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Rationale  
Assessment is for Learning (AifL) has been a focus in Scottish education for many years and 
has evolved as it has come to be recognised as a major tool in raising learner attainment 
(William, 2016). The success of formative assessment strategies can be seen through the 
engagement of learners in their thinking, learning and in their assessment of that learning. 
Hattie argues that AifL makes knowledge “more visible” and helps learners achieve their 
goals and he advocates that for learning to be effective, the process of learning and 
assessment must be a shared one with both teacher and learners assuming responsibility for 
learning and with both playing an active role (Hattie, 2012). This is confirmed by CfE which 
states that: “Success in achieving the purposes and principles of the curriculum is likely if 
pupils are helped to become actively involved in their own learning” (The Scottish 
Government, 2011). The use of Show-Me Boards (SMBs) in the classroom is one such way 
of encouraging whole class participation and of introducing active learning and pupil 
involvement in a fun and enjoyable manner whilst at the same time providing a quick and 
easy check on learner progress. It is a strategy that I have been keen to try, and, as such, this 
enquiry has provided an opportunity to implement it and to consider its effect on learning and 
teaching in the classroom.  
 
Aims  
This aim of this enquiry was to investigate the use Show-Me Boards have in the classroom. 
 
Methodology  
This enquiry was undertaken over a four-week period with an S1 class studying both French 
and Spanish. There were 27 pupils in the class, although not all were present during every 
lesson. The pupils were of mixed ability and there were a few pupils with additional support 
needs. The pupils did not have much experience of using SMBs previously in Modern 
Languages (these had been rarely used as per responses from the initial questionnaire), but all 
were keen to participate. 
 
To start off the research, pupils were asked to fill out a questionnaire about their use of Show-
Me Boards in Modern Language classes, in particular. The aim was to find out their thoughts  
about the use of Show-Me Boards in terms of enjoyment, participation and learning.  
 
Throughout the four-week period, Show-Me Boards were used at some point in the lessons 
whether as a starter, during the main body of the lesson or as a plenary. Pupils were asked 
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questions and were asked either to respond individually, in pairs or as a group, enabling me to 
introduce a variety of activities. Pupils were asked to raise boards at the same time or to pass 
them to someone else to correct, avoiding the problem of the slower ones copying the 
completed answers they could see. Pupil reaction was monitored through observations by me 
and by means of exit passes, written comments on the board at the end of the lesson, pupil 
voice and a final questionnaire which was then compared with the initial one. Personal 
reflections were also kept. 
 
At the end of the four-week period, pupils were asked to complete the final questionnaire to 
provide feedback on their use of Show-Me Boards. This focused primarily on a few key 
themes: pupil enjoyment, motivation to participate and whether learners felt this strategy had 
impacted their learning positively, negatively or otherwise. It also sought to discover whether 
this strategy enabled pupils to learn from one another and how it affected their confidence. 
 
Findings  
 
Enjoyment 
Analysis of the initial questionnaire revealed that, of the 27 pupils canvassed, 10 had enjoyed 
using SMBs previously, 16 hadn’t minded using them and 1 pupil had disliked using them. 
At the end of the research, pupils commented that they preferred writing on the SMBs rather 
than in their jotters.  They said: “it’s a fun way to learn”, “ it makes the class more active 
instead of just writing in jotters”, “ it’s more entertaining”. Others said that they particularly 
enjoyed specific activities such as Bingo, Beat the Teacher and group competitions to practise 
numbers/birthdays in French and to learn vocabulary in Spanish stating: “ It helped me with 
learning vocabulary and it’s more enjoyable”, “you can compete with friends in Bingo”. The 
exit passes, on which the 26 pupils present were asked to draw a face to represent their 
enjoyment of the activities, overwhelmingly showed that pupils had really enjoyed the class 
with 23 full smiles, 3 ‘ok’ faces and no unhappy faces. The final questionnaire, when 
compared with the initial one, also confirmed this with the number of pupils who really 
enjoyed using the SMBs rising from 10 to 22 and those who initially said they didn’t mind 
using them falling from 16 to 3. No one reported disliking them (Appendix 1).  
 
Participation 
During the research period it became clear that pupil participation was increasing as time 
went on. At the outset, a few pupils were slow to get involved but this changed and soon 
everyone was participating enthusiastically and asking to do more activities. Those who felt 
that using SMBs made participation in lessons more likely rose from 10 in the initial 
questionnaire to 18 by the end and those who felt their use made no difference fell from 12 to 
7. It was clear that pupils preferred certain activities, such as games, to writing traditional 
answers to questions, but the SMBs still provided a good medium for such things as 
vocabulary drilling, something that pupils often find tedious (Appendix 2).  
 
When using the SMBs, observation revealed that everyone was engaged and actively 
involved as all were expected to produce an answer or response to the task in hand. This was 
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in keeping with research which suggests that this type of pupil response system can lead to 
increased engagement and enhanced learning (Chien, Chang & Yang, 2016). A significant 
benefit of the SMBs was that the focus was on the response rather than on an individual 
learner and this was particularly useful for those pupils who disliked being in the spotlight or 
answering out, often through fear of being wrong. It also solved the problem of the same 
pupils answering question after question (William, 2010). The pace of the questions and wait 
time could be varied, ensuring that all had an equal chance to participate, and mistakes could 
easily be rubbed out and changed. Differentiation could be introduced simply by allowing 
learners to use resources when answering, to draw pictures instead of writing or by asking for 
the answers in either English or the target language, providing challenge or support as 
necessary. The SMBs were therefore versatile and accessible for all. 
 
