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Rationale 
Within our professional enquiry group, members spoke about having mixed ability classes 
which included a number of learners requiring additional support of varying degrees. From 
this, we decided to explore the effects of using pupil self-assessment checklists across one 
whole unit of work in order to identify if this had any impact on these learners and indeed, on 
all learners. Therefore, I undertook a small-scale enquiry to identify if using a checklist 
would have any effect. In planning the study, the work of Andrade and Du (2007) was 
considered particularly with regard to their definition of pupil self-assessment: 
        

Self-assessment is a process of formative assessment during which students  
 reflect on and evaluate the quality of their work and their learning, judge the 
 degree to which they reflect on explicitly stated goals or criteria, identify  

strengths and weaknesses in their work and revise accordingly. 
     Andrade and Du (2007: 160). 

 
This article highlighted the requirement for pupils to be able to prioritise their own goals and 
be in a position to self-reflect on progress made.  
 
Aims 
The aim of this enquiry was to explore any impact of using self-assessment checklists with 
pupils. 
 
Methodology 
The enquiry was conducted over a four-week period, with a mixed ability S1 class of thirty 
pupils, during a persuasive writing unit focusing on endangered species of animals. The class 
also included young people who require additional support for a variety of reasons. At the 
very beginning of the unit, all learners were issued with the self-assessment checklist to be 
used for the enquiry. The purpose of the checklist was explained fully to leaners; however, 
the majority of the class reported that they had often undertaken self-assessment exercises in 
the primary setting and also since they had arrived at secondary school.  
 
The checklist included four broad domains: skills, knowledge, behaviour and effort. Within 
these domains were several sub categories (see appendix 1 for checklist) and there were also 
three levels of achievement: ‘excellent job!’, ‘good but some improvement required’ and 
‘needs work’. I decided that a total of three items from the checklist should be identified for 
each individual learner to work towards. Given my prior knowledge of each pupil, I selected 
one item and advised learners that they would select the other two themselves. This process 
took place four times during the enquiry. At the end of eack week, learners would review 
their checklists and tick the level they felt they had achieved.    
 



Moreover, I recorded my observations of learner engagement with this process. This included 
gathering evidence relating to pupil selection of checklist criteria, the type of questions that 
they asked me about this and any general comments that they made. 
 
The final method involved an evaluative exercise conducted immediately after pupils 
‘scored’ themselves on their checklists, for the final time, in week four. All learners were 
given two different coloured post-it-notes for this task, one green and one orange. They were 
then asked to note anything that they had found helpful about the process on the green post-
it-note and on the orange, anything that they found unhelpful.  
 
Findings 
Due to varying levels of pupil absence, a total of 22 out of 30 learners completed all four 
weekly checklists. Of those 22 pupils, the majority scored themselves as having improved to 
some degree, although it was noted that some scored themselves as ‘needing work’ where the 
sub category of ‘do not call out answers’ was concerned. This was especially the case in 
weeks one and two but did improve for learners in the last two weeks of the study. 
Nevertheless, this improvement cannot be attributed solely to the study as this is an area that I 
regularly revisit with first year classes. Aside from this, the numerical evidence drawn from 
the checklists yielded no particular patterns that could be argued as significant. What did 
appear to be more interesting however, was the recordings of my own observations, 
particularly in terms of what pupils said directly to me during the self-assessment process and 
during the ‘natural’ course of lessons. The ‘results’ of the evaluative post-it note exercise 
were also more noteworthy. Both will now be discussed briefly in turn.  
 
Teacher Observations 
A number of observations were noted over the four-week period. Some of the highlights are 
noted below:  
 

• One pupil who often displays challenging behaviour and for whom I had identified 
‘no calling out’ as a target item, called out a response during a lesson, however, he 
quickly followed this up with ‘oh, I’ve just ticked that haven’t I?’ This learner also 
managed to adhere to class rules for ‘no calling out’ for the rest of this particular 
period. Unfortunately, this young person was not one of the 22 who completed all 
four checklists so no comparable data across the weeks was available. Nevertheless, 
the fact that the checklist seemed to help him regulate his behaviour was positive.  

