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Rationale 

Equity can be achieved by ensuring every child has the same opportunity to succeed. The 
Scottish Attainment Challenge was launched in 2015 with the aim of bringing a greater sense 
of urgency and priority to closing the poverty related attainment gap, effective, efficient 
teaching practices such as the use of real time feedback is essential in delivering this equity in 
the classroom (Education Scotland, online). North Lanarkshire Council as one of the nine 
most deprived councils in Scotland have had a huge focus in tackling the inequalities through 
numerous inter-agency interventions such as read, write inc. With teachers always being 
pegged as the most important resource in the room it is also important for North Lanarkshire 
Council to upskill teachers and challenge them to develop innovating pedagogies which are 
proven to work. Dylan William has spoken of the importance of assessment for learning and 
feedback, how specifically feedback can and should move learners forward (William, 2009). 

From these learned principles I have chosen to investigate real time feedback as an effective 
teaching practice that can contribute to North Lanarkshire’s challenge on attainment. Black 
and William (2009) have explored how good feedback empowers young people in their 
learning and increases the efficiency of other teaching pedagogies. Two of the 12 
interventions recommended from the Scottish Attainment Challenge (Education Scotland, 
online) is the commitment to educational research within the classroom and promoting a high 
quality learning experience. It has been through this experience the impact of consciously 
targeting these recommendations has been clear to see. Its importance has been echoed by 
Kirkton, Hallam, Peffers, Robertson & Stobbart in 2007. It is from these key readings that the 
rationale for this enquiry has been ratified. 

Aims 

The aims of this enquiry were to reveal the impact of positive real time feedback on the 
success of young people in their learning. The inquiry is placed within the context of an S2 
Physical Education class where young people are challenged to improve their health and 
wellbeing across a range of activities. Real time feedback has been used to help young people 
acquire new skills within Physical Education, the enquiry aims to reveal how being positive 
in the use of real time feedback can exacerbate and enhance successful learning. Within this 
class a coach like approach was adopted in teaching and feedback, aiming to focus on skill 
acquisition and developing learning experiences that promote the use of feedback in these 
contexts. 

Methodology 

Within the second year Broad General Education class this enquiry was conducted with, there 
were 5 data collection points across a six week period, this was on the same period every 
week (excluding one in service day).  
The class were comprised of young people from various SIMD groups, the largest being 



group 3 with two of these students having recorded additional support needs. Prior to the 
enquiry pupils had experienced the block of basketball and had begun to develop the skills 
needed in the activity, this is important as the stage of learning may impact the effectiveness 
of real time feedback. 

A set up a video recorder in the corner of the gym hall which captured the lesson and many of 
the interactions with the learners. 
Whilst recording the lesson it also aimed to use assessment is for learning strategies such as 
fist of five and traffic light stations to formatively assess progress. This method coupled with 
the focus on feedback allowed those young people who were working toward or just 
achieving the lessons aim and manufacture feedback in an attempt to accelerate their 
understanding.  

The video evidence method of enquiry was chosen as it was an effective method to record 
quality information, by videoing tone and body language could be unbiasedly captured which 
is important in regards to human interactions as well as gathering accurate data. 
After recording the lessons the video was reviewed and noted down each interaction relating 
to real time feedback, these words were written down in their entirety as well as the outcome 
of the feedback given. 

The last stage of the data collection process was putting the qualitative data into categories 
based upon the result of these interactions, these were; 

• positive feedback 
• instructional feedback 

And the results; 

• continued success 
• temporary success 
• continued unsuccess 
• temporary unsuccess 
• no change 

With these findings being categorised into sections, it was now possible to quantify the 
results and compare these numbers in an attempt to understand them better. 

Findings 

Within the skill acquisition phase of lessons an attitudinal default setting of young people was 
observed. The teacher has been seen as the expert and the young people as subordinates who 
await knowledge being passed down, this balance was noted to be unproductive and using 
feedback the young people were more active as agents of change in their learning. The nature 
(Positive feedback or Instructional feedback) of feedback has been the most telling finding of 
the enquiry. 

Feedback was given verbally and visually (modelling the action or skills) immediately after 
the learning experience. At the time, the feedback given out wasn’t focussed on the nature of 
the communication which allowed the interactions to be as natural as possible. 

From the enquiry the findings showed that the more positive feedback was given in class the 
more young people were successful in the task. From 40 interactions based on feedback, 21 
were positive in nature and 19 were instructive in nature. 



Category breakdown: 

Below is the individual impactor sections that each type of feedback has achieved in the 
enquiry can be seen.  

Instructional feedback only managed to bring success to young people 47% of the time. 
Instead it managed to stifle progress 53% of the time. One important feature of the findings 
below is the significant of continued success being the highest percentile. I would 
hypothesise that most of this percentage is made up of learners being in the autonomous stage 
of learning who would only need one or two specific points on a skill which is already very 
successful. 

 

Positive feedback to the contrary, managed to bring success to young people 76% of the time. 
Whilst experiencing unsuccessful outcomes 24% of the time. 

 

Overall findings: 
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The most significant finding from the inquiry is the fact that positive feedback had continued 
to provide more success for young people in my class over all five data collection points. 
Wither the success had continued for the rest of the period or fell away shortly after, positive 
feedback had a greater impact than instructional feedback. 

Conclusions 

From the six week enquiry a number of conclusions can be made.  

The most significant conclusion is one that supports the key readings consulted within this 
enquiry, the belief that positive feedback can make a lasting impact in the successful learning 
of young people. Positive feedback has been proven to be an essential tool in the arsenal of a 
good practitioner, this has been proven through this enquiry as well as the research consulted 
prior to its commencement. 

Furthermore another conclusion which can be drawn is the positive impact of instructional 
feedback too. From the findings above it can be seen that instructional feedback can still 
result in a successful outcome some of the time, however as per the findings before it applies 
to a different set of learners who may be achieving well but need specific instructional 
feedback. This provides a great example of how feedback, when used differently can be 
valuable for all learners at all stages. Bolstering the use of feedback as worthwhile. 

Implications for Future Practice 

This enquiry has ratified the published belief in feedback as a valuable practice to be 
employed in the classroom, from this I will implement real time positive feedback in my 
lessons.  I have come to understand that providing feedback can be challenging, to use it 
sparingly and specifically in order to maintain its effectiveness. I will seek to maximise the 
use of feedback in a practical context using learner’s peers to help bolster the culture of 
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discussion which can enhance successful learning. The findings shown here serve to 
emphasise the already overwhelming research which support the use of positive feedback. 
Using a practical in class study such as the one observed here can provide class teachers 
confidence in the belief that positive feedback is tried and tested on the job with clear 
successful outcomes for those in our care. 
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