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Rationale 
Immediate feedback strategies provide the opportunity for pupils to engage in improving 
their work, active and constructive engagement of the learning objectives as well as pupil 
motivation. As teachers, it is imperative that feedback is provided on a lesson by lesson basis, 
allowing children to feel consistently engaged with their learning, have increased 
contribution to a task, and enhance their level of success in the learning intention. It is widely 
discussed in the document, ‘Assessment is for Learning’ that formative assessment enables 
students “to understand the level of learning they have achieved”. Black & Wiliam (1998) 
found that formative assessment strategies do indeed raise the standards of attainment with a 
focus on the key to successful learning being “high self-esteem”. By checking their work and 
monitoring their own achievement, children are able to make choices which lead to the 
achievement of their learning goal (Mitchel, D., 2006). If children are not engaged in the 
practice of reflecting on their work with a teacher, they are left with little opportunities to 
improve and worse still, rectify where they have not met the learning criteria. With this in 
mind, the following inquiry will demonstrate how direct feedback/dialogue with pupils about 
their contribution to a task instils a growth mind-set in children as well as encouraging pupil 
engagement.  
 
Aims 
To evaluate the impact of real-time feedback on pupil engagement to: 

• Increase pupil interaction and engagement in learning 
• Improve self-esteem and motivation by supporting learning and thus improving pupil 

confidence 
• Engage in constructive dialogue with peers to improve learning 

 
Methodology 
As advised by Dylan Wiliams (2018), it is proposed that providing feedback based on how a 
pupil can improve in their contribution to a task is more effective than commenting on how 
well they have done compared to the rest of the class, often referred to as ‘ego feedback’. 
Bearing this in mind, data was collected on pupils across various areas of the curriculum.  
 
During the lesson, as the children were working on task, the teacher sat amongst the children 
and stated that they would check over and work with anyone who was struggling. When 
pupils approached the teacher, they asked them to sit next to them with their jotter and 
discuss what they have already done or what they understand of the learning intention.  
 



Wiliams states that when a student gets a piece of feedback, the first thing they do is think. 
They don’t react emotionally or disengage, but they think. As Wiliams instructed, Smith 
(2007), advises that effective marking takes place when teachers resist the temptation to mark 
every detail of classwork. He explains it is more worthwhile to focus on “aspects of content” 
than always correcting grammar and spelling, since correcting common spelling mistakes and 
the like can be done when the lesson is focusing on that area in particular.  
 
Following a clear focus on supporting the learning of a pupil by ‘scaffolding’ learning, 
providing useful feedback, the children were provided the opportunity to improve, progress 
and develop their contribution to a task. Bosanquet et al. (2015) describe the idea of 
‘scaffolding’ as “providing a small piece of information at the right time to assist their 
progression with the task”. A focus on the learning goal was made with the pupil, allowing 
them to reflect on what they have understood of the task and follow the success criteria more 
closely. Once the children were more comfortable with their next steps, they were confident 
and motivated to do better. Through regular appraisal or constructive suggestions from the 
teacher, students gain awareness of what they need to do to be successful, remain motivated 
and set goals for what they want to be successful in throughout learning experiences (Bose & 
Rengel, 2009). 
 
Findings 
With each interaction, a conversation took place about what had been understood about the 
lesson objectives and what could be improved. It was found that the pupils who lacked in 
confidence in their understanding of a task, benefited from a dialogue about the learning 
intention and success criteria. Understanding improved when a dialogue took place, and 
children were able to answer questions comfortably and use teacher-feedback as an 
opportunity to think and use the resources available to them in the correct way. After 
assessing the children on their initial contribution to a task, they were provided with valuable 
feedback including appraisal when it was evident that they had focused on the aims and 
objectives of the lesson. For example, a pupil answering inferential questions in a Reading 
task, was unable to comment on the author’s use of figurative language as being ‘effective’. 
After working with them to provide a thorough understanding of the word effective, the pupil 
was able to define the word and provide clear responses about the impact of the language 
used in the text. Without the interaction of the word ‘effective’, the pupil would have been 
short of meeting a vital part of the lesson objectives. 
 
During a Narrative Writing lesson, a pupil using a stimulus provided to provoke inspiration 
for a story, struggled to develop their writing. The pupil had written half a page of their story 
and was asked to read it back to the teacher. After the pupil had read the story, the teacher 
read it back to them one sentence at a time, using a pencil to underline grammatical errors, 
and a star for good use of imagination to develop the story. After marking the writing, oral 
feedback on the stars was provided, allowing the pupil to recognise their good use of 
creativity. They were then questioned about where they wished the story to lead to, the 
possibility or developing a character, the option to introduce a plot twist, or a focus on the 
genre. The success criteria of the lesson were to use the stimulus provided to focus on one or 
more of these criteria to develop the skill of imagination. Exploring the vast amount of 
options available to the pupil led to feedback through questioning the pupil on what they had 
already written and how the story could be developed. Instead of telling the pupil what they 
should be writing, they were provided with endless avenues of where the story could be 
taken, consequently providing the space for pupil voice and freedom to enhance a piece of 
writing.  



 
In another interaction with a pupil, it was found that progression was hindered due to the lack 
of motivation and self-belief. Reminding the pupil about their previous successes in similar 
tasks opened up a dialogue about being successful in the task at hand and encouraging the 
mind-set that they are capable of any other task. Speaking to the learner about any previous 
learning, and providing feedback on how to improve what had already been working on 
helped them to identify what was blocking them from believing they can be successful in any 
task. Providing the space to grow and cultivate that growth with this particular child is 
integral and consistent feedback is a necessary part of self-appreciation. It is in fact 
detrimental to the pupil’s learning if the correct amount of feedback at the right time is not 
provided and for this reason, it is important to amend teaching in order to extend the 
opportunities for real-time feedback.  
 
Conclusions 
It was evident that providing real-time feedback on pupil progress had a clear and positive 
impact on pupil’s success. By opening up a dialogue with children and reflecting on their 
understanding of a lesson, real-time feedback provided a deepened understanding of a task. 
By questioning children on their understanding and supporting them on the content of their 
contribution rather than what they have done well, was more effective than passively praising 
them. When children were given feedback, it was found that their experience of learning and 
their development in that task was much more enriched. 
 
It was found that individual interactions with children about their contribution to a task led to 
more effective dialogue and confidence in their ability to be successful. Providing feedback 
during group tasks on a child’s contribution to discussions does lead to constructivism but it 
has been found that individual feedback is more helpful. Feedback provided on one-to-one 
basis is less distressing and more nurturing.   
 
Implications for Future Practice 
The experience of recording the impact that real-time feedback truly has on a child’s 
development has led to further and deeper interactions with children whenever the 
opportunity arises. It has led to lengthier interactions with children and maximising the time 
to provide feedback on a daily basis to ensure that individual children have the opportunity to 
feedback and dialogue from a wide range of abilities and backgrounds.  
 
If it has not been possible to interact with children, then feedback is always provided in 
written comments and children are given the time to reflect on written comments as a class, 
discussing possibilities for improving on the next task. This has proved to be effective in that 
pupils know how successful they were, and how much more they are able to achieve in the 
next related task. 
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