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Rationale: 

According to John Hattie, a researcher in education, a key purpose of teaching and learning is 
when teachers see learning through the eyes of students and help them become their own 
teachers (Hattie, 2016). Therefore, in order to teach students the necessary knowledge and skills 
required to be confident and successful learners, it is crucial that pupils are able to assess their 
progress to become self-regulated, autonomous learners. In achieving this success, formative 
assessment techniques, such as self-assessment checklists, have been found to encourage pupils 
to take control of their learning to identify strengths and areas for development in their future 
work (Black, 2001). Some of the children within my primary 4 classroom rely heavily upon 
teacher judgement, where a majority of pupils also lack confidence in understanding if they have 
achieved their learning intention. Moreover, it can be a struggle to ensure that all children are 
engaged and on task during Taught Writing experiences. Through implementing self-assessment 
checklists, this will allow for observation across pupil motivation and effort to find if this will 
increase, allowing pupils to be more confident when evaluating their own learning.  

Aim: 

The aim of this enquiry was to evaluate the impact of self-assessment checklists on pupil 
motivation and effort, during Taught Writing experiences. In particular, the focus was to see if a 
checklist would encourage children to spend time reading over their work to ensure that they 
achieved the success criteria. As well as this, one aim was to promote independence by 
encouraging children to make judgements, assess what they have done and what they can do to 
achieve their target.  

Methodology 

Prior to introducing the checklists, we discussed the terms Knowledge and Understanding, Skills 
and Abilities and Personal Attributes as a class. Firstly, the children were asked to communicate 
what they believed to be the key features of a successful piece of writing. Then, the class 
discussed which areas of their writing they felt needed development. Collaboratively, we agreed 
on a set of key components which would support and motivate the children in producing a 
successful piece of work (see Figure 1). The checklist included ‘I can’ assessment statements, 
designed to address the areas that needed improvement. Some examples of these statements are: 
‘I can use capital letters and full stops’, ‘I can read over my work to check it makes sense’ and ‘I 
can raise my hand if I need help’.  



 

Children were familiar when using self-assessment as it is a process that is used throughout the 
school mainly with the traffic light system. Therefore, this was incorporated into the checklist 
and sections with a smiley face were added, similarly to a traffic light system using green, amber 
and red, as children were familiar with this method of assessment from previous learning. This 
section was used for the children to evaluate whether they felt they had achieved the particular 
target or not. The children were keen to include a section where they could write positively about 
an area of their work they were happy with as well as their next steps and targets. There was a 
section for a teacher comment, which was used to provide meaningful written feedback relating 
to the written task. As well as focusing on the learning, the checklist had a big focus on the 
importance of effort and completion. This was something the children had not previously looked 
at as they are usually self-assessing their own learning not their own effort. 

The checklists were introduced for all children to use as part of weekly Taught Writing 
experiences. However, evidence was only collected from a focus group of six children with 
mixed abilities over the four week period to explore if the checklist had an impact on the quality 
of their work. These children were observed throughout the practitioner enquiry to see how they 
developed their learning.   

A mixture of both qualitative and quantitative data was collected to evaluate the general 
consensus.  Firstly, data was collected in the form of verbal and written pupil comments. Plickers 
were also used to record data in the format of a graph to assess; did you think the self-assessment 
checklist was valuable, did you think the self-assessment checklist helped improve your learning, 
would you like to continue using a self-assessment checklist to help evaluate your writing. I also 
collected samples of work produced by the children throughout the enquiry to compare the 
before and after results.  

Findings 

When considering the evidence collected, it became evident that the self-assessment checklist 
had supported the children in identifying key areas of their work which needed development. 
However, while monitoring of children’s work would suggest a depth of learning, variables such 
as a preferred learning style for the child, pupil confidence, differentiation, challenge and support 
alongside other assessment strategies were implemented alongside the self-assessment checklist.  

 

Evidence highlighted that the impact on pupil motivation and effort when completing tasks had 
improved for over 70% of children who felt that the checklist encouraged them to try harder and 
take pride in their work. In particular, the children felt that the checklist made them keener to 
read over their work and this resulted in common errors like spelling, punctuation and grammar 
being recovered before handing it in to be marked. However, two children out of the six were 



unsure of how to accurately assess their work and therefore struggled to identify next steps for 
learning. These pupils relied on teacher support to evaluate their writing and support them in 
completing the checklist. In particular, further modelling of the process was needed to ensure 
these children were able to use the checklist as a tool to support their learning.  

In particular, the Personal Attributes section of the self-assessment checklist has had positive 
findings for almost all children. As well as the quality of the work being completed, the 
behaviour of pupils has improved as a result of children having the choice to choose their own 
personal target for this area. Henceforth, the children have expressed that they feel having the 
checklist allows them to clearly structure their writing and also to see what they have actually 
achieved from their work.  

Some pupil comments include;  

“I think the checklists are good because it makes me read my work and spot any mistakes” 

“It makes me work harder and then I feel better about my work” 

“I like that it is there to remind me what I need to put in to stop me from forgetting” 

Self-assessment questionnaire  

Figure 1  
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Conclusions 

Many children benefited from the use of a self-assessment checklist and felt that it increased 
their effort and enjoyment of literacy tasks as they were able to see how much they gained within 
their writing. As well as this, some children felt that the checklist had a positive impact in 
keeping them focused and able to remain on task. I evaluated a great difference in the number of 
children that spent time reading over their work to make sure their writing made sense for their 
reader. However, not all children felt confident using the checklist because they struggled to 
understand how to assess their writing and whether or not they had achieved their targets. 
Therefore, not all children were able to engage fully in the checklist and this resulted in teacher 
support being put in place to support their learning. The main conclusion drawn from this 
enquiry was that whilst pupils were becoming more independent, checking over their work to 
make changes and staying focused throughout the lesson, it was clear that the class requires more 
revision of how to effectively assess and could benefit from the checklists across other subject 
areas to build their confidence.   

Implications for Future Practice  

Formative assessment can have a positive impact in the classroom, when it is implemented as an 
effective pedagogical tool to support learning (Scottish Government, 2011). In alignment with 
the value of the Scottish Government, I have experienced the benefits of using self-assessment 
checklists in the classroom as a formative strategy. This investigation has allowed the class to 
evaluate and reflect their writing skills as well as take ownership in planning their next steps to 
achieve. More so, the checklist has supported positive behaviour throughout the duration of 
writing tasks, enabling pupils to stay on task. It has encouraged me to now continue 
implementing checklists in writing tasks as well as other subject areas to enable pupils to become 
critical thinkers and self-reflective in their work. To achieve this, I would need to create 
differentiated checklists and additional resources focused to each pupil’s abilities, allowing for 
the learning to be accessible to all. In future, I would make sure to introduce the checklist at the 
beginning of the year to ensure that self-assessment would become an integrated, natural process 
for the pupils as part of their learning experience, and not as an additional add on after learning 
has taken place. 
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