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Rationale 
An essential part of formative assessment is feedback to the learner, both to assess their 
current achievement and to indicate what the next steps in their learning trajectory should be. 
Through the research conducted in ‘Assessment for learning: Putting it into practice’ (AiFL) 
(Paul Black C. H., 2003) and discussion in our peer group, it has been recognised that there is 
a common problem with how children often receive feedback. 
Feedback given as rewards or grades “enhances ego rather than task involvement” (Paul 
Black C. H., 2003) – that is, it leads students to compare themselves with others and focus on 
their image and status rather than encouraging them to think about the work itself and how 
they can improve it. Feedback by grades focuses students’ attention on their ability rather 
than on the importance of effort; damaging the self-esteem of low attainers. Feedback which 
focuses on what needs to be done can encourage all to believe that they can improve. Such 
feedback can enhance learning; both directly through the effort that can ensue and indirectly 
by support. 
 
 Such reflections on teachers’ practice, together with the impetus to seek change from the 
Butler Study (Butler, 1987) has encouraged many teachers to envisage how feedback might 
be used differently in their classrooms.  
Immediate feedback strategies provide the opportunity for pupils to develop a growth 
mindset (Clarke, 2005) , where formative assessment is key in building pupils’ self-esteem by 
involving them in the learning. However, research conducted by Black and Wiliam (Paul 
Black D. W., 1998), proposed that overall, formative feedback was an aspect of practice that 
teachers find difficult. For the purpose of this inquiry, it involved finding the best way to 
communicate to the learners about what they had achieved and what they needed to work on 
next. This involved more than simply not giving a mark or a grade. It was also about 
engendering behaviours in the learners that would lead them to take action on the feedback 
and about providing a support system that fostered this approach. By checking their work and 
monitoring their own achievement, children are able to make choices which lead to the 
achievement of their learning goal (Mitchel, D., 2006).  
AiFL takes place while learning is still in progress in order to enhance learning by 
encouraging pupils to make relevant adaptations while they are still actively engaged in the 
learning. Vygotsky’s Zone of Proximal development supports the use of verbal feedback as it 
fits with a social constructivist perspective on learning that details the important role that 
social interactions have on children’s ability to retain information (K C Powell, 2009).  
 
 



Aims 
The aim of this inquiry was to monitor the effectiveness of real time feedback over various 
parts of the curriculum and find out not only if children attain more when given instant 
individual feedback but in which areas it is most noticeable. In particular,	the	enquiry	was	
seeking	to identify how this affected children’s motivation and attainment.  
 
Methodology 
The enquiry was conducted in a P2 classroom of 30 where the majority of children (28) were 
SIMD 6, and the rest (2) in SIMD 1. A focus group of 6 children were chosen, 2 of whom 
were SIMD 1 and the other 4 children were chosen as they had been previously identified as 
requiring additional support to ensure they could achieve their full potential. Prior to the 
investigation, children had carried out an assessment piece of work and this was carried out 
again at the end of the research to investigate the effect of using instant feedback.  
During the lessons, good use of formative assessment had already been established: feedback 
was given to children by using a highlighter or pen to highlight good pieces of work (green) 
and pieces of work which needed work (pink) with a comment given for any work that was 
not being completed as expected. The school in this enquiry has recently developed a 
consistent marking approach in literacy that supports this, and also involves a marking code 
that children have attached to the jotter. Each symbol indicates an aspect of their core literacy 
targets - one of the symbols drawn in green on a piece of work indicates that they have 
applied the core target; in pink shows that they need to work on the target. 
A simple and effective formative assessment technique was used for students to assess 
engagement and understanding before and after the study. We employed ’traffic light’ icons, 
labelling their work green, amber or red according to whether they thought they had good, 
partial or little understanding. Students could justify their judgements in a peer-group, so 
linking peer- and self-assessment. At the end of each lesson, children were asked to traffic 
light their work according to their understanding. 
A note was kept of the focus group children’s traffic light for that day, and a note made as to 
whether feedback had been provided or not. The focus group of children were not the only 
group of children to receive formative feedback, however for the purposes of this enquiry, 
only their evidence has been used to inform the results. It is proposed that providing feedback 
based on how a pupil can improve in their contribution to a task is more effective than 
commenting on how well they have done compared to the rest of the class, often referred to 
as ‘ego feedback’ (Stan Williams, 2018). Bearing this in mind, date was collected on pupils 
across various areas of the curriculum. 
 
