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Rationale  

Pupils’ progression can be assessed and supported in a variety of ways, especially through 
formative assessment principles. Formative assessment is an integral part of the learning 
process and it allows the teacher to adjust their teaching to meet the needs of the learner. 
Assessment is for Learning (AifL) has become a lot more prominent within the Scottish 
curriculum since Curriculum for Excellence (CfE) began (Bryce, 2013). Formative 
assessment is comprised of feedback, questioning and peer and self-assessment (Taras, 2010). 
Formative assessment helps pupils and teachers to gauge a pupil’s understanding and more 
importantly to track the pupil’s progression. This can then influence the next steps in learning 
and teaching. According to Black and Wiliam (2010) assessment becomes formative when 
the teacher uses the evidence to adapt their teaching to meet the needs of the student. Self-
assessment allows pupils to take ownership of their own learning. They can reflect on their 
learning at the end of each lesson and they can track their progression.  There are many 
different forms of self-assessment, the Traffic Light method is just one approach and it can be 
implemented in both the primary and secondary school sector.   

Aims  

The aim of this enquiry was to find out what impact the traffic light self-assessment method 
had on informing the next steps of teaching and learning in the classroom.  

Methodology 

The Traffic Light self-assessment method was incorporated into lessons with an S.2 Social 
Subjects class. There were thirty pupils in the class and the pupils were of mixed ability. The 
enquiry took place over a four-week period. For four lessons a week.  

At the beginning of each lesson, pupils were shown the learning intention and success criteria 
for the lesson and they would copy the learning intentions into their jotters. An understanding 
of the success criteria and goals for the lesson is a “crucial foundation for self-assessment” 
(Black & Wiliam, 2012, p.84).  At the end of each lesson pupils were asked to look back at 
the learning intention for that period and assess their understanding. They would write down 
if they were ‘Green’, ‘Amber’, or ‘Red’ and then explain why they had picked that colour to 
indicate their understanding of the lesson. (See figure 1 and figure 2).  
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(Figure 2) 

If they were ‘Green’ it meant that the pupil felt that they had understood the lesson well, as 
seen in Figure 1.  

If the pupil was ‘Amber’ it meant that they understood some of the lesson but were unsure 
about some parts. They could then indicate what they were unsure of. (As seen in Figure 2) 

‘Red’ indicated that the pupil did not understand the lesson. 

The jotters were then collected in at the end of the lesson and reviewed by the teacher. The 
responses were then recorded in a spreadsheet, this allowed the teacher to gauge 
understanding of the lesson and to track pupil’s progression throughout the unit. This could 
then help inform the next teaching steps and allowed the teacher to identify pupils who were 
unsure about anything. They could then get verbal feedback later from the pupil to see if they 
had a better understanding.   

At the end of the 4-week period, the class completed a questionnaire about their experience 
using the Traffic Light Self-Assessment method in order to get their opinions on the method 
and its impact.  

 

Findings 

The findings of this enquiry were generated from the reactions and feedback from the pupils, 
as well as professional observation within the classroom. 

In order to get feedback from the class, the pupils had to answer a questionnaire about the 
method. The questions that they were asked were: 

1. Did you like using the traffic light self- assessment method? Why? 
2. Do you believe the Traffic light self- assessment method helped with your learning? 



3. Would you like to continue to use the traffic light self-assessment method in class? 
 
 

 

The responses were mainly positive as shown in the graph above.  

In Question 1, pupils were asked to explain their response. Those who responded ‘Yes’ to the 
question gave various reasons for their choice. Some pupils said that they liked using the 
method as they could see how they were progressing. Some pupils answered that they liked 
the traffic light system as before their end of unit summative assessment they could look back 
in their jotter and see if there was an area that they had to focus on more when revising.  

For the few in the class who answered ‘No’ to question 1, the general response was that they 
did not think the method made a difference to their learning.  

From question 2, the majority of the class thought that the method helped with their learning. 
However there was an increase in the number of people answering ‘No’ compared to the 
responses in ‘question 1’ This highlights that although some people said that they liked using 
the traffic light system, they did not actually think that the method helped with their learning.  

The majority of the class said that they would like to continue to use the self- assessment 
method in class. This suggests that they found the method useful.  

Over the 4 week period, the majority of pupils were ‘Green’. Some pupils said that they were 
‘Amber’ for certain parts but no pupils indicated that they were ‘Red’. For those that were 
Amber, the teacher looked at where the pupil was struggling and used this to inform the next 
steps in teaching. The part that they were unsure of was recapped in the following lesson. The 
teacher was then able get verbal feedback from the pupil later on to see if they had a better 
understanding of the topic area that they had previously been unsure about.    

 

Conclusions 
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Overall, the Traffic Light method had a positive impact on both learning and teaching in the 
classroom. Pupils could take control of their own learning and assess their understanding at 
the end of each lesson. The majority of the pupils in the class liked the method and thought 
that it helped with their learning. Pupils liked being able to see their progression throughout 
the topic and some said they liked the method because it helped them know where to focus 
their attention when revising. Pupils’ improved understanding of their own learning helps 
them to become more empowered learners. (Bartlett, 2015) 

The method helped to inform teaching and practice within the classroom. By looking through 
the jotters at the end of each lesson and the responses, it gave the teacher a better 
understanding of how the class were coping with the work and if there was anyone who 
needed some extra assistance. The method helped with the planning of future lessons; the 
teacher was able to gauge if there was anything that needed to be recapped with the class.   

Despite the method having a positive impact on learning and teaching, there were some 
limitations to this enquiry.  One limitation was the small sample size, 30 pupils is quite a 
small number to work with and due to them all being in S.2 it did not give a clear indication 
on whether the method would be as effective with other age groups. Another limitation was 
the length of the enquiry, 4 weeks is a short time to gauge the full impact that the method can 
have on learning and teaching.  

Implications for future practice 

The traffic light method was an easy way for pupils to take some control over their learning 
and it was a useful way to inform the teacher of pupil progress. This method could be 
incorporated into other BGE classes, however in order to manage workload the method could 
be adapted and used periodically rather than in every single lesson. For example, the method 
could be used weekly. This would still give the teacher and the pupils a good indication of 
progression and would help inform the next steps in learning and teaching. In future lessons 
the teacher should also make sure that pupils are honest with their self-assessment, the 
method would not be effective if pupils were all just putting themselves as green if they were 
not totally confident about their learning as it does not give a true reflection of their 
understanding and progression.  
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