
 

 

What happens when we use live real-time feedback in the classroom?  

Seana Preston 

Group 4D 
 
Rationale  
The General Teaching Council for Scotland GTCS (2012) describes practitioner enquiry as a 
way for teachers to engage with research, with the aim of providing more effective learning 
and teaching for them and their students. This was addressed as being one of the ways in 
which the teaching profession would adapt to the demands of the 21st Century and was 
reported by Donaldson (2011) as a way for teachers whom he described as ‘agents of change’ 
to ‘actively seek, apply and evaluate approaches to supporting children in ways which result 
in tangible improvements to learning’. Not only is there a focus on enquiry within Scottish 
Policy but the GTCS (2012) standards for registration also state that fully registered teachers 
should, ‘Have knowledge and understanding of the importance of research and engagement 
in professional enquiry.’ (2.3.2) and that they should engage in this and apply it to improve 
teaching and learning. Taber (2013) reinforced that the purpose of the research should be to 
inform immediate working environments.  

The area of focus agreed with my colleagues was assessment. Assessment for Learning 
(AiFL) is an integral part of teaching and learning and feedback is instrumental to learning 
and achievement. Black and William 1998; Hattie, 2009 claim that formative assessment can 
substantially improve pupil achievement.  

Aims  
The aims and focus of this enquiry were to explore what would happen when real time 
feedback was introduced within a primary 7/6 class. Specifically, the feedback would be 
verbal and instant with the intent to provide instant constructive guidance for pupils on how 
desired outcomes and intentions can be achieved which would ultimately lead to: 

1. an improvement of pupil attainment in Literacy. 
2. an increase in pupil engagement and motivation. 

 
Methodology  
The enquiry was carried out over a 5-week period, week one involved surveying my 
composite class of 23 pupils, 12 from primary 7 and 11 from primary 6. The purpose of the 
survey was to gather their opinions of assessment and its purpose. This information enabled 
me to gauge the children’s views and perceptions. To capture interest and explain to children 
the purpose of the enquiry I introduced a new assessment technique with a focus on verbal 
feedback but also including an instant visual feedback prompt/stimulus. I explained that over 
the next few weeks, throughout teacher, pupil self and peer assessment we would use green 
highlighter for ‘Go Green’ and pink highlighter for ‘Think Pink’. Appendix 1.  It was 
explained to the children that during taught writing or writing across the curriculum real – 
time feedback would be provided. This involved either a verbal comment, often accompanied 
by a pink dot where I need the child to think about their work or a highlighted section were 



the child had shown success towards set criteria, Appendix 2.  This was implemented with 
the whole class and the children quickly responded enthusiastically to this. Through continual 
formative assessment since the beginning of term I was able to identify that there were 
specific elements of the core writing targets at second level, that various children within the 
group would benefit from having additional support and focus on, to develop their core target 
skills across daily and taught writing. These skills, which are shown in Appendix 3, had been 
taught progressively from early level yet still required development, in addition to this and as 
with many interventions, this enquiry would also impact and benefit those not which were not 
specifically identified as requiring support. Therefore, this enquiry would focus on providing 
instant verbal or visual feedback for all children in the class and data was collated before, 
after, and during the process. As the information was being gathered from naturally-arising 
data, it was not considered necessary to request ethical approval from any institutions or 
individuals. A risk assessment was carried out to ensure that no student was at risk. The 
learners were participating in their everyday work, the enquiry was focused around analysis 
of my reflections of observations and the pupil’s perceptions of how they felt that the 
feedback helped them, in terms of progression and motivation. No individual children were 
mentioned, all data was anonymised, and my mentor concurred that it was a valuable way to 
try and identify the most effective assessment strategies for the pupils. 
 
