
	 	 	
	

	 	 	
1	
	

	

 

 
Use of Show-Me Boards in the Classroom 
 
Megan Davies  

Group 4J  
 
Rationale  
Formative assessment is a crucial component of successful learning and teaching across all 
curricular areas. Research indicates that the development of formative assessment can 
produce “significant and often substantial learning gains” and can raise standards of 
achievement (Black & Wiliam, 1998:3,12). When used effectively, it helps teaching 
professionals build an accurate profile of a pupil’s learning and ensure that appropriate 
support is made available as early as possible. While educational literature outlines a wide 
range of formative assessment strategies, academics suggest that formative assessment can 
only be truly effective if practitioners each find their own way to incorporate these techniques 
into their unique teaching style and classroom environment (Black, Harrison, Lee, Marshall 
& Wiliam, 2004:21). Having used a variety of these techniques during my career so far, I 
have become particularly interested in the use of Show-Me Boards as a method of formative 
assessment in my classroom.  
 
Show-Me Boards are a popular active learning resource within my department and can be 
used to check for understanding at any point during a lesson. Fisher and Frey (2007) 
emphasise the important role of checking for understanding in the classroom, suggesting that 
most learners will sit quietly rather than tell a teacher directly that they do not understand. In 
order to address this, teachers must therefore adapt their questioning methods to ensure that 
all learners need to engage their thinking skills and participate in the lesson to produce an 
answer. By using Show-Me Boards, teachers have an opportunity to gather data about the 
understanding of all learners in their classroom and react to their needs in real time. They can 
also directly involve learners in the assessment process by encouraging them to notice and 
rectify mistakes in their own work and honestly reflect on their progress. As such, I wanted to 
consider in more detail how I use Show-Me Boards in my lessons and what effect their use 
has upon pupils’ learning experience. 
 
Aims  
This enquiry aims to investigate the use Show-Me Boards have in my classroom. 
 
Methodology  
This enquiry was undertaken over a four-week period with an S2 French class of eighteen 
pupils. These pupils were already familiar with how to use Show-Me Boards during lessons 
as the strategy had been used with them throughout the academic year. 
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At the beginning of the research period, pupils were asked to fill out a short questionnaire 
about the use of Show-Me Boards in French lessons. This was designed to establish their 
existing opinions about Show-Me Boards regarding motivation, enjoyment and purpose. 	
Throughout the research period, Show-Me Boards were used in every French lesson. This 
amounted to two interventions per week. Pupil engagement was measured through 
observations by myself and my departmental colleagues. A reflective diary was also kept in 
order to analyse these observations in greater detail and highlight changes over time.	
At the end of the research period, pupils filled out another short questionnaire to provide 
feedback on the use of Show-Me Boards during lessons. Again, they were asked about their 
motivation to participate, their enjoyment of the tasks and the impact on their learning. 
 
Findings  
Data from the initial questionnaire (see Appendix A) indicated that most pupils enjoy using 
Show-Me Boards in lessons. Several pupils expressed a distinct preference for writing on 
boards rather than into jotters, with one suggesting that the vocabulary “sticks in [their] head” 
more through practising with the boards. However, during the final questionnaire, others 
explained that their enjoyment depends on the specific task at hand; for example, one pupil 
wrote “I like them sometimes when we do ‘fun’ things like games but it’s boring when it’s 
just questions” (see Appendix B). This supports findings from observations and personal 
reflection, which noted an increase in pupils’ enthusiasm when presented with fast-paced 
activities involving different skills - for instance, a game of Pictionary or a multiple-choice 
quiz - compared with more traditional writing tasks such as being asked to construct 
sentences or recall vocabulary on the boards. This data therefore clearly highlights the need 
to plan varied activities when using Show-Me Boards in order to capture and sustain pupils’ 
attention.  
 
Over the course of the research period, it was found that pupil participation improved as a 
result of using Show-Me Boards. Unlike traditional verbal questioning, which often sees the 
same small number of pupils offering responses, almost all pupils consistently offered an 
answer during Show-Me Board tasks. Some may attribute this to the nature of Show-Me 
Boards as an active learning tool which can engage pupils by creating a more fun and relaxed 
atmosphere in the classroom. Others may argue that pupils simply feel more obliged to 
answer when using Show-Me Boards as everyone is expected to participate simultaneously 
and pupils are held accountable for their own effort in learning. I found both of these factors 
to have an impact on participation. Results from the final questionnaire suggest that most 
pupils feel that they try harder when using Show-Me Boards compared with jotter work (see 
Appendix C). From my observations, I would suggest that increased wait time may also be a 
factor in increasing pupil participation. The use of Show-Me Boards provides a longer wait 
time when compared with verbal questioning methods. This helps to ensure that more pupils 
have the time that they need to produce a thoughtful and complete answer which they feel 
confident to offer, although one pupil in this enquiry continued to express feeling time-
pressured during Show-Me Board activities (see Appendix B). In my experience, while 
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increased wait time benefits most learners, it does sometimes mean that highly able pupils 
become restless whilst waiting for others to finish their answers. It is therefore important that 
teachers consider how to incorporate effective pace and challenge into their Show-Me Board 
activities to ensure that all pupils remain engaged throughout. 
 