 
• Many learners spent time deliberating the criteria for self-selection and also self-

scoring rather than just ticking or highlighting items quickly. This demonstrated quite 
a high degree of reflection amongst a group of fairly young pupils (S1 cohort). 
Learners were also, for the most part, quiet and focused when they carried these tasks 
out and did not discuss what they were doing with peers very much. They appeared to 
view this as an individual exercise which required concentration.  

 
• While learners seemed to consider these tasks as something to be carried out 

individually, they were keen to speak to me about this process and to express their 
ideas about what they felt their own goals should be and why.  
 

 
 



Evaluative post-it-note exercise  
A total of 26 learners responded to this part of the study. Their responses have been grouped 
together into three broad categories as noted in the table below: 
 
Response  Number of Pupils 
Helped me to concentrate/focus/try 
harder/work harder  

10 

I got the chance to pick my goals/targets 10 
I know what I am good at now  6 
 
Pupil comments gathered from this part of the study suggested that, for some, the use of the 
self-assessment checklists did help learners to focus or increase their efforts within the 
classroom. From a small-scale study perspective, this is promising, however, if this finding is 
to be fully explored, a much lengthier, more detailed study would be required.  
 

Secondly, it could be argued that the element of pupil choice and reflection where setting 
goals and targets is concerned was important for learners. This reflects the writing of Boud 
(1995) who asserts that the way in which self-assessment is implemented has a huge bearing 
upon how it will be accepted by pupils. The results of this study hinted at this and the element 
of personalised goal setting for individual learners is an approach that I would use again in 
the future.  
 
Conclusion 
This research has numerous limitations given the short time frame that it was conducted 
across. However, the key findings from the study as a whole are as follows:  
 

• It was difficult to establish much quantitative evidence that demonstrated any real 
impact in terms of improvement as a result of using the checklists, however, there 
was some suggestion that it may have helped young people prone to calling out in 
class to regulate this behaviour. 

• Observations of pupils identifying targets on their checklists and scoring themselves 
at the end of each of the four weeks was interesting. The young people were focused 
on these tasks and took them seriously. In turn, I let the young people know that I had 
noticed this, praising them for their level of thought and reflection.  

• The qualitative post-it-note task highlighted that, for pupils, the self-assessment 
checklists did have a positive impact across three broad areas: enabling them to 
‘focus’ or ‘try harder’, allowing them to set their own goals and helping them to 
identify what they are ‘good at’. 

  
Implications for Future Practice 
When using checklists like this, more time should be given over to the process i.e. longer 
than a four-week period. This will enable any real impact to potentially become more visible 
for learners. 
 
The element of pupil choice/selection of personal goals was identified as being helpful by 
young people. This is an approach that I would utilise again within the classroom.  
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Self-assessment	checklist	for	my	
Endangered	species	project	
	

Excellent	job!	 Good	but	
some	

improvement	
required!	

Needs	
work!	

SKILLS	
	

	 	 	

Complete	close	reading	and	research	tasks	to	
a	good	standard	
	

	 	 	

Complete	close	reading	and	research	tasks	to	
an	excellent	standard	
	

	 	 	

KNOWLEDGE	
	

	 	 	

I	can	complete	the	understanding	questions		
to	a	good	standard	

	 	 	

I	can	complete	the	understanding	questions	
to	an	excellent	standard	
	

	 	 	

I	can	complete	the	understanding	questions	
to	an	excellent	standard	and	analyse	an	
example	of	word	choice		
	

	 	 	

	
BEHAVIOUR	
	

	 	 	

Remain	seated	for	the	entire	lesson	unless	
you	have	permission	to	move	
	

	 	 	

Listening	to	the	ideas	and	opinions	of	others	
in	a	respectful	way	
	

	 	 	

Do	not	antagonise	or	annoy	others	
	

	 	 	

Do	not	call	out	answers.	Wait	until	you	are	
asked	for	your	idea	
	

	 	 	

EFFORT	
	

	 	 	

Answer	one	of	the	teacher’s	questions		
	

	 	 	

Try	my	absolute	best	
	

	 	 	

Support	another	classmate	if	they	are	
struggling	
	

	 	 	

Make	sure	that	I	stay	on	task		
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