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Rationale 
It is in the interest of all teachers to be able to support and challenge every pupil in their 
learning. The Scottish Government (2005) states that learners learn best, and attainment 
improves, when learners are given feedback about the quality of their work, and what they 
can do to make it better. This highlights the importance of regular feedback and ensuring that 
it becomes a continuous process of conversation and reflection between learner and teacher.  
 
Similarly, Black and William (1998) suggest that pupils who receive good quality feedback 
are empowered to have more responsibility in their learning and learn more effectively. It is 
therefore crucial to present pupils with timely, on-going feedback within lessons, along with 
support on how best to use it. Pupils should also have the opportunity to offer feedback on 
learning and teaching to allow teachers to evaluate and adapt when necessary.  
 
Jones (2005) argues that feedback should help learners improve in a specific activity; when 
feedback provides correction or improvement in a piece of work, it is valued by learners and 
act as an incredible motivator. This demonstrates that quality communication between 
teacher and pupil is vital to learning and teaching. It is my intention to investigate the impact 
of real-time feedback and which form of feedback my pupils find most beneficial, in the hope 
that it improves the quality of their work and increases their confidence and motivation.  
 
Aims 
The aim of this enquiry is: 
1. To identify what impact verbal, real-time feedback has on the quality of work produced 

in class, against written feedback.  
2. To identify pupil preference of feedback and what impact it has on their confidence.  

 
Methodology 
The investigation took place over the course of four weeks and focused on an S.1 class who 
visited Art & Design two periods per week.  Throughout this enquiry a variety of methods 
was used to collect data and evidence. The data used to evaluate the impact of the enquiry 
was both quantitative and qualitative and consisted of: formative assessment strategies, 
marking pupil’s work, observation, and class discussions.  
 
Pupil’s Work 
At the beginning of the enquiry pupils were asked to complete an observational drawing test, 
using techniques they had learned in previous projects. Pupils worked independently, without 
any input or guidance from the teacher. After completion, pupils were given written feedback 
from the teacher that highlighted areas of strength and an area of improvement. The drawing 
test was then repeated at the end of the investigation. This time, pupils were asked to use the 



written feedback provided on their first drawing test to make appropriate changes, as well as 
receiving ongoing real-time feedback from the teacher throughout the lesson.   
 
Formative Assessment 
At the end of each lesson pupils were asked to complete a variety of formative assessment 
tasks such as exit passes, peer assessment and self-evaluation. After the initial drawing test 
pupils were asked to write down how successful they felt they had been on a scale of 1 to 5 
and why. They were then asked if they felt they had been more or less successful in terms of 
progress and skill after the second drawing test. Pupils were also asked to assess each other’s 
work by comparing both observational drawings and commenting on which they felt had 
been more successful and what had contributed to their peer’s success.  
 

Observation 
Observation is one of the methods through which we assess the quality of teaching and learn 
how to develop further. As a teacher, the skills of observing and reflecting on observations 
from a lesson are routine. Throughout each lesson, pupils were observed as they participated 
in tasks and discussions.  
 
Questionnaire & Pupil Voice 
After experiencing various forms of feedback throughout the enquiry, pupils engaged in a 
class discussion that considered the types of feedback they had received and the impact. 
Pupils were then asked to complete a questionnaire about which type of feedback they 
preferred and why. 
 
 
Findings 
Following the enquiry, the findings showed a variety of results, with most pupils showing 
improvement in quality of skills, understanding and self-confidence. 
 
Pupil’s Work 
By comparing the physical work produced after each drawing test, it was clear that 
immediate teacher intervention ensured pupils were able to make appropriate adjustments to 
their drawings. This created instant development and increased confidence in their ability. 



Having received on-going feedback and encouragement throughout the lesson most pupils 
were able to respond to the feedback positively, while few felt interrupted and a sense of 
lesser achievement as it was taking longer to gain results. 
 

 

 

 
Formative Assessment 
The use of exit passes allowed the teacher evaluate each pupil’s individual performance and 
how they felt about their learning. Pupils were asked to comment on how successful they felt 



they had been during the period and why. After the initial drawing test (without real-time 
feedback) 63% of pupils felt they were unsuccessful. This presented a lack of self confidence 
in their ability to draw and use the techniques taught previously. After the second drawing 
test 71% of pupils felt that they had been more successful when given immediate feedback 
and encouragement from their teacher. Many pupils commented that teacher feedback 
contributed to their success. This indicates the importance of pupil and teacher conversations 
throughout the period. 

 
Observation 
Observation showed a rise in pupil confidence. After completing drawing test number two, 
pupils seemed eager to receive feedback from the teacher and their peers. At the beginning of 
the enquiry pupils were reluctant to share their work with others, this seemed to improve as 
feedback became a regular occurrence within the lesson. When engaging in learner 
conversations pupils were able to spot areas for improvement and explain what they could do 
to adapt their drawing and achieve greater success.   
 
Questionnaire & Pupil Voice 
When asked which method of feedback pupils preferred 69% responded by choosing verbal, 
15% said written and another 15% said they preferred a mix of both. Pupils were also asked 
to comment why they had chosen a specific form of feedback. During class discussions 
pupils suggested a variety of positives and negatives surrounding each form of feedback. 
Pupils said: 
 
‘Verbal feedback means you can make changes instantly’ 
 
‘Verbal feedback means the teacher can you show physical demonstrations, meaning it can 
be explained easier and you can ask questions’  
 
‘After verbal feedback, you may forget what you have been told to do’ 
 
‘Written feedback is good for people who want to spent more time on their work’ 
 
‘Written feedback can be harder to understand if the writing is unclear’  
 



‘You can always look back on written feedback’ 
 

 
 
Conclusions 
In conclusion, the use of real time verbal feedback has shown to be overall beneficial for the 
improvement of pupil’s quality of work and confidence. By implementing regular, on-going 
feedback pupils became more perceptive to taking feedback on board and executing the 
improvements as well as sharing comments with their peers. However, a handful of pupils 
preferred written feedback and this enquiry has shown that both methods should be regularly 
carried out in the classroom to ensure success for all learners.  In order to assess the true 
validity of these conclusions, this research would need to be implemented for a longer period 
of time.  
 
 
Implications for Future Practice 
The purpose of this enquiry was to identify the impact real-time feedback. On completion, it 
has become clear that providing consistent real-time feedback improves the motivation, 
understanding and quality of work produced within the classroom. It has also shown that 
feedback should be on-going, relevant to each individual pupil and can be distributed in a 



variety of methods of equal importance. The implication for future practice would be to 
ensure all pupils receive regular, meaningful feedback given the positive impact this can have 
on children’s motivation to learn and in turn, their ability to achieve. 
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