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Rationale 
  
Formative assessment is key to teaching in order to develop the ability to assess quickly and 
responsively to support and challenge pupils. The pupil’s voice is extremely important as this 
provides the child with the opportunity to gain a true reflection of their learning through 
evaluating their performance and being given the vocabulary to decide their next steps. This 
enquiry was to gain a deeper understanding of any impact to learning traffic lights might 
have. Traffic lights was chosen specifically as this can be used throughout the ages and stages 
of the curriculum and is easily implemented into the classroom. This enquiry engages in the 
links between pupils’ performance and the traffic lights exercise and to determine whether 
the pupils’ engagement with the traffic lights reflected in their work. By engaging in the 
study of pupil voice and self-reflection upon their learning this opportunity was to engage in 
the impact on self-esteem through a strategy that could provide pupils with the ability to 
identify next steps in their learning journeys. In particular, Dweck and Mclean’s work 
delivers insight into the ability to see impacts to self-esteem and motivation through a 
supportive structure that guides and informs learners of their next steps and their strengths so 
that they may progress in their learning with success in sight. To allow for the opportunity for 
practice to grow and develop the ability to understand how learners learn and offer insight on 
experiences of pupils reflecting on their work.  In order for self-esteem and positive ethos 
within the classroom the practitioner must provide a reflective environment that allows for 
pupils to discuss freely their results and next steps amongst their peers. To create a 
motivational ethos within the classroom it is important to give pupils the opportunities to gain 
more autonomy over their work and learning experiences and thereby building on their ability 
to be more self-motivated and extend positive learning opportunities. Traffic lights can be 
used as a rapid-response method that provide the opportunity for instant feedback on pupils’ 
confidence on a particular area of the curriculum. This also gives practitioners the 
opportunity to understand the pupils’ knowledge of the current learning.  
 
Aims  
The aim to this enquiry is to assess the effect of increased self-assessment and use of 
formative assessment using Assessment is for learning through the use of traffic lights within 
the classroom. The ‘Attribution theory’ states that “learners who take part in self-assessment 
(as part of AFL) learn to attribute failures to controllable factors.” This feeling of control can 
lead to the growth of the learner’s confidence and achievement. With the overarching 
messages from Alan Mclean: “Creating inclusive climates that help children to feel good 
about their learning.” To build an ethos that celebrates different styles of learning this in turn 
enables this inclusive learning climate to support and challenge pupils. 
 
 
Methodology  
The enquiry was carried out over a four-week block within the context of composite Primary 
6/7 class. The pupils engaged in self-assessment through the use of the strategy traffic lights. 
Evidence was gathered with the first and second week where a focus group was chosen to 



	

carry out a questionnaire and a discussion with class teacher to review their understanding 
and thoughts on the purpose of traffic lights and if this has any impact on their learning. The 
pupils consistently used traffic lighting at the beginning of the lesson using the success 
criteria to review the skills being used. The criteria was shared with the pupils at the 
beginning of each lesson where they took time to read through the skills and then traffic light 
the criteria before the lesson. We then reviewed the success criteria at the end of the lesson as 
a plenary and pupils once again used the traffic light strategy to review their work against 
their performance. This gave prime opportunity for pupil voice to be heard as pupils shared in 
their group their reflections of their traffic light scoring. 
 
Through observations of this use of traffic lights in the classroom, children traffic lighted the 
three success criteria statements and later at the bottom of their work reviewed and traffic 
lighted their performance once again referring to the criteria. This gave them the 
independence and opportunity to reflect on their learning journey and to be able to discuss 
how they changed their traffic light scores or did not and what next steps they would take 
with a comment beside red, amber and green to further evaluate the meanings behind the 
colour. The pupils were encouraged to discuss with their peers what the colours meant and 
what next steps they could take to fully meet each statement from the criteria. They were able 
to bridge one another learning during these opportunities to discuss and reflect. They became 
more aware of their need for support or challenge through this reflective experience of using 
traffic lights.  Their ability to be critical over their work extended.  
 
Findings  
Throughout this enquiry, the pupils engaged well with the use of traffic lights approach. The 
pupils were able to feedback through written work and verbally during think-pair-share and 
whole class discussion to extend their reflection on the purpose and use of traffic lights as a 
formative assessment tool.  
The focus group I put together carried out an initial questionnaire that outlined their 
experiences with traffic lights very briefly. As seen below this particular questionnaire is 
from week 1 and had a positive outlook to the use of traffic lights.  
 Yes No Not sure  
Have you ever used 
traffic lights in 
class? 
  

6   

Do you feel they 
help your learning?  
 

