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Rationale  
 
Feedback is one of the most powerful influences on learning and achievement, but this 
impact can be either positive or negative. (Hattie, Temperly 2007).  We talk of formative and 
summative assessment, but should we also look at formative and summative feedback. 
Valarie Shute defines formative feedback as “information communicated to the learner that is 
intended to modify his or her thinking or behaviour to improve learning” (Shute, 2008). 
Shute further details formative feedback characteristics as supportive, specific and timely. 
Wiliam (2014) states feedback must be productive and insightfully informed that feedback 
should provide work for the students, not the teacher. Real-time feedback is, feedback given 
in the here and now as the learner works and where the opportunity exists to amend the work 
before completion. Providing feedback post-task in not timely or supportive and so as such, 
formative feedback and assessment are used frequently within my daily practice. With all of 
the above in mind, this paper seeks to examine the impact of real-time feedback on a primary 
3 class.   
 
Aims  
This paper sets out to  

• establish any links found between formative feedback and the attainment of those 
learners involved. Attainment will be measured in terms of achievement of success 
criteria and core targets within a specific lesson.  

• examine the emotional impact of learners looking at the evidence available to measure 
the learners’ attitude towards the task. Did feedback provided during the task impact 
on the learner’s confidence in their abilities? 

  
Methodology  
This enquiry was carried out in a primary 3 class of 26 mixed ability children over a four-
week period. Once a week during a literacy lesson test group A were provided with focused 
formative feedback at regular intervals throughout the lesson. The feedback was specific and 
related to the success criteria of the task and incorporated core targets such as the use of 
punctuation and handwriting. The relevant lessons were structured in the same way as a 
normal lesson, the only variable being the increase in real-time feedback.  All learners were 
included in the data gathering, findings were collated, and comparisons were drawn. 
 



In order to gain insight into the effects of providing live feedback, data was collated from a 
variety of sources. 
 

• Jotters 
Jotter corrections were monitored in relation to punctuation, spelling and success 
criteria. 
Self-assessment traffic lighting and selfie peg use were observed. Within primary 3 
children can collect a "selfie peg" and have work they are proud of sent home. Work 
is sent home after correction, therefore requires the pupil to think carefully about their 
decision to send the work home.    
 

• Pupil voice  
Pupil voice was recorded in the format of a cross-section focus group of 14 children. 
Discussions were held over the learners’ feelings towards real-time feedback. The 
children were asked: 
Do you think your finished work is better when a teacher looks at your jotter part way 
through?  
How do you feel when a teacher points out ways to improve your work while you are 
still working?  
What do you like about a teacher coming around?  
What do you not like about a teacher coming around during work time? 
 

• Teacher observations  
Teacher observations were gathered through a reflective diary of pupil behaviour and 
implementation of feedback was considered. 
 

 
Findings  
 
Finding for this research can be broken into two main areas: Learners and Teacher.   
 
Learner Opinion  
 
The data gathered from the learners provided no definitive correlation between live feedback 
and an increase in the learners’ opinion of their work. Collection of the selfie peg data and 
traffic lighting highlighted this as no clear correlation between sending work home and live 
feedback could be drawn, with session two showing no members of the test group choosing 
to “selfie home”.  
 
Jotters 
The data below shows test group A’s traffic light self-assessment results prior and during the 
study. 
 



 

 

 

 
 
The data above could be interpreted as showing pupils taking a more critical view of their 
work after teacher input. 
 
The learners’ view of their work after live feedback varied. Ability and age may be factors as 
discussed by Raynor (2009) with the anticipation being more able learners will be more 
critical. Further research would be required to clarify this.  
 
Pupil Voice 
The focus group provided some opinions which may go some way to explaining the data 
above. Answers to the question “How do you feel when the teacher comes around?” varied 
from “It lets you fix your work before its finished” (MT) and “It gives you a second chance” 
(RB) to, “I feel pressure to fix what I've been asked like my handwriting and then it gets 
worse” (EC) and “I’m disappointed that I’ve done something wrong” (CM).  
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Learners were asked if they felt the completed task was improved during the lessons in which 
they received formative feedback. Opinions were divided with 41% of all learners asked 
responding there was no benefit to their completed task, 47% believing their work improved 
and 12% voting that their work was poorer after teacher input.   
 
Overall, learners viewed live feedback more negatively than anticipated and commented 
“your jotter can have Pink, Stop and Think before you’ve even finished” (RM). This seemed 
to be a common theme with regards to corrections. Further discussion and questioning 
revealed a more positive attitude to verbal only feedback, however, the learners still seemed 
fixated on the corrections rather than the praise.  
 
The results of the data collected highlights the need to ensure a growth mindset is established 
and maintained within the classroom.  
 
Teacher Opinion  
 
Teacher observations concluded that the majority of learners receiving real-time feedback 
produced a standard of work higher than that of their previous tasks.  
Findings included: 

• A reduction in spelling errors 
• An increase in core target achieved such as correct punctuation  
• Jotter corrections showed success criteria were realised in greater quantities such as 

the use of adjectives and correct structuring of comprehension answers  
• Overall detail and quantity of written tasks increased  

 
Teacher Observations 
The graph below details the jotter corrections for test group A before and during the enquiry. 
Corrections were recorded as a spelling or punctuation error. Data collection was capped at 
10 or more errors.   



 
 
The chart above shows an overall decrease in errors for all learners involved. This indicates 
an increase in achievement with the use of real-time feedback.   
 
Learners of all abilities were observed “forgetting” to action the verbal advice provided. This 
again raises the question of what motivates the learner? The implication being that after the 
teacher has seen the error, the mistake is no longer worth fixing.   
 
The work produced by learners categorised as ‘in need of challenge’ showed the greatest 
improvement. Learners in this sector responded quickly to verbal feedback and 
predominantly retained and implemented this information throughout the task.  
 
Conclusions  
 
On completion of this enquiry, the following conclusions can be drawn: 
 
Implications for Future Practice  
 
Overall the enquiry shows live feedback within the classroom produces a higher standard of 
work and as such, I will continue to use live feedback in my daily practice.  
 
Some students benefited from, and acted upon, live feedback far more effectively and 
efficiently than others. This is unsurprising and in line with the writings of Collinson (1996) 
who states, professional knowledge is not enough, to be an exemplary teacher you must also 
have interpersonal knowledge, the knowledge of the students in your care and what works for 
them. With this in mind, going forward I will amend my practice to ensure my feedback is 
differentiated to meet the need of each learner.  
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In future practice, I will consider 
• Verbal feedback over written feedback  
• Pencil over pen for live feedback  
• Balancing praise over suggestion more effectively  

 
Carol Dweck (2015) explains learners’ mindsets “play a key role in their motivation and 
achievement” stating that finding the right mindset “could boost their achievement” as such I 
will continue to teach growth mindset to all learners and enhance these teaching by ensuring 
my classroom is a mistake friendly environment. Hopefully, in doing so learners will engage 
more positively with their feedback and understand that mistakes are a learning opportunity. 
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