment is for Learning (AifL) is feedback and how this feedback can 
make positive changes to pupils’ life’s	(Scottish Government, 2005). Feedback is an 
important teaching tool which has a strong influence on pupils learning (Hattie & Timperley, 
2007). Research into feedback has shown when learners are given advice about how to make 
improvements they will be learning at their best (Government, 2005). A similar point about 
feedback was made by (Clark, 2013) who notes that the use of feedback by students and 
teachers can be used to plan the next steps of the learning process. As professionals, we 
follow The Standards for Full Registration as set out by the General Teaching Council for 
Scotland and it is our responsibility to be effective communicators to ensure we meet the 
needs of all learners. Therefore, teacher to pupil feedback is in the interest of all teachers to 
promote literacy and numeracy as well as pupils having high expectations of their learning 
and behaviour.   
 
Aims  

1. To assess the impact of real-time feedback on pupil’s literacy, behaviour and 
engagement within social subjects. 

2. To find out if pupils can self-assess their own behaviour, literacy and engagement 
through real- time feedback.  

 
Methodology   
This enquiry was conducted over a 5-week period with an S1 social subjects class. The S1 
class attend social subjects 3 period a week and were working on their final Geography unit 
of S1 called “Scotland”. This class has a mix range of abilities and backgrounds. The whole 
class participated (28 pupils) in the enquiry but a focus group of 5 pupils (who will be 
referred to as pupil A-E throughout this enquiry) were randomly chosen. Each period pupils 
were given real time verbal feedback on their behaviour, literacy and class engagement. 
 
Throughout this enquiry there were 4 forms of evidence gathered: evidence from pupils’ 
jotters, observation teacher notes, pupil voice and surveys.  The evidence from pupils jotters 
was used to track of literacy, evidence from my observation was used to record positive 
behaviour, surveys were used to inform a comparison of before and after and the pupils voice 



was provided to inform feedback from pupils on their experiences and how they preferred 
receiving feedback. 
 
Prior to starting this investigation, each pupil answered a progress survey based on their 
behaviour, engagement and literacy skills in social subjects before and after the enquiry:  

1. How do you feel your behaviour is in social subjects? 
2. How hard do you believe you work in social subjects?  
3. How do you feel about your literacy skills in social subjects?  

Each of the 3 questions were answered using a traffic light system of red (sad face), amber 
(content face) and green (happy face). The answers of the survey were not discussed amongst 
peers and each pupil re-answered the survey at the end of the enquiry (appendix one). 
 
Literacy 
At the beginning of the enquiry each pupil was issued with the social subject benchmarks and 
what that would look like in social subjects (level 3 example – appendix two). As a class we 
discussed what each level looked like, what level they were working at and how they could 
progress to the next level. Over the 5-week enquiry pupils were given instant feedback on 
their literacy based on our discussion. Feedback was given was on spelling and grammar. As 
pupils were involved in tasks verbal and written feedback was given on spelling errors, 
missed full stops and no capital letters. 
 
Behaviour 
To promote positive behaviour through feedback pupils were firstly shown examples of 
positive behaviour and what it looks like in the classroom. Examples being “having respect 
for others and the teacher” and “Having your jotter opened and heading and L.I in so that you 
are prepared to start without Miss McMullan asking”. Pupils were then told that when they 
showed positive behaviour in the class, they would be given a small sticker on their jotter and 
feedback was given about why they had been rewarded with the sticker. Observation note 
were taken on the class register to keep track of the pupils who were receiving positive 
feedback about their behaviour and how often.  
 
Pupil engagement 
To track pupil’s engagement through their understanding of the success criteria for the lesson 
a checkpoint was introduced at the mid-point of each lesson where the children were asked to 
write down one thing that they had learned from this lesson; one thing they hadn’t fully 
understood. This allowed me to give verbal feedback in the middle of a lesson and give 
individual help to pupils when required.  
 
Findings  
Through 4 difference research methods I was able to record the progress of the pupils within 
the enquiry.	Following the completion of the practitioner enquiry the data and evidence was 
analysed, searching for meaningful patterns.  
 
Evidence from pupils’ jotters 



From comparing pupils work from before and after the enquiry I found that pupils acted upon 
verbal feedback alongside written feedback to improve their work. Pupil A was working on 
full stops at the end of sentences which over the course of 5 weeks was writing sentences 
with the correct punctuation at the end. Pupils D and E were working on spelling and after 
weeks over verbal feedback of common words within our course pupil E spelling improved 
whereas pupil D was making regular spelling mistakes despite the feedback on commonly 
used words.  
 
Teacher observation notes 
When observing the pupils, I noticed that pupils enjoyed being rewarded based on positive 
behaviour. The verbal feedback given by the teacher was received well by pupils and they 
were able to work out why others were being positively rewarded and what they could do to 
change their behaviour. 4/5 pupils had more than one feedback about their behaviour over the 
course of 5 weeks and 1/5 only presented positive behaviour on one occasion and who did not 
take on board and continue based on the feedback.  
 
Pupil voice 
From listening to the children’s voices and opinions it can be said that the children had mixed 
views concerning verbal feedback from the teacher. During these conversations’ pupils said:  
“It’s a change being told that your behaviour is positive as we aren’t normally rewarded. It’s 
fun and I think it helps pupils who are misbehaving as they can see how well others are 
doing.” 
 
“I don’t like having to write down one thing I haven’t fully understood during the lesson as I 
find it difficult to write what I haven’t understood.” 
 
“I like having feedback on my spelling and when you write down what the correct spelling is. 
If this didn’t happen I wouldn’t notice and it would always be wrong.” 
 
“I enjoy the checkpoint as it shows the progress I am making and it’s a way to show the 
teacher what you are stuck with so she can help.” 
 
Progress survey  
The results from the progress survey before and after the enquiry show that feedback how 
changed pupils’ attitude towards themselves in class. The initial results can be seen below:  



 
 
When the survey was completed again there was a few changes. For question one, pupil C 
kept the answer as green, Pupil D and B kept their behaviour at amber whereas pupil A and E 
felt their behaviour had improved to green. Showing that feedback has improved by 40% of 
the focus groups behaviour. For questions 2, 60% felt their work ethic was green and 40% 
felt it was amber. The pupil to change this was E with the other 4 pupils staying the same. 
Finally question 3, after the enquiry t Pupil D felt their literacy skills were amber making it 
an 80%/20% split. Pupil D may have felt this was due to not fulling understand what their 
literacy skills were before the enquiry and after getting feedback has been able to better asses 
his own work and progress.  
 
Conclusions 
In conclusion, the use of real time verbal feedback was in fact very beneficial to the pupils 
learning. The majority of the focus group enjoyed receiving feedback on their behaviour, 
literacy and engagement and where able to evaluate the improvements in these areas. 
However, not all of the focus group found the feedback helpful and some didn’t like verbal 
feedback on areas of lessons that they were struggling with. 
 
Implications for Future Practice  
I will continue to use checkpoints within the classroom as either a plenary to gather feedback 
from the pupils to guide learning or at a mid-point in a lesson, this will allow me to give 
instant feedback relating to the success criteria of the lesson. I will also continue to reward 
positive behaviour, however as a class as a whole to include individual accountability and 
feedback can be given to individuals and as a whole. I will continue to give verbal feedback 
in conjunction with written feedback so pupils can revisit feedback. Feedback will change 
each year with new classes and pupils. 
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