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Rationale 
Assessment is for Learning (AifL), in its many forms, has become a central tenet of Scottish 
education, highlighted in the Curriculum for Excellence (2008) policy: 
 

The approaches to assessment developed through Assessment is for Learning provide 
a sound platform to support this planning. Learning, teaching and assessment should 
be designed in ways that reflect the way different learners progress to motivate and 
encourage their learning. To support this, all learners should be involved in planning 
and reflecting on their own learning, through formative assessment, self and peer 
evaluation and personal learning planning. (Scottish Government, 2008) 

 
In light of this, the need for dynamic learning and teaching and assessment is essential, as is 
the emphasis on ‘reflecting’- ultimately the discussion in this enquiry. Indeed, a defining 
principle of AiFL is effective feedback provided by teachers to their learners using 
professional judgement (Scottish Government, 2008); in turn, Jones (2005) argues that the 
value of the feedback is dependent on two factors: the quality of the feedback and how 
learners receive and ultimately use it. McLean concurs, claiming both positive and 
constructive feedback throughout learning can impact upon self-esteem, engagement and 
motivation by scaffolding learning and thus improving pupil attainment and achievement 
(McLean, 2003). 
 
Aims  
The aim of this enquiry is to investigate the effect of using instant/live feedback to pupils in 
the classroom. In particular, the short term impact on pupil motivation, confidence, and 
attainment was recorded and analysed.  
 
Methodology  
This enquiry was undertaken over the course of six weeks across February and March 2019: 
this time consisted of one week of experiment design and planning, as well as creating a pupil 
evaluation survey to be used in the final week of the investigation to facilitate pupil voice; 
thereafter came five weeks of data collection/observation and implementation of strategy, 
including a final week of collating and analysing data and compiling this report. 
The focus group of this enquiry is a highly able S1 Mathematics class, all of whom 
participated in the data collection as well as the evaluation survey at the end.  
 



Specifically Undertaken 
 
Whilst classes in S1 are set by ability, the class chosen for the study in this enquiry is fairly 
mixed ability, but most notably contains a mixture of personalities as well as barriers to 
learning and social and emotional needs. To account for this, students completed a baseline 
feedback form in week one of the enquiry to gauge their motivation, confidence in maths as 
well as how engaged they feel in class. This baseline assessment evaluation was then used as 
a means of comparison to how pupils felt after the study was completed- students then filled 
in the same feedback evaluation (See Appendix). 
Exit passes as well as a one-off formal homework exercise were used as a means of 
individual assessment during the study. The results and “correct%” of the exit passes have 
been gathered and collated, as have the marks for the formal homework exercise. The formal 
homework exercise was given back to pupils with written feedback. 
 
Routinely Occurring  
 
Data was collected twice per week over a five week period through pupil observations, 
informal conversations and questioning. The instant/live feedback was issued every Friday, 
whereas pupils were to work on individual tasks and subsequent ‘think, pair, and share’ and 
peer marking/evaluation each Wednesday for the duration of the study period. In this way, I 
could measure if pupils attainment was effected by the use (or lack of) instant feedback on a 
lesson by lesson basis, as well as having a means of comparison- did pupils answer the exit 
question (aforementioned, above) more effectively after receiving instant teacher feedback? 
Or during a lesson of peer/individual working?  
Throughout the duration of the study, I actively employed the same language as that of the 
self-evaluation forms to reinforce the concepts of motivation, confidence and engagement so 
pupils could reflect on this continuously throughout. 
 
 
Findings  
Following completion of the enquiry the evidence was collated and analysed in order to 
compile this report. Analysis of the five week study duration found a number of recurring 
themes, particularly in the pupils’ questionnaires and comments regarding the written 
feedback on the formal homework exercise.  
 
Attainment 
 
Pupils on average performed better (correct%) in answering the exit pass questions as the 
study went on, in particular on Friday’s (when live feedback was given). Specifically, in two 
of the five weeks, all pupils answered the exit question correctly. This may be a result of 
pupils becoming more familiar, accustomed, and confident with the exit pass practice, as well 
as more expectant of one every Wednesday and Friday. Similarly, although the level of 
challenge and difficulty was intended to remain consistent across each day and week, the 
question may simply have been easier of these two particular occasions. Conversely, it could 



be argued that the instant feedback itself was simply used as a template to answer the 
subsequent exit question, thus allowing for more pupils to answer the question correctly on 
those days. Indeed, the quantitative data trend suggests that the instant feedback had a 
marginal positive effect on attainment. Before the enquiry an average (mean data) of 46% of 
students answered the exit pass question correctly, compared to an average of 91% post 
enquiry. 
 