Findings  
I used Plicker, which is an assessment tool that can be used as a quick and simple way to 
check student understanding. This assessment tool allows teachers to collect on-the-spot 
formative assessment data and is a valuable resource, which I had introduced, and have used 
often for pupil choice, voice, and assessment, Appendix 3.  It was designed to help teachers 
achieve ‘deep learning, by viewing data as a starting point, not just an ending metric.’ This 
proved to be a valuable assessment tool for gathering and presenting responses. The children 
liked the anonymity offered by this which encourage them to be completely truthful in their 
reflections. I analysed results provided in pupil questionnaires as well as keeping reflective 
diary on any useful insights that I noticed over the four week period and any increase to pupil 
motivation, I did find that they children using the visual stampers and highlighters for self 
and peer assessment as with a specific assessment criteria they were confident in providing 
accurate feedback. This all helped me to establish the findings of this small-scale enquiry.  

The children completed a survey on Week 1 which addressed their understanding of 
assessment, learning intentions and success criteria.  

I found that there was a definite improvement in the awareness of the core targets, as the 
enquiry progressed there was a notable improvement in how children began to recognise 
errors and edit their work as they went along. This, as well as starting to use capital letters 
correctly and punctuate more efficiently were the most obvious improvements. 

Graph 1  

Shows the result of the responses provided by the pupils at Week 1 and Week 4 of the 
enquiry. In the first week children were unfamiliar with what was meant by visual feedback 
resulting in only 8% of children selecting this, 78% chose written with 13% selecting verbal. 
Upon reflection I would emphasise and explain to children that that visual feedback involved 
the stickers and stampers so that they had a greater awareness which could potentially impact 
the results.  At week 4 the figures had changed with 43% preferring verbal, 30% still 
choosing written and 26% opting for visual. 



This shows a clear increase in the pupils preferring verbal feedback – the reason given being 
that it allows them to act upon advice straight away, surprisingly though children surveyed 
advised that they still liked to receive and read teacher and pupil comments in their jotters as 
they liked to read positive comments to remind and encourage them.  

 

 

Graph 1  

Conclusions  

The enquiry has demonstrated the value of the students being actively involved in the 
process, using a range of assessment strategies beyond verbal and written. Feedback should 
be practical and accessible to improve outcomes and raise attainment. Dylan William 
recorded his views on feedback on learning and states that ‘There’s lots of different ways of 
looking at feedback, but a very important way of looking at feedback is whether its ego 
involving or task involving.’ It is therefore evident that all assessment for learning should be 
linked directly to the intended learning with the purpose of development. 

Implications for Future Practice  

This was a small-scale classroom enquiry, and as such, was, 'situationally unique' Stoll 
(2003), therefore it is necessary to point out that there are considerable limitations to the 
research. The children were encouraged to reflect and be honest with responses, however it 
should be considered that the children may have been giving the responses they thought were 
desired, the perceived ‘right answer’. The enquiry was undertaken over a very short period, 
during which teaching, and learning was interrupted because of midterm holidays. It should 
be noted that the result experienced with this group of children may not necessarily be the 
same with a different group of children or within a different setting. Assessment is such an 
integral part of teaching and learning that there will always be ways to try and utilise this for 
maximum impact and this is an area which will I will continue to develop as a practitioner. 
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Appendix 1. 

Visual feedback to remind children when assessing their own or peers work. 

  

Verbal Feedback given when teacher has offered feedback          

Written comments provided.  

Appendix 2. 

 

 

 

 

 

 

 



Appendix 3.  

 

Appendix 4. 

Second Level Writing Success Criteria 
Creating Narrative Texts 

 

Core Targets: 
• With increasing independence, spell all commonly used words correctly by applying prior 

knowledge of spelling rules and strategies – LIT 2-21a 
• With increasing independence and accuracy, spell less commonly used and technical words 

- LIT 2-21a 
• Confidently and accurately use a wide range of punctuation - LIT 2-22a 
• With increasing confidence, use more complex sentence structures - LIT 2-22a 
• Accurately use paragraphs to separate ideas/events - LIT 2-22a 
• Use a wide variety of conjunctions/connectives to link ideas and join sentences - LIT 2-22a 
• With increasing accuracy and independence proof read and edit writing - LIT 2-23a 
• Use linked, legible handwriting to present work attractively using appropriate forms of 

layout - LIT 2-24a 

 



 

 

 


