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Rationale 
This paper details an account of a classroom-based practitioner inquiry that considers how 
effective real-time feedback is in comparison to other modes of feedback, and also examines 
what demonstrations of real-time feedback are most effective. The purpose of any education 
system, one might argue, is to encourage and provide an environment in which learning can 
take place. But how do we know or understand that learning has indeed taken place as 
intended. And how do we ensure that we are communicating effectively with our pupils to 
ensure they can progress in our classrooms? Wiliam and Black (2009) describe the daily 
practice of both observation and assessment as vehicles which, when “used properly, can 
prompt feedback that moves learning forward” (p.5). They argue that in order for feedback to 
be useful, we must understand the standard of work we are witnessing, the standard of work 
we would like to see our pupils progress towards, and the most effective way of getting them 
there (Black and Wiliam, 1998). So, when is the best time to communicate this feedback?  
This paper will consider these separate elements and investigate whether the application of 
real-time feedback is such an effective means of communication that can help to ensure 
progress is being made at an appropriate pace for each individual pupil. 
 
 
Aims 
This paper aims to determine the impact and effectiveness of real-time verbal feedback in an 
S2 Music Classroom with regard to personal strengths and areas for improvement, 
specifically where pupils are undertaking practical activities involving performances on 
musical instruments. In comparing various demonstrations of such verbal feedback, it is 
hoped that a trend might become apparent which can help to determine which forms of 
feedback are more successful than others, and furthermore, it is hoped that there will be 
consistencies in the successful forms of feedback which can help to narrow down and 
determine what makes these forms of feedback such successes. 
 
 
Methodology 
An S2 Music class of 20 pupils were chosen as the participants of this inquiry and were made 
aware of this from the outset. At the beginning of the inquiry, pupils were issued a short 
questionnaire (Appendix 1) in which they were asked about their awareness of feedback and 
were asked to comment on which methods of feedback they currently found to be useful in 
the classroom every day – not just in Music with Performing but across the wider school in 
all subjects. From these responses, a list (Appendix 2) was compiled of modes/strategies that 
would provide a starting point for the study to find which would be most effective to use in 
the practical setting of a Music classroom.  They were then made aware that the point of this 



inquiry was to examine whether these modes of feedback had any direct link to the rate of 
success within the class and each pupil was asked to reflect at points throughout the inquiry 
on whether their initial preferred method of feedback at the start of the inquiry was consistent 
with their preference throughout and at the end of the inquiry, with regard to its efficacy in 
Music. The inquiry took place over a period of 5 weeks with pupils attending Music for two 
periods per week. Over the course of this 5-week period, pupils were assessed using both 
formative and summative strategies, and following all of these assessments, either real time 
or delayed feedback was issued from the list shown as Appendix 2. The methods of feedback 
alternated from week to week beginning in week 2 with Real-Time feedback. Week 1 was 
spent demonstrating how this feedback would appear over the next month, with both periods 
of the week each of the two periods that week giving pupils a taster as to what they could 
expect. 
 
The table below shows the outline of feedback methods from week to week. 
 
 
Table 1: Rotation of Feedback Methods 
 
 

Week Feedback Method 

Week 1 ‘Taster’ Period 

Week 2 Real-Time Feedback 

Week 3 Delayed Feedback 

Week 4 Real-Time Feedback 

Week 5 Delayed Feedback 
 
 
As the intention of this inquiry was to examine the effectiveness of real-time feedback, both 
real-time feedback and delayed feedback were issued over the course of the study period. 
This allowed for trends to be monitored and compared to test the effectiveness from one 
broad form of feedback to the other. Where real-time feedback was issued, pupils were heard 
playing their instrument and any areas for improvement would be immediately pointed out by 
the teacher. Likewise, if their performance was flawless, this was highlighted at the time by 
the teacher and pupils were made aware of their success and informed on where to now 
progress. In instances where pupils were given delayed feedback, the teacher heard pupils 
play their instrument and made a note on a post-it note of either areas for improvement or 
directions to progress. This note was retained by the teacher until the end of the period, at 
which point all post-it notes were read aloud to the class and pupils could hear the comments 
that had been written down. The direction given at this point was the exact direction that 
would have been given in the instance of ‘real-time’ feedback and so the only differentiating 
factor was that of the time-scale in which it was issued. Once this had been read and each 
pupil had been issued their feedback, pupils were given their post-it note to refer to for the 
next lesson. 
 