Learning and Confidence 
The data analysis indicated that confidence in their own ability is a significant factor for 
pupils when using a whole class response system. The final questionnaire revealed that 10 
pupils were very confident using the boards, 13 were confident/quite confident and 1 learner 
was not confident at all. When questioned, pupils who felt less confident stated that they felt 
embarrassed if “ I get the wrong answer” or that “I’m scared to make a mistake that 
everyone will see”. Bearing this in mind I tried to vary activities between individual, paired 
and group tasks to instil confidence and I reiterated the views of Carol Dweck (2000) who 
states that making a mistake is the best way to learn and progress. I also ensured that any 
errors were corrected in a sensitive and non-judgemental manner, which encouraged pupils to 
try again (Crichton, Templeton and Valdera, 2014) and also that praise was used 
appropriately (Dweck, 2000). It is vital that learners feel safe and comfortable with ‘having a 
go’ and that they see mistakes as acceptable and as an integral part of their learning journey, 
especially given that literature shows that language anxiety features highly in modern 
language learning. SMBs can also be used as a tool for learners to feedback on their 
confidence levels in a discreet manner, a bit like traffic-lighting. Pupils can draw a happy 
face on the board to reflect their confidence level at any given time in a lesson and can 
change it if they need help or reassurance.   
 
Pupils felt that they learned from others when using the boards and a key point was the value 
of showing answers to each other, not just to me. If pupils got the answer wrong, they could 
easily see what it should have been. Also, if they were working together with a partner or in a 
group, they had the support of their peers, particularly helpful for those with less 
confidence/knowledge. This was in keeping with the theories of Vygotsky (1978) who 
advocates the benefits of a learner working with a more knowledgeable other within the zone 
of proximal development and also of Dweck (2000) and McLean (2003) whose work 
provides an insight into how we can impact self-esteem and motivation through scaffolding 
learning and thus improving learner confidence. 
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Feedback/Assessment 
One hugely beneficial aspect of using SMBs was that they provided instant, specific feedback 
from every learner, feedback which was more subtle than the traditional response of 
answering out. Within a few minutes the prior knowledge that pupils had about a topic could 
be established, enabling me as the teacher to quickly identify which learners required 
differentiation at either end of the learning spectrum. Throughout the lesson and in a plenary, 
I could judge what aspects of the lesson pupils had grasped or not, provide quality feedback 
that pupils could use to move forward in their learning and plan next steps accordingly. A 
wide body of academic literature highlights the importance of constructive feedback that can 
be used to improve performance, and indeed Rowntree (1987:24) describes it as: “the 
lifeblood of learning”. The use of SMBs enabled me to offer such feedback to my learners. 
 
Conclusions  
In keeping with the findings from academic literature, the use of Show-Me Boards has 
proved to be a very successful strategy in terms of pupil engagement and motivation to 
participate as well as overall enjoyment. The SMBs enabled pupils to become active agents 
of their own learning and, at the same time, learning resources for one another. They also 
provided a quick and easy means of checking whether pupils had grasped a concept or had 
gaps in their knowledge or understanding and enabled me to provide immediate feedback. 
From a self-evaluation perspective, they enabled me to reflect upon my own practice and to 
effectively plan next steps. Furthermore, SMBs have proved to be an excellent portable 
resource (I do not have a classroom), they would be suitable for all age groups across all 
subjects and are not subject to the potential failures associated with technology.  
 
Implications for Future Practice  
This enquiry has given me the opportunity to reflect more upon my own teaching, something 
which the GTCS advocates as an important aspect of classroom practice. I was able to 
quickly and easily assess the impact of my questioning and overall teaching after each lesson 
and ensure that subsequent lessons were delivered at the appropriate level to meet the needs 
of my pupils. 
 
This small scale, mixed-method enquiry, carried out over a four-week period with an S1 class 
produced data which was limited in nature, albeit overwhelmingly positive. Given that the 
results did clearly indicate that pupils really enjoyed using the SMBs and that pupils felt that 
they were beneficial to their learning and confidence, together with increasing their 
motivation to participate, it is a strategy that I would like to continue using and one which I 
will endeavour to implement with other year groups. This would provide an interesting 
comparison and would be a further indicator of the overall value of using an AifL strategy 
such as this to increase attainment and improve the learner experience overall.  
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Appendices 

Appendix 1: Pupils’ enjoyment of lessons using SMBs 

 

 

 

 

 

 

Appendix 2: Class participation level at the start and at the end of the research when using 
SMBs 

 

Enjoyment	(Start	of	research)	

Enjoy	 Don't	mind	 Dislike	

Enjoyment	(End	of	research)	

Enjoy	 Don't	mind	 Dislike	
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Appendix 3: Photos of feedback and of learners’ use of SMBs during research 
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