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What	happens	when	checklists	are	introduced	as	a	means	of	self-assessment?	

	

Rationale	

Within the Standards for Registration (SFR) practitioners are encouraged to engage with 

ongoing professional enquiry. The standards maintain the need for teachers to ‘Have 

knowledge and understanding of the importance of research and engagement in professional 

enquiry’ (GTCS, 2012). This benchmark highlights that engaging in this process ensures 

practitioners are involved in career-long professional learning. Moreover, being a reflective 

practitioner allows teachers to fully support their pupils as well as providing teachers with the 

opportunity to gain further knowledge whilst questioning and evaluating their practice in 

order to ensure the best learning outcomes for their class (Baumfield et al, 2013).  

When narrowing our enquiry down to focus on a key area, I was keen to investigate whether 

personalised checklists as a means for self-assessment could help develop effective and 

accurate self-evaluation skills. Research advocates that effective self-assessment can have a 

positive effect on the self-esteem and motivation of pupils (Black, 2001). Similarly, Clark 

(2014) ascertains that self-assessment can be a powerful tool in building their confidence. 

Working alongside a group of colleagues, we agreed to gather specific evidence to support 

our enquiry which we would compare at the end of the 4 weeks. The evidence gathered 

reflects the impact on learners from P.2- S.3. The collated evidence would then inform our 

future practice to ensure that the pupils in our care are achieving to their fullest potential.  

	

Aims	

The aim of this enquiry was to explore the use of personalised checklists and their effect on 

children’s writing in the classroom environment.  

	

Methodology			

Literacy was chosen as the curricular focus for the enquiry due to an interest in contributing 

towards both North Lanarkshire’s attainment challenge and school improvement plans. The 

group as a whole expressed a shared concern for a lack of pupil self-regulation within 
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literacy. It was highlighted that a number of children in the classes were reluctant to stop and 

check their work throughout tasks, in addition to being unable to independently identify next 

steps for themselves reflecting upon success criteria. Therefore, a decision was made that the 

evidence gathered in support of the enquiry should allow us to analyse both progression, if 

any, as well as pupil accuracy when evaluating their performance.  

The enquiry was conducted in a P.6 class over a 4 week period and focussed on self-

assessment within writing lessons. William (2006) ascertains that if any type of assessment is 

to be deemed successful, the pupils must have a clear understanding of the learning intentions 

and success criteria. Therefore, I ensured that time was set aside to discuss how children 

would achieve success. These discussions were revisited regularly each week before pupils 

completed their checklists.  

In its initial stages, the pupils were introduced to a draft of the checklist (Appendix 1) which 

contained 17 general class targets for use within our taught writing. Pupils were then given 

the opportunity to discuss the checklists with me on a one-to-one basis where we made the 

checklist personal to them. Pupils were able to add targets of their own, alter the language of 

existing targets and highlight ones which they felt were relevant to their learning. This 

resulted in 28 completely unique self-checklists. Each pupil was given a printed copy for use 

during each lesson and their targets were clearly highlighted. (An example is given in 

Appendix 2). As a class we discussed and practised completing a checkpoint before it was 

fully implemented.  

A focus group of six children were chosen from the class containing pupils with different 

needs and abilities. Prior to the start of the enquiry, of the six children four required 

encouragement and reminders to stop and check their work and three required positive 

reinforcement and encouragement to remain on task. I encouraged pupils to stop regularly 

throughout the lesson and assess their work against their targets using statements such as “If 

we haven’t yet met some of our targets, what can we do next?”. The enquiry would then 

allow for the investigation of whether the introduction of the checklists would aid in the 

development of an improved work ethic and achievement at the pupils own level.  
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Findings		
	

Over the course of the four weeks, the enquiry allowed me to engage in quality learning 

conversations with my pupils. Pupils have shown enthusiasm and a real willingness to engage 

with the checklists during taught writing. Moreover, conversations which have taken place 

during and after the enquiry have shown a difference in pupils attitudes towards lessons like 

these. Pupils acknowledged that they are more aware of what steps they can take to help them 

in their writing and are more confident in highlighting their own strengths and next steps as a 

result of this (Figure 1).  

 

Figure 1.  

When gathering data from the first week of the enquiry, it was apparent that some children’s 

evaluation of their writing did not match the standard of work produced. It became clear that 

a small group of pupils had went through and ticked off each target, without taking into 

consideration the work they had actually produced. Before the second week, I ensured I went 

over the purpose of the checklists again, referring back to our discussions on success criteria. 

I ensured from week 2 that I reminded pupils during the lesson that the purpose was not to 

have every single target ticked every week and ensured an understanding of the importance 

of honest evaluations. By weeks 3 and 4 the checklists from the focus group were improved.  

I	can	independently	
self	assess	

I	can	highlight	my	
next	steps	with	some	

help		

I	need	teacher	
support	to	highlight	

my	next	steps	

ATTITUDES	TOWARDS	SELF	ASSESSMENT		
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Through comparisons of pieces of work from before and after the enquiry, it was clear to see 

that the pupils who struggled with checking their work regularly had an improved quality of 

writing overall. Through discussions with these pupils they highlighted that they enjoyed 

using the checklists as it served as a visual reminder for them to stop, check and edit their 

work. Additionally, those requiring encouragement and reinforcement consistently remained 

on task and worked hard throughout the duration of the lesson. This was a notable difference 

in comparison to both previous writing lessons and lessons within other areas. By the final 

week of the enquiry pupil performance accurately reflected the self-evaluations completed.  

Finally, through observation it became clear that children who had previously struggled with 

self-evaluations and reflections appeared to be more engaged in the process. Prior to carrying 

out the enquiry, some children showed a lack of interest in revisiting a task once it was 

completed. However, through discussion and observations of completed checklists a majority 

of these children are now stopping to check their work throughout a piece of writing. As a 

direct result, children have shared that they feel more confident in identifying their strengths 

and areas requiring development in writing and are aware of the steps they need to take to 

ensure this progression.  

Conclusion		

It is important to note that the results of this enquiry are limited as a result of both the 

duration and sample size of evidence gathered. Nevertheless, the use of personalised self-

assessment has undoubtedly impacted my practice and planning. The data gathered shows 

that the self-assessment checklists had an overall positive impact on achievement during 

taught writing. Pupils are able to evaluate their work more independently, creating accurate 

evaluations of their work. I will continue to track pupil’s achievement within taught writing 

using these checklists as they have provided a source of reliable assessment.  

	
Implications	for	Future	Practice	
	

This is a resource which I will continue to use within my classroom and have developed to 

use within different areas of the curriculum. I will continue to encourage self-assessment 

which is representative of the work produced, as well as discussing the advantages of 

reflecting on previous pieces of work to ensure progression. Moreover, I will also continue to 
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differentiate resources like these to ensure I am meeting the pupil’s individual needs whilst 

providing challenge to those who require it.    
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Appendix 1 

Appendix 2 
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