Feedback during lessons was given verbally and the children were given a voice to inform me 
of how they felt the feedback was helping them. Verbal feedback was assessed by observing 
and listening to the reactions of the children. Previously, some issues with comment-only 
marking were: 
  

• Students compared work with their peers as their first reaction on getting work back 
and had to be reminded to check their previous work for the next steps in learning. 

• Allowing students to read and question comments written on work in class, was 
particularly time-consuming. 

• Comments had to be lengthy as it was to mark an entire piece of work. 
• Children often would not act on pink lines/dots when they were applied during their 

writing with limited dialogue to support it. 



• Similarly, the same written comments frequently recurred in students’ books, 
implying that students do not take control of their learning by acting on the 
comments. 

 
 
Over the course of the project, as ideas were moved forward with, strategies were developed 
and reshaped. Some ideas were found to function better than others in terms of bringing 
about change in the classroom which was found to be productive, and through the work on 
such experiences the application of real-time feedback was transformed. One factor that 
influences decisions about what to try and what to develop was the context in which the 
teacher found themselves. This was because judgements were having to be made about how 
formative assessment could be implemented within the constraints of assessment procedures 
within different classes and different schools 
 
Findings 
It was found that children have a slightly negative outlook to many areas of the curriculum – 
something which had been worked on. ’Growth Mindset’ had been implemented at the start 
of the year to combat this. Children have to think positively about what they are learning and 
are reminded about the importance of practice and “the power of ‘yet’”. The strategies 
implemented during the positive mindset are now discussed regularly within all lessons and 
this has been a main factor in helping children to receive feedback with a more positive 
attitude to learning. Feedback was given verbally and by writing quality comments in their 
jotters that related directly to the learning intention and success criteria. The children looked 
forward to hearing the feedback immediately. Through observation, it could be seen that by 
giving positive feedback pupils were given a sense of achievement and by listening to the 
conversation a positive response from the children could be acknowledged. Open questioning 
was used so that the children could think about their answers and problem solve in discussion 
with myself and peers. 
 
Looking at the evidence of traffic lights in children’s work, it is not possible to draw a single 
conclusion from this about whether feedback improves a child’s attainment. There is no link 
between children receiving feedback and the traffic light they gave their work on any day and 
most of the time children self-assessed with a green traffic light, even when no feedback had 
been given. One issue related to this may be that children self-assessed incorrectly; there 
were times when children self-assessed as green when it appeared that they had not 
understood the learning properly. Therefore, the evidence from traffic lighting was in-
conclusive as to whether feedback had improved children’s attainment. 
 
Qualitative data was collected through verbal interactions with the focus group. Children 
explained that the instant individual feedback which they had received from the teacher 
helped them “find new strategies” in Maths, “know what they were doing well” in Literacy 
and “meeting their learning intention” in P.E. They were confident in sharing their strategies 
and more assured in self-assessing their work by checking again Success Criteria as they’d 
had support in doing this on a personal level. This further emphasised that instant individual 
feedback was a positive intervention in the classroom. 
 
 
Conclusions 
By recording the impact of immediate feedback, children’s work and confidence appeared to 
be improved. It was ensured the feedback was positive and if pupils did not have the correct 



answers open questions were used to help them. Unfortunately, in a large classroom of thirty 
children it is very difficult to get around the whole class as it is time consuming giving good 
quality feedback to each child.  
It appears to benefit children’s ownership of their learning, the quality of their work, and 
raise attainment – especially in those who require extra support – when immediate feedback 
is combined with other formative assessment strategies: peer and self-assessment using 
success criteria; effective questioning; talking and listening strategies; sharing learning goals; 
modelling ideas by using real examples; using strategies which maximise pupil thinking and 
articulation.  
 
 
Implications for Future Practice 
I will be using immediate feedback in all my future lessons. Feedback is important for 
formative assessment and helps to raise the attainment of children. I acknowledge the 
difficulty of giving immediate feedback in a large class setting. A rotating system of teacher, 
peer and self-assessment would work if implemented correctly. 
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