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Rationale 

Many practitioners use “show-me” boards effectively as a formative assessment strategy and 
to enhance pupil engagement and participation. “Show-me” boards are used as a quick and 
very simple way to assess pupil understanding and will enable the class teacher to quickly 
observe the children that require additional support. Hiatt and Rooke (2013) highlight that 
‘show-me boards have proved to be very useful tools… children respond well to them 
because they do not carry the threat of permanence.’ It is therefore beneficial for both the 
class teacher and the pupil that “show-me” boards are used to enhance learning and teaching 
as they have the potential to engage children in their learning and development and encourage 
all children to participate without worrying that they have written an incorrect answer. 
Children can easily wipe away their answer and immediately correct it, therefore they are 
identifying their mistakes. Curriculum for Excellence places emphasis on being a curriculum 
that enables all children to become successful learners and confident individuals (Education 
Scotland, 2011). Therefore, it is important that children are motivated and engaged in their 
learning to allowing them to progress and develop in confidence, “show-me” boards are a 
practical resource, easily accessible by all practitioners and they can be utilised effectively 
with children to allow them to flourish and grow.  It is vital that all children are supported in 
their learning and are able to reach their full potential, “show-me” boards are a tool that have 
the ability to foster successful learners as all children are involved throughout their learning 
and assessment process (Education Scotland, 2011).  

	

Aim 

The aim of this professional enquiry was to investigate the uses “show-me” boards have 
within the classroom. 

 

Methodology  

This enquiry was conducted over a four week period within a composite class of twenty-five 
primary two/three pupils’. Each pupil used their own “show-me” board throughout a series of 
literacy lessons.  Pupil engagement was measured through observations and data was 
collected with regard to self-confidence, participation and motivation through an initial 
questionnaire at the beginning of the intervention period, observations and then a pupil 
response speech bubble was issued again at the end of my enquiry. All pupils were asked to 
provide feedback on how well they enjoyed using “show-me” boards and to comment on why 
they enjoyed using them or why they did not enjoy using them.  My practitioner enquiry 



group agreed that these data collection methods should be used as they were best suited to the 
enquiry.  

	

Findings 

Questionnaires:  

 

Results from my questionnaire carried out at the beginning of my enquiry indicate that 40% 
of my class enjoy using “show-me” boards and 32% of the children enjoy using “show-me” 
boards sometimes, with only 28% of the children in my class indicating that they do not 
enjoy using “show-me” boards. I was pleased to find that 80% of my class claimed that they 
always work hard when using “show-me” boards and 68% indicated that they try harder 
when using show me boards than they do working in their jotter. A sizeable portion of the 
class indicated that they always participate more when using “show-me” boards than in their 
jotter, however, only 44% of my class shared that they felt confident sharing their answer 
with the whole class on a “show-me” board.  

Some children indicated some of the reasons why they did not like using “show-me” boards 
and why they did not feel confident sharing their answer on a “show-me” board with the rest 
of the class.  The most common reason was the fear of sharing a wrong answer and having 
everyone notice (Appendix 1). Most of the children did however share that they did enjoy 
using “show-me” boards because they are fun and because they enjoy writing on a 
whiteboard (Appendix 2). 
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Observations and Jotter Work: 

After observing the children on their completed independent jotter work following lessons 
using “show-me” boards I was able to observe that many children reflected a solid 
understanding of new phonemes and common words but then found it challenging to transfer 
this knowledge when working independently and write these words in their jotters. Most of 
the children I observed performed better when working using a “show-me” board as part of a 
whole class as opposed to working independently on a task. From observations, I found that 
all pupils were motivated to learn and were more engaged in their learning when I was 
facilitating the learning compared to when they were completing a jotter task in relation to 
their learning. The benefits of using “show-me” boards to make learning ‘visible’ for the 
children are clear as it allows the teacher to quickly observe what each pupil is thinking at 
any time (Hattie, 2012). 

	

Exit Pass:  

Following my last lesson using “show-me” boards I issued the children an exit pass and 
asked them to write down if they had enjoyed using “show-me” boards during literacy 
lessons or if they have not enjoyed using them. The results indicate that 80% of my class 
enjoy using “show-me” boards for a number of reasons, including: they like to show their 
answer, they feel “show-me” boards help them with their learning, they are proud of their 
answer and they want to show the teacher how good they are at spelling (Appendix 3). These 
results are very positive, it is evident that most children enjoy using a “show-me” board and 
don’t see it as a difficult task in comparison to having to write a list of spelling words in their 
jotter. The children that noted on the exit pass that they didn’t like using “show-me” boards 
all said it was because they didn’t like showing their answer in case it was wrong (Appendix 
4). As McLean (2003) highlights, allowing pupils’ to be responsible for their own learning 
can promote their confidence and willingness to learn.   

	

Conclusions 
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Although this was a short enquiry, carried out over a four week period, evidence does suggest that 
using “show-me” boards in the classroom do provide lots of uses and benefits. The majority of the 
data collected presented positive feedback from the children. I was able to instantly receive a snapshot 
of the learning in my class and could identify the children that required additional support and the 
children that should be challenged. I have found that the majority of my class are engaged and 
participation increases when children are learning together using “show-me” boards. As highlighted 
by William (2009), that to be “serious about raising attainment… we have to create classrooms where 
participation is compulsory.” It is therefore essential that practitioners are utilising resources that give 
rise to pupil participation within the classroom. The children in my class showed a clear 
understanding of new phonemes and common words when demonstrating their learning using “show-
me” boards in comparison to when they complete written jotter tasks. It can be said that this was 
because many children did not want to be wrong so they were ensuring they were listening and 
concentrating. It can also be claimed that the children enjoy learning together and having the class 
teacher facilitate the learning as opposed to working independently. However, children’s results may 
have been higher when working using “show-me” boards due to some copying in the class as 
everyone’s answers were very visible for all to see. The children in my class benefitted from learning 
together and helping one another and it allowed the children in my class to grow in confidence 
throughout my short enquiry period using “show-me” boards. Additionally, I observed some pupils’ 
feeling threatened and were not confident in sharing their answer with the whole class. Having 
observed this, I would therefore in the future only use “show-me” boards a few times in the week and 
not too often, I would also ensure I placed lots of emphasis on how beneficial it is to have a wrong 
answer as this is how we learn and progress. Gershon (2015) highlights that “establishing a classroom 
where mistakes are celebrated” will help encourage children to develop and will view mistakes 
positively.  

	

Implications for Future Practice 

The results of this enquiry have been positive and have indicated that using “show-me” 
boards as a tool for teaching and assessing the children is very beneficial. I will continue to 
utilise “show-me” boards in my classroom as I have observed increase pupil participation and 
motivation and I notice the real benefit in making good use of “show-me” boards to aid pupil 
understanding. Consequently, I will place more of a focus on questioning that encourages 
higher order thinking and therefore will allow for more than one correct answer. This should 
help engage all learners and remove any potential barriers of children being fearful of sharing 
a wrong answer. I aim to use “show-me” boards as a teaching tool in years to come, 
additionally, I know it will be valuable to explore further the benefits and uses of “show-me” 
boards in the classroom.   
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