Motivation, Confidence, Engagement 
 
Whilst the previous section alluded to this positive effect being a result of the support given 
through instant feedback, it could be argued that this was brought about by the increased 
levels of motivation, confidence and engagement. The qualitative data from self-evaluation 
surveys conducted before and after the duration of the enquiry indicated strongly that pupils 
felt more engaged, confident, and motivated both at the end of the enquiry, as well as after 
each exit pass. It could be the case then that pupils performed better answering the exit pass 
questions because they felt more engaged and confident in doing so, as opposed to a direct 
impact from the instant feedback issued on a particular day. This could be likened to pupils 
performing better in exams after experiencing an exam situation previously, or even a mock 
interview scenario to help alleviate nerves. It is important to be aware of these (external) 
factors which could affect the results of the study. 

 
Pupil Voice: Instant Live Feedback vs Written Feedback 
 
Findings with regards to what pupils enjoyed and found most useful was particularly mixed. 
Many pupils felt that instant feedback helped them during a lesson to meet the learning 
intention, but also felt that having homework marked and returned with written feedback 
allowed them to understand where they went wrong. It was also noted however by one pupil 
that: “The comment on my homework didn’t make sense because I didn’t get the question”. 
This raises an interesting point: if instant feedback during class is not given, and in turn 
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pupils cannot access that particular part of the learning, the subsequent written feedback 
given later may have no value whatsoever.  
 
Conclusions  
 
It must be noted that over such a short period of enquiry, no decisive conclusions or impact 
can be measured on overall attainment or indeed the social and emotional effect on pupils. 
The study itself was not free of bias or contamination from external factors, again meaning 
that definite conclusions should not be assumed. However, significant trends can be viewed 
within the data to suggest a positive result arising from the use of instant feedback in the 
classroom. Overall, pupils’ attainment of individual topics improved over the course of the 
study, with a marked improvement on days and lessons when instant feedback was provided. 
What can be said conclusively is that feedback from the pupil voice self-evaluations indicated 
an increase in confidence, motivation and engagement from the vast majority of pupils across 
the five week period.  
This enquiry appeared to have an effective, albeit minimal, impact, perhaps supplemented by 
the ability and behaviour of pupils selected for the enquiry. An interesting development 
would be to investigate the impact of the same strategies on a different group of pupils or 
perhaps in a different subject discipline. 
Evidently, the impact of instant feedback on pupils during a lesson has an effect on 
attainment as well as pupil engagement, however further study is required to conclusively 
quantify the effect overall.  
 
Implications for Future Practice  
As previously alluded, further study is required in this specific field, which is something I 
intend to continue to engage in, as well as track, monitor and evaluate the results of this 
practice. In future it would be interesting to investigate the impact on effort and engagement 
using instant feedback with children with additional support needs or children displaying 
more challenging behaviour, or perhaps even a class with less developed numeracy skills. 
Real time feedback, as with many AifL techniques and all good teaching practice, must be 
continuously evaluated and developed.  
 

Bibliography 
Jones, C. (2005). Assessment for learning, 1st ed. London: Learning and Skills Development Agency. 

McLean, A. (2003). The Motivated School. London: Chapman. 

Scottish Government. (2008). Curriculum for excellence building the curriculum 3: a framework for 
learning and teaching. Edinburgh: Scottish Government. 

	

 
Appendix  



Following is a copy of the feedback evaluation form given to pupils as a baseline assessment, 
and then as a final evaluation after completion of the study: 

	Airdrie Academy Pupil Voice 

Evaluation Survey 

Mr Lofnes 
1. Do you feel motivated when you 

come to maths? Why? 
 

2. Do you feel confident in maths? 
(This doesn’t mean being 
confident that you are correct) 
why?  

 

3. Do you feel that you are engaged 
in the lesson in maths? Ie 
focused, free from distraction? 
Why? 

 

4. Do you find the work in maths 
this year has been difficult? 
Answer overall easy, medium, or 
hard. 

 

5. What could help you deliver your 
best work every lesson? 

 



6. What would you change about 
maths lessons in order for you to 
enjoy it more, be more motivated 
and confident? 

 

 
  



 

 

 

 

 

 


