
	
 

What happens when Think, Pair, Share is introduced to the classroom? 
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Rationale 

Educational practitioners aim to deploy teaching and learning strategies that encourage 
student discussion and active learning to develop confidence and motivation. Cooperative 
learning is a form of active learning where students work together to perform specific tasks in 
a small group (Slavin, 2010). Cooperative learning presents pupils with more opportunities to 
actively participate in their learning, question and challenge each other, share and discuss 
their ideas, and internalise their learning (Johnson & Johnson, 1999). Furthermore, it helps 
students engage in thoughtful discourse and examine different perspectives, and it has been 
proven to increase students' self-esteem, motivation, and empathy (Johnson & Johnson, 
1999). 

The think, pair, share (TPS) strategy is a cooperative learning technique in which students 
think through questions using three distinct steps, encouraging individual participation 
(Sampsel, 2013). This is beneficial for educators as when utilised a method of formative 
assessment, it allows pupils to take ownership of their learning and negotiate meanings rather 
than rely solely on the teacher's authority (Cobb et al., 1991). TPS grants pupils the 
opportunity to think and share before giving responses, therefore, it is a strategy used to get 
more students involved in discussion to improve the quality of pupil responses (Rowe, 1972). 
Furthermore, when utilising TPS, positive changes in students' self-esteem occur when they 
listen to one another and respect others' ideas (Goodwin, 1999). Thus, students have the 
opportunity to learn higher-level thinking skills from their peers, gain the extra time or 
prompting they may need, and gain confidence when reporting ideas to the whole class. 

Therefore, due to the many benefits of utilising TPS, as a group we decided to investigate 
what impact this strategy would have on our class. Furthermore, TPS was the chosen research 
topic as we discovered a common theme within our teaching, that numerous pupils were 
unwilling to participate in class discussion and share their own ideas. Through a professional 
discussion we acknowledged that students who are highly able are most likely to provide 
ideas and answers during class discussion. Thus, through implementing TPS we wanted to 
discover what impact it would have on the engagement levels and learning of all the pupils 
within the class. 

 

Aims 

The aim of this enquiry was to explore the impact Think, Pair, Share (TPS) had on pupil’s 
learning within the classroom. 

 



Methodology 

The study was conducted three times per week over a four week period with an s2 class of 25 
students during a block of basketball. The measures carried out during the enquiry included 
observation of student participation, a questionnaire and a teacher-student focus group. 

Participation observations were conducted to measure pupil’s voluntary responses to 
questions before and after TPS was introduced to the class. This was assessed through posing 
three questions to the pupils whilst counting the number of hands put up as a signal to answer 
a question. After TPS was introduced, the pupils were allowed 30 seconds of thinking time 
before discussing with a partner, each student remained with the same peer throughout the 
enquiry. Subsequently, once the pupils had shared their strategies with their partner, it was 
reported to the class. 

Furthermore, the questionnaire was carried out before and after the enquiry to gather 
information on the impact TPS had on pupil engagement.  

Finally, a focus group was set up after the investigation was completed to gather an 
understanding on pupil’s views of TPS. The focus group consisted of 10 mixed ability pupils 
in the hope of gathering a varying range of responses. The questions involved within this 
process looked at the impact TPS had on student’s overall learning and confidence to answer 
out, as well as their enjoyment and engagement levels within the class. 

 

Findings 

The results of the enquiry found that TPS had a positive impact on pupil engagement as it 
increased the number of pupils voluntarily answering questions (see graph 1 and 2 below). 
Therefore, through utilising TPS, more pupils have become involved in discussion by 
granting them time to think and share with peers. 

 

 
Graph 1 (above) - Student’s participation with questions before TPS was introduced. 
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Graph 2 (above) - Student’s participation with questions after TPS was introduced. 

 

The findings from the questionnaire and focus group corresponded with the results from the 
observation. The investigation found that after TPS was utilised, pupil’s developed more 
confidence in their ability to answers questions aloud (see table 1 and 2 below). Therefore, 
the evidence demonstrates that the strategy has increased the participation levels of pupils 
during class discussions. The enquiry found that participation levels rose from 26% before 
TPS had been implemented to 72% in the last week of research, highlighting improvement. 
However, there was still room for development as a small percentage of students were still 
not participating in discussion. Furthermore, the focus group granted the opportunity for 
grater insight into the pupil’s views of TPS. There was a common theme in pupil’s responses, 
statements that were highlighted included: “it makes sense after talking to your partner” and 
“it’s easier to answer out after checking with a friend that you’re right”. This emphasised 
that pupil’s believed they developing their own learning and that of others through TPS. 

 

Question Agree Disagree Unsure 

I put my hand up 
when I think I know 
the answer. 

 

7 

 

 

15 

 

3 

I feel confident 
enough to answer 
questions in-front of 
the class. 

 

9 

 

10 

 

6 

I’m scared to put    
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my hand up in case 
I get the answer 
wrong. 

17 4 4 

I’m happy with my 
contribution to class 
discussion. 

 

5 

 

15 

 

5 

I should put my 
hand up more in 
class. 

 

20 

 

3 

 

2 

Table 1 (above) - Pupil’s responses to questions before TPS was introduced. 

 

Question Agree Disagree Unsure 

I put my hand up 
when I think I know 
the answer. 

 

16 

 

7 

 

2 

I feel confident 
enough to answer 
questions in-front of 
the class. 

 

15 

 

5 

 

5 

I’m scared to put 
my hand up in case 
I get the answer 
wrong. 

 

7 

 

15 

 

3 

I’m happy with my 
contribution to class 
discussion. 

 

16 

 

4 

 

5 

I should put my 
hand up more in 
class. 

 

4 

 

20 

 

1 

Table 2 (above) - Pupil’s responses to questions after TPS was introduced. 

 

Conclusions 

The results have illustrated that when TPS is introduced within the classroom, pupil’s 
confidence and engagement within the learning environment increases. After discussions 
with peers, pupil’s gained self-assurance in their own ability to answer a question in front of 
the class.  Therefore, student’s participation and engagement with learning and teaching 
increased after TPS was utilised. However, it should be noted that further, more in-depth 
investigation must be conducted to validate this.  

The quality of responses from pupil’s also improved through TPS as they were granted extra 
thinking time, this led to more detailed answers being given. Furthermore, students who were 



usually reluctant to answer out aloud during class discussion, displayed a greater willingness 
to do so when they were given the opportunity to initially share their response with a partner.  

 

Implications for Future Practice  

Participating in this classroom based enquiry has allowed me to re-assess my teaching 
strategies and further understand the benefits research can bring to improve teaching and 
learning within classrooms. Through utilising TPS within my teaching, I gained a greater 
insight into more student’s knowledge and understanding. This allowed me to provide 
immediate feedback to pupil’s to support and challenge them further. Furthermore, TPS 
created an environment where pupils learned from each other, increased self-esteem in their 
own abilities and developed confidence to allow greater contribution to whole class 
discussion. In contrast to this, a hands up approach only allowed me to gauge the 
understanding of those who were confident enough to participate in the discussion.  

As a result of this enquiry, I will continue to use TPS to encourage student participation 
during discussions and to build confidence and self-esteem. The results of the investigation 
highlight a development in the quality of learning and teaching within my classroom. 
However, to consolidate and validate the above findings further investigation must be carried 
out as the enquiry only researched the short-term effects of TPS over a four week period. 
Therefore, it would be beneficial to investigate the long-term effects of this strategy for future 
practice. A possible avenue of research could be to investigate the effects of pupils sharing 
the same partner through TPS over a significant period of time.  
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