In the final week of this inquiry, pupils were issued with the same questionnaire they were 
issued at the beginning of the inquiry (Appendix 1) to determine which methods of feedback 
they found to be most effective, providing examples of specific feedback if they were able to 



recall. They were also asked to state how they knew any particular form of feedback had 
proven to be effective. 
 
Findings 
The teacher reviewed the working level of each pupil and compared this from the start of the 
inquiry to the end, noting all progress that had been made over the 5-week period. Once each 
pupil’s progress had been recorded, the questionnaires were matched to each individual and a 
total count of the various forms of feedback that had been issued over the course of the study 
were collated to observe if any trends would become apparent. By the end of the study, in 
100% of cases, pupils found real-time verbal feedback to be the most effective form of 
general feedback, and the rate of progress, when cross-referenced with the teacher’s own 
record of issued feedback, as well as evidenced progress from each pupil, found this also. 
Chart 1 below gives a visual representation of the whole-class response with regard to their 
preferred methods of feedback1 over the 5-week period and Chart 2 shows whole class 
progress over this period. 
 
 
Chart 1: Preferred Methods of Feedback 
 
 

 
 
 
 
As Chart 2 shows, the weeks in which Real-Time feedback was issued (weeks 2 and 4) are 
the weeks in which spikes appear in the whole class progress. While some pupils continued 
to make slow progress, and while one or two pupils failed to make any progress, the chart 

																																																								
1	While	‘Other’	forms	of	feedback	were	selected	as	preferred	methods	of	feedback	from	certain	pupils	as	
shown	in	Chart	1,	this	did	not	have	any	bearing	on	the	results	of	this	study	as	this	study	focussed	solely	on	the	
implications	of	feedback	being	issued	within	certain	timeframes.	‘Other’	has	simply	been	included	in	the	above	
Chart	to	account	for	those	pupils	who	preferred	more	specific	forms	of	feedback	in	which	time	was	not	a	
critical	factor.	
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below shows a trend relating to the high effectiveness of Real-Time feedback. Notably, in 
week 4, no pupils failed to make progress. Chart 1 shows the awareness gained by the pupils 
over this period in recognising their own progress when this particular form of feedback was 
issued. 
 
Chart 2: Rate of Pupil Progress over the 5-week Inquiry Period 
 
 

 
 
 
 
While slow progress was also made in the weeks where delayed feedback was issued (weeks 
3 and 5), it is highly noticeable that the rate of pupils who made solid progress was 
significantly less in these weeks and the number or pupils who made no progress was notably 
higher. 
 
 
Conclusion 
This inquiry looked at the effectiveness of Real-Time feedback in the practical setting of a 
Music Classroom and compared it to the effectiveness of Delayed feedback. In this 
environment, it was found that the rate of pupil progress and the rate of achievement among 
learners was significantly higher when Real-Time feedback was given and over the course of 
this 5-week study, all pupils became aware of this form of feedback as being an integral part 
of the teaching and learning process, especially in a Music classroom where they frequently 
engage in trial-and-error activities. 
 
 
Implications on Future Practice 
In order to engage learners, we must consider the learning environment we create and the 
tasks we ask them to complete. In a practical environment, it is essential that pupils are 
constantly made aware of their successes and areas for improvement so that progress can be 
made and so that time can be used effectively and productively. Just as forms of delayed 
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feedback are effective in certain circumstances, we must consider how and when to provide 
the feedback that will best serve the learners in front of us. 
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