The data gathered from this enquiry also suggests that there may be a connection between 
pupil confidence and their willingness to participate in Show-Me Board activities. Some 
pupils seem to relish the opportunity to show their learning visually and enjoy sharing their 
learning with peers in the class. Conversely, those who often demonstrate a lack of 
confidence in answering out verbally were found to be the least receptive to the use of Show-
Me Boards. Observations throughout this enquiry highlighted two pupils who often chose not 
to write an answer on their board. In their questionnaire responses, these pupils indicated that 
they were ‘not confident at all’ about showing their answers on the boards because it was 
“stressful” or because they “don’t usually know the answer” (see Appendix B). These 
findings can be linked to Carol Dweck’s theory of performance goals which states that 
children “need to be certain their ability is high before displaying it for judgement” and will 
choose not to engage rather than risk receiving negative feedback (Dweck 1986: 1041). For 
Show-Me Boards to be beneficial to pupils, it is therefore important to foster a positive 
classroom environment in which mistakes are viewed as a vital part of the learning process. 
 
Through conducting this research, I also found that use of Show-Me Boards in the classroom 
facilitates instant, constructive feedback for pupils about the work they produce. According to 
academic research, effective feedback has a positive impact on attainment and is therefore a 
vital part of high-quality teaching and learning (Education Endowment Foundation, 2018). 
By using Show-Me Boards, I was able to see a quick ‘snapshot’ of pupil understanding which 
allowed me to pick up on common errors and give direct advice to pupils about how to make 
their work better, thereby “linking failures to factors students can repair” (McLean 2003:15). 
Research has shown that language learners of all ages are keen to ‘save face’ in the classroom 
so it is important that teachers are able to draw attention to errors in a subtle way; for 
example, offering a metalinguistic clue such as ‘have a look at your accents on that word – 
are they going the right way?’ (Crichton, Templeton & Valdera, 2014). When given verbal 
feedback in this sensitive manner, most pupils acted to correct their mistake immediately and 
used this to improve their accuracy in future answers. Pupils seem particularly responsive to 
error correction on Show-Me Boards due to the ease with which they can erase or change 
their answers. 
 
Above all, through the regular use of Show-Me Boards I was also able to evaluate my 
teaching practice more effectively. By analysing answers from the whole class, I could easily 
see whether my questions were pitched at the appropriate level. This enabled me to quickly 
identify pupils who may require further support or scaffolding and instantly adapt my 
practice as necessary. Furthermore, this process of professional enquiry has encouraged me to 
constantly revisit the purpose of learning activities and discuss this with my pupils. At the 
end of the research period, most pupils indicated that they were confident in using Show-Me 
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Boards and reiterated their enjoyment of Show-Me Board activities, giving some specific 
examples of games or quizzes. They were also more readily able to explain the purpose of 
Show-Me Board activities. In the final questionnaire (see Appendix C), pupils stated that we 
use Show-Me Boards “to show the teacher our understanding” and “to see if we’re doing well 
or needing some extra support.” Some also demonstrated a clear awareness of each other’s 
learning; for example, one pupil wrote that we use Show-Me Boards because it means that 
“everyone has a chance to answer and improve.” These responses indicate an increase in 
pupils’ awareness of the purpose of classroom activities and their impact on learning. 
 
Conclusions  
Fundamentally, the use of Show-Me Boards provides an opportunity for teachers to vary their 
questioning technique and assess all pupils’ understanding in a short space of time. It also 
encourages the teacher to provide instant corrective feedback which is sensitive to pupils’ 
level of confidence and which most pupils can readily use in order to improve their work. 
 
The use of Show-Me Boards also appears to have a positive impact on pupil participation in 
the classroom. Data collection from this enquiry indicates that most pupils view Show-Me 
Boards as a fun and engaging resource which helps them to learn. However, this enquiry has 
also highlighted that learner confidence plays a crucial role in the effectiveness of Show-Me 
Boards. It is therefore essential that teachers build a positive, supportive classroom 
environment in which pupils feel comfortable sharing their learning if Show-Me Boards are 
to be used as a successful Assessment for Learning technique. 
 
Implications for Future Practice  
Through engaging with the professional enquiry process, I have had the opportunity to reflect 
honestly on my practice. I am now able to explain the clear benefits of using Show-Me 
Boards as a formative assessment technique in my classroom and can communicate their 
purpose to my pupils. At the same time, I have also developed my understanding of the 
barriers which prevent some pupils from fully engaging with questioning in the classroom 
and can more readily address these in order to help all pupils achieve their potential.  
 
Due to the small-scale nature of this research, the results are limited and cannot easily be 
generalised. Looking ahead, I therefore feel that it would be worthwhile repeating the enquiry 
with another year group – perhaps in the senior phase – to compare results and determine 
whether this methodology continues to have an impact on pupils’ learning and motivation 
throughout the secondary school experience.  
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Appendices 
 
Appendix A 

 
Two examples of pupil responses to the first questionnaire 
 
 
Appendix B 

 
Responses to the final questionnaire from two pupils who indicated a lack of confidence throughout the 
enquiry 
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Appendix C 

 
Responses to the final questionnaire from two pupils who demonstrate high confidence 
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