4  2 

Do you feel they are 
ever no helpful?  
 

 4 2 

Would you continue 
to use them?  
 

6   

 
The pupils in this focus group later discussed the use of traffic lights as a group after the four 
week period. Each pupil agreed they liked using traffic lights as the six agreed, “the teacher 
can help you with questions you are not sure about.” The group agreed that, “traffic lights 
help us to see what we need to do next to get better.” The group were able to articulate their 
ability to identify their next steps. Pupils were able to discuss and evaluate the differences in 



	

their original scoring of traffic lighting and the end result upon reviewing their performance. 
Through engaging in discussion to review next steps to meet get to green they were positive 
and took this as a challenge engaging more in their work.  
The level of detail the pupils made within their comments became more thorough. They were 
encouraged to sign their comments and share this with their peers to discuss whether they 
would give them the same result. The pupils were encouraged to engage in constructive 
feedback in order to ensure the growth mind set of their peers remained positive and gave 
them a challenge to set themselves for the next lesson.  
 
The six pupils within the focus group gained a deeper understanding of their success criteria 
through breaking down the skills they were using and the steps they were to take to meet the 
criteria. The focus group in the more detailed questionnaires each stated that they believed 
that traffic lights were useful as they enabled the teacher to help them. “The teacher knows 
where and when we need help.” However, on the second questionnaire with the same group, 
on the fourth week the pupils stated that they believed they helped the teacher but more 
importantly themselves as they were able to know what steps they needed to take to achieve 
their success criteria. Out of the six although encouraged by group discussion were able to 
clarify in more detail the different uses traffic lights provided were unsure at first how they 
helped them. However, after the four-week initiation that pupils were able to demonstrate 
themselves how the traffic lights supported them to see where they needed to focus their 
studies on. The focus group’s response included the positive outlook on the visual aspect of 
traffic lights and how this instantly gave them an idea of what areas they needed support on.  
The pupils felt they were in more control of their learning and ability to achieve. The pupils 
agreed that the traffic lights allowed them to “see areas they felt more confident in. This also 
helped them to identify areas they needed to spend more time and source different strategies 
for.” “The traffic lights tool made learners more aware of their role as an active learner.” 
 
Conclusions  
Through the implementations of this specific approach within my classroom and engaging 
this in my practice I was able to allow for a great level of engagement in pupil voice within 
my class and see a positive reflective ethos build within the class amongst the learners. Pupils 
engaged well in their self-reflection and their understanding of their learning grew. This 
understanding is evident in their verbal and written work. The opportunity for them to voice 
their opinions on their learning and subsequent next steps gave them a sense of responsibility 
and insight into the ways that they learn. The pupils supported one another well in developing 
their understanding of next steps and the meanings of the colours of the traffic lights on their 
learning. They were able to support and scaffold the learning of their peers and create a 
positive growth mind set by reviewing next steps in partners, groups and through engaging in 
whole class discussion. There was a sense of community and trust amongst my learners as 
they freely shared their traffic light scores and comments and took on feedback eagerly from 
their peers. 
 
Implications for Future Practice  
Consequently this enquiry has ensured that I will continue to experiment with means of 
allowing multiple opportunities for pupil voice to be celebrated within my class and to ensure 
pupils’ have these vital experiences to reflect on their learning. Their self-reflection is 
important as they begin to understand the way that they learn and build this positive growth 
mind-set that bridges their learning through highlighting their areas of strength and areas 
where they need support and make them aware and be able to vocalise the next steps they can 
take to meet the criteria in full. This development of key reflective language was extended 



	

through this process. I will continue to ensure the pupils within my class share in the 
evaluation of their work and build on their ability to assess themselves and continue to build 
this trusting ethos within my class that allows for learners to be open with their learning 
experiences and gain support from their peers also. I will continue to develop my 
experimentation of Assessment is for Learning strategies and key readings to increase the 
positive learning experiences of my learners and aid my pupils in raising their achievement.   
I will continue to find means of reinforcing my pupils learning through this discussion 
process that enables them to reflect on their learning.  
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Appendix: Methods to gather evidence 
 
Method 1: Questionnaire with focus group:  
 
 Yes No Not sure  
Have you ever used 
traffic lights in 
class? 
  

   

Do you feel they 
help your learning?  
 

   

Do you feel they are 
ever no helpful?  
 

   

Would you continue 
to use them?  
 

   

 
Pupils were later asked why they believed it was important to use traffic lights and offer 
examples of why they are useful. These examples have been quoted in main body of report.  
 
Method 2: Practitioner reflective journal 
 
 
Method 3: Jotter work  


